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PREFACE 


This report is a description of the OPEN PLAN for the Fort Lincoln New 
Town Edueatica vata It describes the steps that must be tal.en hetween now 
and the opening of the First Facility as well as the auarenee’s involved in imple- 
menting and conducting the high quality education system mandated by the District 
of Columbia School Systern. 

The OPLN PLAN actually consists of scven separate plans. They aie 


described in three separate volumes: 


Volume I 1. Education Plan 
Volume II 2. Organization/Staffing Plan 


3. Operations Plan 
4. Community Parlicipatton Plan 
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rai. onion Plan 

"The human mind is a mystery. To a large extent, 
it will probably always be so. We will never get very 
far in education until we realize this, and give up the 
delusion that we can know, measure and control whit 
goes on in childrei's minds .... We do not necd to keep 
picking away at their minds to make stre they ove learn- 
ing. What we necd to do and all we need to do, js bring 
as much of the world as we can into the school and the 
classroom; five children as much help and guidance as 
they need and ask for; listen respeetiully when they feel 
like talking; and then get out of the wey, We esi trust 
them to do the rest," 


John Molt, How Children Learn, pp, 188-189, 
Pitman Publishing Corporation, 1967, 
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A EDUCATION PLAN 


14 Jnfreduction 

The education plan of the Fort Lincoln School incorporates many 
recent developments in ecacalional practice and technology. They were selected 
because they bave bee: comonstrated effective in improvin, student learning and 
because they are consistent with the goals for the school sect forth by the comenu- 
nity and the school system. The most important components of the education 
plan are: 

® Anindividualized instructional program 

© A nongraded system of student placement 

© The use of perforrnance ohjectives as a basis for curriculum 

design and student evaluy.‘ton 

e The use of a high percentage of self-instructional materials 

® Responsiveness to those most affected (students, parents, 

and teachers), and 

@ Continuous evaluation and revision of objectives, mcithods, 

materials, and all other factors related to the instructional 
process. 

Each component of the education plan and the gorle guiding fhe 
design and selection of procedures to support it will be discussed separately in 
terms of ratfonale and its impact on the instructional program, Then the busie frame- 
work of the education plan will be described. A bibliography of works documertiny 


the rationale for selection of cumponents is provided in Appendix A, 
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J.2 Major Comprnents and Li.ciy Rationats 
1.2.1 An Individ: alized Instructional Program 

Someone has said that although children can be taught in groups, 
they learn as individuals, Abundant research has been done in recent years to 
find out how people learn. ‘The precise answer tc that question still eludes us, 
but we have found that individuais learn in different ways. They differ in rate of 
learning -- some Jearn quickly, others slowly, They differ in rhythm -- some 
learn steadily, others have a staircase pattern of rapid gain followed hy a period 
of consolidation. They differ in response to sensory stimulation -- some learn 
best from visual presentations, others from auditory. They differ in style -~ 
some prefer to experiment and draw conclusions, others prefer to lear a prin- 
ciple and then apply it. These examples only skim the surface. The varialles 
and the possible com inations of variables in learning methods are innumerable. 

Since individuals learn differently, the Fort Lincoln Education Plan is 
designed to provide learning mutevials of varying leve)s of difficulty pre: nied in 
a variety of ways. The materials will be arranged appropriately according to 
age and physical and mental development, but students will be able to select lie 
materials and activities they determine to be of greatest help and inicrest. 

The role of the teacher in an individu2lized program is to learn as 
much as possible about the learning and persona} characteristics of cach student 
by observing his behavior with peers and adults; by noting what activilies ke 
chooses when free fo do so, what things ke talks about, and what cubjects he docs 
best fie and by examining his errors in test situations and learning sequences (a 

@ 
ERIC delermine precisely what remedies are needed, Using: this information as a 
Pra rotator ne 
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guide, the teacher works with the student to scleet bis own learning goals, sugsesis 
alternative activities and new possibilities, and acts as a resource for solving 
learning problems, 

In an individualized program, each student acquires basic knowledze 
and skills in ways most effeetive and efficient for him and has the opportunity to 
choose to learn knowledge anc skills unique to bis particwlar interests and 
anilities, 

This does not mean that students will work alone. Frequently they 
will be grouped with other students for instructional purposes when they are 
working on the saine objectives. When students share common interests, elect 
the same group activity, or tutor other children a variety of grouping possibilities 
becomes apparent. Common to each, however, is the fact that they are temporary 
and task oriented, te be dishanded when the objectiv: is accomplished. 

1.2.2 <A Nongraded System 

In a graded school, children are grouped by age and are expocted 
io mastcr a certain quantity of information between Seplember and June. The 
next September they are presented with another quantity of information, slightly 
more advaneed, to master by June. Students move as a group from one grade to 
another. Students who fail to master a minimum of information in one or more 
subjects muy be required to suffer repetition of all the information, mastered 
or not, 

The nongraded scheo] altempts to organize the school so that 
individualized instruction may take place. Not only do stu Jonts vary froin one 


another, laut each stucent aso varices within himself. Depending: on his interest. 


and abilities, 2 student may advance rapidly in reading and at the sone time be 
struge@ing with mathematics. In a traditional sehoot, where materials are 
available according to grade level, he would have difficulty with the mathematics 
materials and be bored by the reading matexials. 

Nongrading perinits a number of things io happen. Students progress 
as they demonstrate readiness to Jearn new muicrial. This aecommodates slow 
and rapid learners as well as those who progress in spurts. Learning activity 
can be matched to the needs and characteristics of the individual student in a 
variety of combijuations and at the appropriate difficulty level, 

There is no one formula or set of standards for grouping children 
in a nongraded school. Each school adapting a nongraded system has applied 
the principles ina slightly different way. The theory underlying the nongraded 
svstem and nunierous cxamples of how it has beet sealed are discussed in 
Noncraded Schools in Action by David W. Beggs, Nl and Edward G. Buffie, pud- 
lished in 1967 by Indiana University Press. 

Nongrading alone doc’ not solve educational preblems, but itis 
necessary if individualized instruction is to hecome fuly cffective. 

1.2 3 Performance Objectives 

In the Fort Lincoln education plan, the term performance objectives 
refers to instruclional objectives espressed in terms of student behavior. For 
example, a typical performance objective Is stated thus: "The student will be 
able to convert fractions and decimals to percent ane viee versa.'’ Performance 
objectives are derived from edveational poals. An educational goal is stated as: 
"TALL students will acquire the knowledge, skills, and allies necessary for 


> eer 
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Performance ohjcclives specify learning outcomes in the precise 


manner necessary to select the materials and activities required to help a stuckat 


achieve the objective and to test for ils attainment. The Activity tool 


ok contains 
examples of materials and activities which the teacher or student may select, to 
achieve an objective, depending upen his interests and learning characte: istics. 
Evidence for the value of clearly stated perforinance objectives is 
the fact that when students know the course or unit objectives they can often plan 
and execute their own learning programs with @ high degree of efficiency and 
success, Another advantage is that performance objectives describe far more 
accuratcly than a letter grade what a student knows and is able to do. (Performance 


oyjectives are discussed in Section 1. 4). 


Writing performance objectives to describe the behavior required 
of a student to demonstrate that he possesses certain knowledge o. skill is diffi- 
cult, Specifying behavior that den: onstrates possession of values and attitudes 
is extremely difficult. What does a person who is a good citizen do? Is he able 
to recite the preamble to the Constitution from memory? Docs he contribute 


tine and moncy to the political party of his choice? Does he wor to protect the 


civil rights of his fellow citizens? Acknowledging the difficulty of writing objec- 
tives in Us arca explains why fewer objectives are available in subject arcas 

such as social studics, music usunectatl an and literature, But it also emphasizes 
the usefulness of objectives in guiding the selection of expericnecs to help cuudents 


learn yalues aud attitudes. 
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1.2.4 Self-instructional Matevials 

Most self-instructional materials have been prepared te help learn- 
ers achieve precisely stated behavioral objectives. This simplifies selection of 
materials since the objectives describe what the eateome of using the materials will 
he. Ef these outcomes are appropriate, and if the self-instructional materials are 
prepared in a manner appropriate to the iearners who will use then (reading level, 
prercquisite knowledge and skills), it is likely that use of the materials will be 
effective. 

Self-instructional materials have other advantages which make them 
effective learning tools. When he uses them, the student becomes actively involved 
by being required to answer questions or make some other response at frequent 


intervals, and he immediately learns the results of his action. If he is correct, 


his right answer Is confirmed, If he makes a mistake, he can find the cause of 
his error jimediately and correct it befure continuing. 

Self-instructional materials, like the scone salle system, are consis- 
tent with the concept of individualized instruction. Students can work wito self- 
instructional materials at their own pace. They don't have to wait for slower 
learners to catch up. If they stop to daydream, they won't get b. hind. If a teacher 


were presenting information, he might continue to explain even though the student 


has stopped listening; in contrast, the self-instructional material patiently awaits 


the student's attention. The materials are described in Section 1.5. 
1.2.5 Responsiveness To fhose Most Affected: Students, Tewchers, Parents 
A factor which contributes stronely to the maintenance of interest, 


‘nvolvement, and persistent effort is the deyrce of difference or the effect that 
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resulls from this effort. Obscive a youngs{er teasing his older sister, Tle soon 
stops and departs if she gives no indieation that she is affected. However, if she 
shows she is affected by becoming angry, responding to his faunts, or bribing him 
to go away, he will tnke every opportunity t: repeat the exercise, 

This prineiple has been observed in designing the procedure: to 
support the For: LincoJn Education Plan, The use of self-instructional materials 
gives students control over learning activity. Also, it provides studeats the appor- 
tunity to make decisions about the other learning activities, materials, and 
methods they will use to achieve objectives. They will participate with other stv- 
dents in planning and executing projects. Students wil: be represented on cormit- 
tees and othcr groups concerned with the administration of the school. They will 
share re:ponsihility for the consequences of their decisions. 

Parents have a large stake in the education of their children, Their 
Plan, Volume Il, Section +. Details of their role in the education plan are contained 
in Parents' Role in the Instructional Program, Section 1. of this volume. 

The system must also be respons’ +c to teachers. Teachers at Fort 
Lincoln will determine the physical organization of the schoe), select and purchase 
instructional materials, plan and implement their own staff development progra.a, 
and share in making other decisions relating to the operation of the school. Fer 
a full description of the teacher's aol see Voluine IH. Section 2, Organization/ 
Staffing. , 

Obviously, a system that is responsive to the needs of these who 


are affected by it iso is one thet accommodates tndivicual differences. The 
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mechanism by which iadividnals ov gro: .s will affect the system is negotiation -- 
making arrimegements by mutual discussion, The desien of the Fo.t Lineola system 
assumes that negotiation is the best way fo protect the vights of all individuals. 
1.2.6 Evaluation and Revision 

Both formative and summative evaliation will be incorporated into 
the Fort Lincoln Education Plan. Formative evaluation will require gathering data 
while the prugram is being hnplemented and providing periodic feedsack to the 
staff in order to detect and predict areas needing improvement, The overall 
strategy will be to monitor on a coatinuous basis the potential sources of difficulty 
in the system. The daily records of student performance on specific objectives 
using various miterials wil be available as well as data gathered by oliserval mm 
and group experiences concerning the objectives, materials, tasks of the staff, and 
procedures for the schoo! opcration (Sce Appendix 1). 

From the detailed data generated, information can be summarized 

regarding: 

o~ Rate of student progress toward achieving specific objectives, 

0 Apprepriatencss of specific materials for reaching the 
objectives. 

o Correlation between student poitorinatie on criterion referenced 
tests for objectives and the materials used to achieve the 
objectives, 

o Mivimal profietency levels required for performing an objective 


to ensure suceess in future objectives in ie same sequence, 
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Data required fo anatyze a specific problem of implementing the 
program will be summarized by the stalfas needed. Additional information re- 
carding objectives, materials, and procedures will be summarized yearly for staff 
analyses and decisions. 

Sumiicctive evaluation ccusists of a summary assessment of the 
overall value of the progvam. Criieria associated with the objectives of the program 
are measured, and the measurements are then compired to established standards, 

Thus, after the Fort Lincotn First Facility has been in operation two 
to three years (in order to permit sufficient time to fully implement the program 
and conduct formative evaluation) and periodically thereafter, the program cin be 
assossed to determine the degree to which the education system design criteria 
have been met. Considerations would include the extent of individualization, student 
performance, community perceptions of the school, staff functions, aypropriateness 
of objectives and materials, and ease with which the school program operates. 

Sich summative evaluation can be previded from the data continually kept at the 
school. The Micterm Report, Volume 3, Operations, treuls the plan and instru- 
ments for obtaining these data. Ar evaluation made by persons independent of the 
Fort Lincoln Schools and the D.C, Public Schools is also advisable to cnsure 
objectivity and acceptance of the evaluation by those not connected with the Fort 


Lincoln Schools. 
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1.80 Framework of the [dues tion Plan 
1.3.1 Sehedute 
The first elementary school te be built in the Fort Lincoju site is 
designed for 700 childven aged 3 to 12, The instructional program will operate 12 
months 2 year, G days a week from 7 a.m. to 7 p.m. Students will attend the 


school, on the average, 180 days a year, 10 months aycar, five days a week. 


Specific vacation time, arrival time at school, and Jeng: of daily attendance will 


be matters of individual choice. As a general guide, children aged 2 to 5 will: 
attend approximately 3 hours a day; children aged 6 to J2 will attend approximately 
5S hours. The length of the school day and year has been extended to be resnonsive 
to the needs of the population served by the school and to ensure the most efficient 
use of the facilfties. . 
1.3.2 Grouping by Stages 
Yor instructional purposes, children will be grouped in four stages, 
roughly according to age, developmental characteristics, and instructional activi- 
tics. (See Volumic JI, Section 5, Facilities Plan, fov a detailc:l description of the 
physical environment.) The stages have been sct with the expectation that there 
will be sume overlap depending on the maturity, intercs{s. and ahbilidies of indivi- 
dual students. 
The slants are: 


APPROX. NO. 


STAGE AGE RANGE, OF STUDENTS, 
I R-5 175 
II 5-7 235 
Hi - G-0 } 


299 
1V e-12 i; 
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Stages HT sad IV have been combined in the sank: area of the luild- 
ing because aclivities of children in cach sluge are similar. dowever, because 
children aged 7-9 and 9-12 differ significantly in maturity and experience, the 
distinction between the two st: ves should be preserved to facilitate selection of 
appropriate instructional activitics and assessment of programs. Section 1.8, 
Criteria for Assignment ta Stazes, specifies the performance criteria distingvish- 
ing these stages. 

Teachers will be selected and assigned to stages on the basis of 
their specialties and according to the activities that are to be emphasized. For 


example, a teacher with special preparation or experience in reading would be 


assigned to Stage if. A teacher with s; 2ial preparation in science would he 
assigned to Stage HI audIV. (See the Organization/Staliing Plan in Volume II 


for descriptions of staff qualifications aod pattern of organization. ) 


1,3.3 Space and Eq. nent 

Within earch stage, areas will be established according to activily 
and/or subject. (See Facilities Plan, Volume III, Section 5.) In Stage I, 
activities relaled to painting, working with clay, making objects of papier-maché, 
and the like, woutd be located in areas with a sink and an casily washed floor, 
Other areas will be arranged and equipped for dress-up play, climbivg and other 
large-rauscele activities, housckeeping, and building with blocks. 

Audiovisual equipment located in Stage I includes Languase Masters, 
typewriters, tape recorders, record pluyers, and electric typewriters, At least 


one typewriter will have a remote contro} on-off switch to conduct special lespinys 
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activilies aimed at developing reading skills. These aetivities ure desevibed in 
detail in The New Nursery School by Glen Himnicht, Oralie McoAfee, and Johia Meter. * 

In Stage I} and Stage I-1V, physical areas will be established prinia- 
rily according to subject: reading, mathematics, art, science, and social studies, 
Learning materials and student records associated with cach subject wilt be located 
in the corresponding areas, 

Also in these stages some space will be allocates for generél purposes: 
small quiet areas for individual and small-group work, carrels arranged for con- 
venient use of audiovisual equipment, storage of frequently uged books and reference 
materials, 

A Resource Center Will function as a source of information and 
learning experiences, It will house the customary library materials as well as 
fils, filmstrips, cassettes, transparencies, tapes, and equipn:ent to supplement 
the Stage resources, 

When students are in the Resource Center, they can carry out assigned 
study, work on independent projects, or simply browse. They will use the Center 
for displaying their own work, learning to operate the 2udiovisual equipment, pro- 
ducing avdiovisual materials, learning the procedures of the library, or working 
with the Media Coordinator to prepare a group presenfation, An efficient Resource 
Center whose materials are constantly updated will help bring about a vast number of 
learning experiences. 

The Equipment List as completed is an indication ef the varicty and 


number of tnsfructfanal opportunities that will be avatiable to Fort Lincola stucents, 
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Under the guidance of teachers, each student can selcet the most appropriate touls 


and resourees to help him discover and develop his unique interests and abilities. 


whe 
"Fhe tdea Book filled with sugecstions for in plementation of the Port 
Lincoln Education Plon and areas to investigate for further resources would logically 


tot 


be kept in the Resource Center since it would be of interest to all teachers, 
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1,4 Goals nid Objectives 
The goals and cbjectives of ectieation have Jeng been the subjort of 
interest and study by educitor., leaders in government, and individuals and groups 
repeesenting th general public. Statements from these sonrees concerning the 
fouls of education, though phrased dif! cently, show a high degree of similarity. 
This is one typical statement: 
"The basic American value, respect [oi the 
individual, haus led to one of the major changes 
which the Aumerienn peoy’2 have placed on their 
school: ‘to foster that development of individual 
eay cities which will enable cach humen being 
to become the besi person he is capable of 
becoming, 
Planners for the Fort Lincoln education system took this geal one stcp further by 
defining quality education: 
"Quality ¢ acation is defined as ene which enables 
each indiviclual to maxbnize his ability to function 
in his roles as an indivieval, as a family member, 
and as a civizen in @ community and in the work 
world, "2 
The ccucators cf the D.C. scheol system extended the definition: of 
quality education to a mand ite for a curriculum in the Fort Livzoln scheols that 
would provide ty every student the opportunity for: 
6 Acquisition of the hreosledze, skills, and attltuds + aceesoary 
for contin ecucation and careey advancement. 
@ Deve'opaeri of personal talents and interests, 
ee Growth in social participation, 


e Growth ip positive reli concept and] sensitivity lo ofhors 


and to che (aw vise ut, 
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Such statements deserihe the goals toward which an education prograrw 
should be abmed, but lewee unanswe od the quections of how the gonls shall be 
achieved and how the fact of their achievement shell be recegnized. Specifically, 
what subjects should be taught (0 the Fort Linco students aged 3 to12? What know- 
ledge and skills do they need to function as individials, family members, citizens, 
and workers? By what methods and with what materials showd the knowledge and 
skills be taught? How will their achievemant ha measured? Statements more precise 
than gouls are needed to plun im education program and evaluate its outcomes, These 
statements are called objectives. 

Mager describes an objcetive as "a statement of wiet the learner is 
to be li. : when he has successflly completed a learning experience. Itis a 
description of a pattern of behavior (perfor: ince) we want the tearner to be able to 


eo 


denions. sate, He outlines three resson: objectives are jippor tint: 


e <Asabzsis for selecting apprapriste materials, ecatent, 
or instructione] methacs. 


"After all, the mechinist dees tol scleet a tool until he 
knows what operation he intends to perform, Neither dows 
& composer orchestrate a score rntil he knows what effeuts 
he wishes to achieve. Similarly, a builcor does rot och ef 
his inaterials ov spucify a eehedste fer cometpuction win 
he has his. blueprints (abjectiv ez) nefere him Foo often, 
however, one hears Cece ies arguing Che relative merits 
of fextbacks or other aids of the clarsroont versus the 
laborafory, without ever speciiving ivet what good the nid 
or method is ‘o assist fn achicvin in" 


©) Asabasis fov determining the degree to which the Jeuraer 


is alle fo perfor: in Ge preceribed ising 


"Tects ov exaniinations ore the enileposts along the read af 
learning, and ave suppused to tell Ghe teacher aad thi: student 
the deerce to which hoth have been suece-sful iu their achicve- 
ment of the course objectives, But untess goals are elcauly 
and firmly fixed in the minds of bofh yuvties, tusts ave at 

best misleading; at worst, they ave irrelevant, unfais, or 
useless. To bo useful they must measure performanes in. 


terms cl the gonis," 


© Asa basis on which the learner mey evaluate his own progress. 
"With clear objectives in view, the student knows which 
activilies on his part are relevant to his snecess, and it is 
no fonger necessar, for hii to 'psych out! the instructor," 

For thesc reasons, the use of objectives eon eontrilute to improved 
quality of instruction, Therefore, the Fort Lincoln education program was designed 
on the basis oi behavioral objectives. 

Writing objectives is a technical shill that ean be taught and refined 
with practice, The selection of of jectives — the eetermination of what objectives 
are most relevant and ess “ial for an instructional prosram — is a matter of 
judgment. This judamen should be exereiscd by parents, students, employers, 
teachess, aid other members of the comineunity in which the instructional program 
is set. The objectives chosen asa point of departure for the Port Lincoln cduecation 
plan refieet the judzments of thess sroups as expressed in planning deeuments, 
contracts, ant comments surveys reloicdtoe the Port Cinceln project. Theos are 
grouped in fowr catuveries: requived fermingt ebyecty , apioualterininal oulectives, 
intermcdisite chjeetives, and criterivn oljcetives for prowess frou attge fa stage. 

Bed.100 Reypudred Terminal Objoctives 
Oljcctives related to Ube most frequent expressed pauls for the 


Fort Lincola education plan are elacsificd as requived temmine) obf ctives. For 


oxdiople, far an uverage sixti scadcr, reqoived terming) chicetives would be osthblichod 
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in reading, mathematics, conmunications skills, and henlth — kno edge aud shills 
basic to necting the life-long needs of every individual, All requived (erminsl 
objectives must be achieved by every student fe completion of the program, A 
enieal required terminal objective in communications skills is: "The student will 
write an original paragraph consisting of grammatically correct sentences and 
appropriate conve, tions of punctuation, " (Sec Objectives Book.) 
1.4.2 Optional Terminal Objcctives 

Since interests and capabilities vary from student to student, the 
school must provide a wide range of experiences to allow each stude: to discover 
and develop his unique abilities. Therefore, a munber of optional terininal objectives 
have been specified, (See Objectives Book.) An optional terminal objective is onc 
selected by the student. Every student will select ¢ :me optional objectives in every 
subject area. Optional terminal objectives have bezn specified for scienec, social 
studies, physical education, and arts and hwnanities, An example from social 
studies; "For any item the student chooses, costing more than $50 he will (1) 
price the item in three different stores; (2) calculate the cost of a bank loan to 
cover cost of purchase if repaid in 6 months; (3) calculate the cost of charging the 
item and paying for it in 6 monthiy instelments; and (1) rank in ascending order 
of cast the 3 methods of payment: cash, bank loen, credit.” 

1.4.3 Intermediate Objectives 

An iviereecdiate objective is prerequisify lo achieving a terminal ob- 
jective, cither required or opiiend, and serves as a basis for selecting learning 
materials and preseribinz: learuinys activities. Intermediate chicefives are specified 
9 and sequenced Frony simple to comptes, (Sce Ghicetives Book.) Pyamptes of inter 


: e 
ERIC mediate objectives for Ube required terimipal objoetive, Whe student vill write 
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an original paravraph consisting of grammatically correct sentences and appra- 
priate conventions of punctuation" are: 
Stage I: "Coordinates eyes and hauds in aligning objects, 
pouring liquids, fastening, locking, threading, and 


lacing," 


Staze II: "Writes in manuscript all upper and lower case 
letters on primary paper." 


Stage 1: "Places period, question mark, or exclamation 
point at the end of appropriate sentences that use 


reading vocabulary, 


Stage IV: "Write > in sitnple, compound, and complex sentences 
with regard to punctuation." 


1.4.4 Criterion Objectives 
Certain minimal academic and developmental performance objectives 
have been specified fo guide the placement of a student in the most appropriate stage, 
Sce Criter*a for Assismment to Stages, Section 1. 8 for a complete discussion. 
1.4.5 Discovery Objectives 
A comprehensive list of objectives, developed by Universal Education 
Corporation, has Leen selected primarily to guide the teacher in obse. ving the 
development of a child. These objectives emphasize development of basic Ienraing 
skills in such areas us reaconing and problem celving, worl and study shills, 


Y readiness. 


oe 


communication, sclf-corficcnee, armdbresdin 
4 1 


The Wow behaviors exhibited by a child who hus these skills have 
been edoricd into oh ervation checklists (See Pigure J, Appendix], fora sarnple 
checklist), Uf these behaviors dy pol appear, or appear Inconsisteatiy, as eldld 
Intex ds with the available nouweriadls sod learaing activillcs, Uhe teacher can pre 

FE Cc speeilic pm, techs apd csperience 3 Cesigned to cacoursse Cevalopment of 
RI 


ME chine child. 2G 
@Z 
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1.4.6 Avel wility, Develop oat, and Revision of Ghjcetives 

Although the valuc ef obiectives as a basis for insivuctione] program 
is widels recognized, objectives are ne. widely used for this purpose. The diffieult 
and time-ec nswning nature of the task of writing objectives is the main reason for 
their minizaal use, 

In order to have a pregram ready for the opening of school in 
September 1970, it was expedient to locate, examine, and select objectives that 
had already been developed, In mathematies and reading, terminal and intermediate 
objectives specified to a very fine degree of detail are available. Among the subject 
areas designated as optional, objectives which have been developed to a comparable 
degree are available only in science. 

Terminal objectives have been developed fur communications skills 
and health in the required areas, and social studies, physicai education, and arts 
and husmanities in the optional areas. latermediate objectives have been developed in 
sufficient detail to guide the selection of Jearning materials an! activities in all 
staves. Further refinement must be done by the feeohievs in the operating schocl. 

By the time Fort Lincola Sche al is ready to open, it is highty prebable 
that resources will be available to assist the teachers in prepiriaiion of mare 
refined intermediate abjectives, The Center for the Study of Evaluation (UC, L.A.) 
has oi ganized an Insivuctional Objectives Uxchange. To preveat dupli atied of 
effort, they are collecting and eafulcuing inctructional ebjcedives that have kien 
wriltea by teachers round the cowlry. Other teachers ena deaw on this bas of 
objectives, selcet the ones most suiteble for their students, and obiein test iloms 
prepered speciiieally for tharc ehjcetives. A Ceseripiion of this sciviee end the 


proecediive for pactiefpatienave confaiped in Apperclix By 
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HM imust be quphnosized that the ebjectives selevied Jur the opening 
of the Port Lirsoin + ducation Ststens should be considered a point of departure. 
They must be reviewed periodically to determine whether they are relevant to the 
needs of the students. “fudent performance in school and after leaving Fovt 
LincoJu, chaages ia the community, and other indiestors will provide a basis apen 
which the objectives will be modified. 


All objectives are contained in the volume titled Objectives for. 


Fort Lincoln Elementary School (objectives Book). 


1.4.7 Affective Domain 

The ufility of specifying beh. sioral objectives for social skills and 
posilive self-concept, those areas dealing with values, belicfs, and attitudes, is 
question: 2. Behavior which implies the existence of certain attitudes ean be 
described, but the a(fituce or belicf which prompts that behavior remains specula- 
tive, For example, it could be inferred that an individual who does not steal or 
go throuzh stop sisas respects the law. However, four of getting caught rather 
than respect for the law may be the real motive for the behavior, 

Assuming that behavior which accurately reflects valucs and beHefs 
a porson holds could he specified, offier questions necd to be inswered, Is tere 
consensus about the valucs that should be taught? Are these the values that witl 
be necded for survival in fulvre vears? Do word, like honesty, loyalty, and 
brotherhood have absolute meonines ? Is there a typical behavior for cach of 
these vadiied ? 

Another questios: “How are the so vahtes Gag hl! Pp ore is ne 


evidence that they ena be Gueht dircedy. Memoriviry ood rocititgs the agivie be 


w : 
the flan is no puaiantee of patvietiono; virdtin, mart pallor. Geos rat novos ney 
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promote appreciation of fine printing: studying the customs of anether culture does 

not automatically foster feclings of brotherhood, 

There is sonw evidence that we do Jearn values fron the example 
of others (especially those we Jove or admire), from the conseqeences of our 
behavior, and from the way ofiers (1 itus. Personal recollection will provide 
many illusteations. 

The elements ef the clomenta:,, school plan such as physical 
environment, instructional materials, the administrative organizat’ om, and the 
specifications fur staff sclection have been selectcd te promote positive growth 
in self image and social skills. A few examples of how the program design con- 
tributes to learning in the affective comain follow. 

r) Architectural features and furniture are scaled to the sine and 

strength of a child; opcn space permits freedom of movement; 

. textures and colors are chosen to convey warmth and comfort. 
This setting fosters independent action, feelings of control, 
and exploratien and manipwiation of the cavironment with safety. 

o The instructional approach is child-ccontered; materials are 

primarily self-instrectionel, responsive to monipalaien, and 
self-correcting. MMsecuvery learion: is encouraged. Phe child 
enn prececd ut his own price wilh a high probataiity of sucecs, 
Sonic materials such as james and scicice prep rai cnemive ne 
cooperation betweea tnd among shidents, 

e Students are represcrte i fy roapys responsitte for schol 


operation: stud nts parle oote is scieeting theiy own fenridey 
@ ial 
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objeetives and materizis and, — apprapriate, are responsibie 
for scoring their tests and keeping reeords,. 

© §=Pcople wil] be recruited fer sfuff positions who treat ofher 

peopte with considerition and respect and who are themselver 
self-respecting, open, curious Immun heings as well as skill- 
ful, qualified terchers., Fora complete discussion cee 
Volume If, Section 2.7, General Criteria for Selection. 

Objectives for the Fort Lincoln school which es. be dircetly classi- 
fied in the affeelive domain will he found in the Objectives Bock: Discavery ob- 
jectives 19, 26, 27, and 38 and Social Studies obiectives t through 12, Some of 
the Arts and Ihunanities objectives relate indirectly to self awareness and sore 
of the Romiatniontinys Skills objectives relate indirectly to social participation 
and awareness of others. 

The lavk of student learning about values, beliefs, and attitudes 
will occur in daily contiets with adults and peers and partcipaticn jn school 
management, Sone specinic materials and activitic - which encourage students to 
examine and discuss these areas and to learn who they are have cen recommeded 
for purchase, Jisted in the Activity Book, or mentioncd in the report. 4 few 
exninples sve listed for cuch stice, 

© Slesel 

Mirors ~ full-length and hand 
My Home and Family Activity Kit 
My lace and Body (finned board) 


Understiunding Our Feelings (photographs) 
Various dolls and poupocts 


Q@ © 


ERIC 


JA Fuitext Provided by ERIC 3 0 


See Dereviption | 


Stage 


My Home and Pasnily Activity KiL 
Films and photoyrsples 
Understanding Our Veelings 
Tathers Work 
Mothers Work Too 
They Necd Ae 


Materiuts described in the Deseription Book, Stage II 
*Words and Action 
*Selected Kinder Owl Books 

David Was Mad 

All Kinds of Neighbors 

Let's ‘Talk About the World 


Man in Action Serics 
People and Their Actions 
Peuple and Their Social Actions 
People and Their Actions in Social Roles 


Children of the World Books 
Stages I-IV 


*NEA Unfinished Storics - What Wi 


ill 


__ Do? 


*Sclected Youig Owl Books 
Growing Up 
Growing Older 
My Turtle Dicd Today 
The Old Man in Our Block 


*Simulation Games such as 
Comimanity Response C ime 
Life Carcer Ganie 
Game of Democracy 


Sook, Raye ely. 


@ 


ERIC 


JA Fut Toxt Provided by ERIC 


1.5 Selection of Materials 

The stucent behavior specified in ae: objeetive, whether terming? or 
intermediate, indicates the knowledge and skills the student must have to behave as 
the objcetive states, The behavior specified in a terminal objective is stated in 
terms of what an average student should be able to do by the end of th: elementary 
school program. The behavior specified in an intermediate objective (derived from 
the terminal objective) is stated in teume of the knowledge and skills prerequisite 
to the terminal okjective, The behavior may be simple or complex depending upon 
the age and previous learning of the child. 

When the intermediate objectives have been specified, the next step 
is the selection of appropriate materials, The materials and activities selected 
are those which will] Ip the child develep the knowledge and skills specified in the 
intesmediate objectives, and ulfimatelj, in the terminal objective. 

Several materials that have been carefully designed, field lested, 
and revised are available, e scommpassing entire curriculum areas for the total 
elementary school program, A number of these pregrams will be discussed in the 
{elowing sections. They are recommended for consideration by the Port Lincoln 
Schaol beeavse: 

6 Some of the materials were specifically weitt a fo he used to 

aehieve objectives that have been adopted us au basia for Gee 
design of tke Port Linceln ecucution systeci curricula, lv 
using the related learniag materials, Vort LinecIn stuconts 
will be proviced with a nucleons of sequenced lena ain.: activitios 


precis mitedied ta the objectives in thier carrieuhun pets cs 


“iN 
ey 
readia:,, math, and cetenec. 


Tet] 


° The materiats were developed by highly conipeteat and respected 
subject-matter eis and educators, and their effectiveness m1 
helping children ina variety of schools has been demonstrated, 

e The matcrials are self-instructional, allowing students to 
move at their own pece, reerive imm liate feedback, and evaluate 
their own provress. 

1.5.1 Individually Prescribed Instruction 
The IPI programs consist of highly refined performance objectives 
in reading and mathematics, worksheet activities which match each objective, and 
pretests and posttests for cach wit or intermediate objective. The materials are 
finely sequeneed and are self-instructional. The IPI reading program incorporates 
the Sullivan reading materials. Required terminal ohjectives for the Port Lincoln 
program in the areas of mathematics and reading were derived from 1PL objectives. 

The 1Pf materials were developed by the Learning Research and 

Development Center (LRDC) at the University of Pittsburgh’, had their first 
trial in nearby Oakleaf Elementary School,and are disseminated to afher sehoals 

by Research for Better Schools, Inc. (RUS). RBS has establisted procedures for 
conducting the disseminatien program; for example, the IPL reading progiara cannot 
be tmpleaented in a school until that seheol has used the mathematios pronrian for 
one year, 

A school wisiin,: to ndapt IPPmaterials must mect the following 

sclection criteria: 

0 AdwiniGatice Commitwen -- The Seheal Betrd, Supe tit went, 


and pringip sd) should have a thorounh, first hond bnowled 2 of 


ea 
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the cssandiah clerserts of didivigealy Precorihed tnatpuelion ibs 
math, They shoutd alto ke fully informed of the adininisteative 


requirements of the prograrn, 


Q Teach Comimnitiuent — Teachers must be involved in the selection 


of Pl math for 0 vir school faensure the high level of fereher com 
mitment which is so important to the success of the pregram. This 
- showd include representative faculty visits to IPI denious.vetion 
schools and thorough briefings on the cle. nents of IPI and its 
implications, 
Be 


() Need Fou Retratniys - There is a significant need f . 


administvator and teacher retraining whee a disteigi ecu 
IPI math, The district shovld be felly eyare of the natin. gad 
extent of ibis tenining. 


fe] Rereereh Porticioest: — Both administrators :  pdisebores 


should knew in detail tic regcareh qrostious that que Ualay as ted, 
the kinds of data that will be ecleetec, the method ot id in 
collection, and the werk involved in that operation. ‘Piex slionded 
also be avnic of the need for attittele surveres to he cardicted 
with both fenebers ead students, the possitle request for ad ditionel 
achievement testing. and ather cantingencies which mi ooo rado 


on eebool porsanel, 


0 Vv Higrepess of Sites dels Voter these iis 
ready for indivicvalianties, CVios involves eorsiverayi® 68 ue 
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indi idasd school history. Has the scheol bern invets< clin in- 


novation? Tis it attempicd in any way to propere for individ- 
ualived instruction? Does Uhe sehsel present a sulteble climate 
for Individually Prescribed listruction? 

RBS instituled these criteria io ersiwe that dissemination proleets 
will be consistent iv uh respects with the motel developed by LANG. his eonsis- 
fenev is essential to ensure program efcativenes.. and fo eontinue collecting data and 
condleting research for program improvement and extension. The Fort LinecIn 
Education Phin assames that no one learning rethed, stratezy, or pregram will 
meet the necds of every student, Ave iety of alternative approaches, mateiials, 
and activilices must be available for use in achieving the save alicetive. 

lncications are that the conditions established by RAS will be modified 
with time and exporicnee, Th the Fort Lincoln Seleol is put inle eneratien before these 
modifications lave been made, the steffi will wart to give caren) consideration to 
the jinpaet of the RES criterix on the Pert Lincola progvem hofove electing to use 
IP] materimis, Possibly RUS would reccanize Fort Linceln as a special case 


requiring spears) arrangers. Vert Lincain stro. might consider the baeve sting 


availability of materials based on IPL principles Gut offering more Me white in for- 
mat and administ atien. 

Tho IPD mthematies materials are euyiicd be Api ton-Conturre 
Crofis aba cast of poapvesdaeiely SP2 por student. The castef imipdementiog 
provisae @t-o dpeludes cahow and travel essence 3 forthe princta dl ie attend 
twa wecl RBS troinies session sahiuries for feachors i teiding same cr trantnes 


seoviksis ot thed seleol, and tenchor fhadeies nadia kh 


it 
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A dotidled cHecussion of the dex clopmnent and Che eburaekoristics of 


WT anden addvess fov ebtcining further bifermnation are conteingd in the Des crn Hows 


Book, Stage 1. 


1.5.2 AAAS Science Program 


The early sec‘ions of Seienco — A Process Anproac ap provide instvue-~ 


tion in seience for the primary grades which emphasizes the development of con. - 


petence in skills basic (o further learning. These precesses are culled Observing, 


Using Numbers, Measuring, Using Spsce/Time Relationships, Cha ing, Com- 
minienting, Inferring, end Predicting. The child is introduced to a variety of content 
in acquiring these skills, By the ead of the (hird grade the child who has been 
ins{rueted using this program has acquired some important findamental process 
skills, a good mény basic scientific coicopts, urd some organized Lnowlodge alart 


the natural world, 


The exercises af Seicice — A Process Aroreach ave arrancad to 
7 


provide un erderly pregvession of lenraing oxperienees, The cbjectives -- the 
studant performiunee expeetod by the tirne each exercise is compicted ~ ove clearly 
specificd. ‘Yo ensure thot ihese ol ecuves have becn attained. sve compctesey 
Measures -- one to be adininislored vs a group measure endane ta be acodinisicred 
to individeais — are included with cach exercise. 


1.5.3 Other Cyrriculum Prograt 5 


Aomunbor of offer curiiculem prosrins threading, aaadamraios, 
and eclones meet the eviterni li, ted in Section 1, They differ from (ie iit 


mlericts incest, content emphosis, score amd scqvence, for amt vasdo; neoainie- 


Urative procedures, 
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The more chore sudved veiiable lo sitdents aac fevchers in planing 
an individualiced learning prowram Che better. I is sumsested that during Phare 1 
(see Volume iLSection 2.5) teachers review the provrams described in whis report 


1 


and any others they know of, and pro chase atdeust wo in each subicct arcu (reading, 


mathematics, science) for the opening months of school. Additional programms could 
then be purchased and installed ata later time, 
Many currently availabie reading programe use only paper and senail 


presentations te teach baste skillz. The Michigan Langue Program, devcloped 


rch Assccistes, Inc., 


atthe University of Michigen, and published by Learning Res 


tapes, transporencios, leseher-led aad group activities. A therouch discussion of 
all elements of this program is — luded in the Deseriptcus Bow: Siage TL. 

The Wisconsin Research and Devclepmunt Center for Cognitive 
Learning has deveroped a svsten of reading shill devctooment under the direction 


of Wayne Oto. The process of developing this systeia hte resulted ma seupe 

and scqucuce stufemont of reading skills, aesessinent prec mires ane EVoUp 

placement fests, and instructional materials hesed to the veaging skills, “Phe recesreh 
for this prajeet was supported in part by tiwids fram the V8. Otdce ef Educction. 
Execrpts from one of thet rojcet reveris are contained in Appeadie Fowith the ent - 

Jine of stdlls caalthe objectives for Word Afivek, Levels A and 3. 


MES) Leng dew teped uncer 


The Indivinislizer 
the di; cefien of Frau Privawerling of Ge Repions) Eooes Cain betoritary of the 
Carolinas and Virsinis pera dets (he PPD iethe atie. prograp ine jecace aoa 
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seope, Painpluisis in IMS isuieviad: is en aecomraodutivy diverse lourning sfvtes 

and using a wide variety of materigls., FPaads to support the develomnient of theee 
materials wera c atvibuted by a numba of sehoot districts suercnading the regionc 
laborstory., The printed miferfats will be laminated in phistie so they can be reused, 
The IMS progeam is scheduled fov eampletion carly in 1570 at au cetiinated cost of 


$4 per pupil, See Appendix F fur a cor vlete description of the materials, 


will have litle or no previous school experience, Sticonts in the wer erades 
will vary widely in the degice t6 whieh they Inve mast red fundamental eonecpts 
and skills. Srilivan Associetes has published a series of eight books for studcits 
in fourth grade and above who need remedial instrnetion in besie mathematies silts, 
The characteristies of this programmed series are included in the Deserintivus Teck, 
Stave TI. 

Some .udents have a preferenze fer certain methods of presenteiios. 
Sullivan Mathis a paper and pencil progreain. Rlcctronic Leami:y, Ine. is dovelep- 


ing a series of audio-tapes in cnssette form with accompans ing wortshects, 


Appendix Fo eouttins a description of the compone -ts of the progeam atta lst of 
| t z 
available and projccted lessens, 
In reeent vears a number of ccicnee curricula programs have best 


developed. Gther 


Prayraiwas ave: 


Corcentnally Oriented Programs in lemcntary 


Science (CORES) 
Plementai, science & 


; site 
“ed Gt) 


Ingeirs Develepuient Proseaim (DV, 
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Mintiesotn Mathemoatios and Seicnces Tetehtae 
Project (ATingeniet} 

Seiercse Curriculum lnpravement Study (SCE) 
A table comparing ihe major characteristies of these programs is contained in 
Appe Cs P. 

The programs mentioned above each focus on one subject urea, 

Other efforts i curricwuin innovation are dirceted toward all subjcot areus, 
Project PLAN aad the UNIPAC's from Miterials Disseminution Center arn exoriples 
of this broader approach(Doth are described jn Appendix F.) 
Project PLAN (Progavun for Learning In Accardance with Needs) is 


an array of tesching-learning nits (TLU'sy which are preseribed for a stucont in 


sare Dios 


deaive on 
NYO, 


a manner similar to that planned for Port Lincoln (see Dies 
Section 1.6), except that ace vuter is uscd to store and proces: student dain, 
TLU's J ave been developed in retding, mathematics, social studies, and scicuec., 
Project PLAN. under devclopment since 1967, is now bein, dicud- 
buted Ly Westinghouse Tenrning Corporation and is avainble oniy en a sehool-wice 
basis at an annual cost of 8100 per sindent. This cost includes TLU's, oicetives, 
canputcr terminals (one fv every 500 studonts), and consultant services, ‘Phe 


consiitent services are provided bs a field vepresentitive who copcnens Gn in-soo ice 


training progvam the Spring before the PLAN program is implemented, upiics 


training during the summer, and provides intensive support dirin dnplecatation 
in the Pall ineluding an hour be hour elie for ie firnt five days of schiast, Tire 
ficld represeutelive is thea on-call threushout the year fo travhin sheet and eoncu ct 
follow-up in-service trataicg. ‘Phe tecommaeuieed prcchace pad for DA is 


2° 


Mproiimeteby LOGa students ard St teachers, 


ad 
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The PIAN pregrat is coutisten€ with the design of the Port Lincoln 
Rducction Plan. If it were pussible to purchase selected Tides muitched to Forl 
Lincoln objectives, incorporation of PLAN would be vo problem. Since ibe entire 
program must he purchascc, its value should ke carchlly considered relative te its 
impiat on the Mlextlility of the Fort Lincaln plan. Ace toust information about 
Project PLAN appears in Appendix KE, 

1.5.4 Other Curriculun Materiats 

In support of and in addition to self-contained curvicvhun prog ims, 
other materials have been selected, A varicty of activities should be availohic 
because: 

a Children lesan differently, and varied alc rnatives must be opon 

to thera, 
o Children may need review or cdCitional practice with a suit, 
eo An cnvironsemt! rich in materials encourages exploration and 
motivates the learner. 

These niaterials buve been indexed to uke appropriate intermedinie chjyectives. 
Priority is given to sclection of inaterials that are eelf-instrections, ave of dea 
strated cUleetivencss, and require procentstion formets other than pape «ard poet. 
Activities ant mnterinis, for csample, inelude printed matter, films, records, 
games, manipulative cevic cs, Port Lineoln site resaurees, D.C, Bablic Schule 
curricaliiins resourees, or metropolitan ares resources, 

Feolony amd fechnatojy mate pes cro relag Tia cporepr) 2 objectives 
in other sebject-inatter areas boeuuse of dei teerdiveiphrary naaive, Par COuGREC, 


e.. 
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the “antash bourd’ oxperimeom, as ovtiined in the ccolopy nustorivis, dei. 

strates how (ie earth is shaped by natursh phenomenon ich as rein, 

Children wich the effect of rain on the soil as it splatters mud on an upright 

board. Exeeution of this experiment requires mony ether skills which are epccifies 

in objectives for other subject areas. These skills include such things as measure- 

ment (mathematies), observation aad recording of data (sefence}, and preparation 

of reports of findings (communications skills). An cxample from technology that 

has numerous applications-in other curriculum areas sech as crestive writing, 

reading, mathematics, and social studies is the actual publicstion of a newspaper. 
The teri.inal objectives and the intermediate objectives are contained 

in ane vohuine, the Objectives Beok. The related activities, coded ta the uljectives, 


are listed in a second volume, the Activities Book. Many copies of these books 


should be available throughout the scheol for convenient use by students and ieachers, 


When an intermediate objective is eclected from the Ohbjeetives Book, an appeegriote 


activity, taken froma Het in the Activities Poot: keyed to Uist objective is eter 


ona short-term prescription sheet. The aclivity then becamces one af the studenis! 
assignments, 

The activity lists include the interrecdiate objective to which the 
activilies are coded, the title, sublisher, er source of the material, and the tocation 


of the matcrial in the school. A place for remarks allows the Gelivity to be further 


defined Suniple pages froin the Activities Bech @pocur in Appendis I The coins 


or nimbering +setoor ix expledued tithe beghnatae of the Ohicetisces Mev 
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1.5.5  Currieulin Tonovetion 
The flexible nutuce of an ineivicuedived inst -ctional program offers 
advantages to the feacher as well as lo the student. New enrrviculum programs von 
be evaluided with a stnall sainple of students and a number of differciul types of 
learncis to determine their relevance and effectiveness. Aralysis of student 
responses will provide data te make this determination. In addition, formal student 
evaluation of the interest of the presentation, the relative level of difficulty, and 


the usefulness of the information learned can be sought. Through those procedures, 


students will be given whe epportunity to niske a real contribuiion to Fproving the 
instructions! processes of the program, 


The uniqueness of the Fort Lincoln Education Plan is likcl: to attract 


the interest of curriculum cevclopment spoetalists round the country who want a 


place to test new materials. Participation in activities of this sort (carefully : 
planned to avoid disruption of studert learning) will constantly asfvesh end update i 


the Fort Li:coln curriculuin. 
As worthwhile curvies tre projects become aviilobie, Fort Lincein 
teachers inay with to invest gate the possivitity of prreliesing them for Che ness 


school, 
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1.6 Iewnosis ard Preneriygtion 
1.6.1 Rationale 
The determiretion of insteuctional methods for PLN studcats must 


be based on schoo) objectives and the child's pexyfern vice in the school, Instruc- 
tional stratecios vary aecording to the needs ef the individual. Tt is desim-ble to 


divers istructional strategies cven for one student to provide varicty, and to 


get him to try new and different w ays of Jearning find acquire new learning skills. 
The key strvatezy is to cenlinue methods and precesses which show evidence of 
effectiveness and at the same tine toc (lore new and different activities which 
muy offer even greater results, But if the parent, the teacher, or the student are 
ubheppy with the student's development, then stretesies must be mark dy altered 
in an atfempt to pravide a Letter rate of developinent, 


For exinple, consider & problen in ariQunetic such as learninsy to 


i 


mulliply single digit numbers. The student can leain this in the context of a proc 
tical problem such as counting of numbers of seeds to be ovrsod in a selonce onpers 
iment or deciding how mony teaspoons of sugcr are needad for a covhing rewtpe or 
he might lesra it in the contest of a specifie arithmetic lesson uvins pencil cad 
poner materials and exereises. He ndeht fearn maultipeation in ceaucetion wita 
various acado nie eames such as variations of rwamy and cribuecc 

Tlow is the teucleor to decide whether the student should work with 
Instructional yaateviate closely related wo ihe objective (e.c., nudtipllention flesh 
eardeyp ory tether the siudeat should spend tine with logsety related es ferinns 


such as seionee cuperiacetes. practionl aris seat dies, amd decdoriie goaen 4 


An strafess Cocided opon vib vescire eousidvrchte disens tianaetion sade Ferg 
: a iF) : 
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the paurtof the fercher. ‘Phe strates. pretdenm as much dibe the preter of a 


track coach end a ranner. Togethoy they is 


etarrrive af a yrogavana whieh pots 

the athlete in winning foris, but itis not always clewr that the chojee wade is the 
best one or that something that didatt work last week won't work this week. Even- 
tually, the evaluation comer from a sense of saticfaction with the training activi 
ties and the Wrials as well as evidence of both personal imprevemen’ ind improvement 
in relation to other athletes in the same closs. Similarly, the teacher jn the Part 
Lincoln School must be alert lo signals from the student, 

In nddtion, the teacher must make sure thet all information js 
treated with a fair amowit of skepticism in order to avoid stercoiyping the student 
inferms of ability. The inaiution, common sense, and expericncs of the teneher 
can be a useful guide in the match of studonts w abjcetives and (to materials, How- 
ever, a feedoacl! syste:a is needed eo that the teacher's prescripticn docs not 
become u self-fulfilling prophcey. The Cecchor'’s dicisfons must be discussed 
evalusted, ind criliejsed on tie busis of evidence. See Volumne VW, Section 2.9 
fui a dcecription of stuff evaluation procedures. 

1.6.2 Procedures 

There wit be twe types of disgnoses and preseripticas for stedanis: 
long and shovi teria. The for s-fernt diageosis and pis seviptien consists of an 
asse, ome of present Tearner characteristics and solection of appreprhkite objec- 
tives for bis in.tructional pre,ram. 

The long-ter un dingnosis and preveriplion is dors diy the leagher ot 
approsdnetoly threes to fivesavonth Intervals. A sorios of shovt-ftern dignoees 
WHE to pe ee within iat dior. cb tea arcor iia siacent progress ued ravine phing 
where necusgar, = 
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Tnouching a diazresis, the teacher veviews imforrontion and ec per- 
ionees that have accumulated in the student's pernimurcat folder and stage fotdoy 
sinee the previous diagnosis amd preseviption, (These folders ave decerized in 
Appendix I, ) 

From the permanent folder the texcher will obtain information 
about frnily backeround, health and medical histerv, achievement in a prior 
stage, progress toward achievement of terminal objectives for the stage the stu- 
dent fs in, and the previous long-term prescription. From the utoge folder which 
the student ke: ps3 with him, the teacher will obtnin information about current 
interecsis, behavior ' cheracteristies, time spent using various instructional 
‘media, and learning oijectives completed to daic. 

On 2 basis of the ussess:ment of this one i, Aloncetorm 
prescription will he written for the studem spool fving the instructional activitios 
and time ranse expected to be spout on such activities. 

The teacher has primary responsibility for long-tezm disyness3 
and prescription with final planning and consulla:ion being done In corfecenee with 


the student's parents. Decisions for Stage IW and dV site. ats are also discussed 


§ 


a? 


with the stucoats, Tor Stase Taad IP studests, part of the diagnosis is the deter 


yntaation of when the student is to be included formally in the instructional phan - 


ine 
Hing. 


A genersl form will be used to record leor-term preceripiions 


ineladiagg he Covisions for cuvviculum arcas tobe carvsideved aed apee! tie bolus 
joss) Covel: mentofthe sholent. The origimal loneterts preveriattion forn will 
bo hept in tae student's peyupacnt foie. A Gaplieste wait be palse din Ges stole at! 


TON Me a BR ces We es oe, 


CT am Ama eam rn bat ee ay an 
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The lorg-feaum prescription form provides aptuce fo reeod the 


parviiceuar casriculam ares tes whieh eljectives ave tole completed. oth ihe 
subleel aces anc the specific ohyectiog. will be listed clas with wa etimite vt 


i 


the amount of fie reqguircod for eomtetion, A loag-term preseriplicn need vot 


Inchids a) subject areas. A feveber may choose to omit oiectives in: 
eurricuium aren, perhaps beagause the siudent bas wesiered the requirements 
for the stage or heeauge the student dus expericuecd sopsidevable frustrafvica with 
ecinin objectives and should have qamejer chute of activity, 
The type of aci cities ov materiais tu he orophusized (films, greup 
project, prograismed instriction) will depend on the student's payvehoimetor shit 
' 


learni: sivle, and previous tendency to use certain t: .es of materials. The 


sani ar differcnt types of activities may be prescribed Sor diffecent sulyect arc 
a . 1 


mifeviah. THiewever, this is nov an infeltilte or oxelucive wale 
deal oy choose what be is used io i cdeomforiablew itis <= retwhat hey add 
enjex nest, oe chotloaced i, or lecea (oo most fren. He mey choose oie ke 


t 


thinks he is expected to choose: Uv his parents, the tencher, or his pect. We 


< 


es 


may chosse ou of ignorance, Neverdigtess, atitort eke 


m 


vehactod, 


prope sdy oforny 


Space is provide dan (hye form to note present Cea pevistues er 


stueout oracresc, UP Chey rosedie eemminc. 6, nt ho periodico revica co. tlihuis ove 
a : ? e a ’ t , 


r 


the (oscher wiay stinply evess off specife parts of Ure lencetory pres fotlon od 


Der ace completed. Other conmument: related ie dhe prescoue se hope pe. fal 


5 2 ere 1 Woy ehctei Mites, Ste a erernarse 6M i TR dy 
Gus Tepes OCnfal chiocragter ties cand ve pobre Can dae (len 


cod 


regres tp ay pk. tied 
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In worhine 


idcas) can be gated In the 


with the siadont GuTity 


espace provided fae oo 


developincit Ene prop ress, 


required, or a conther 


Mm 


tuo geeent eriticl im: to 


ts, 


Tien 


more then ene y corciiption + 


heat may be attached te tho ipiiel presarintion ¢ 


When evatuati,a of student 


exd 


inorevise @ 


presens Con, these Pectors el 


e Ascese of safisf 


Student 
work and ac 


1 


@  Lvidence of porsistuces lenriy over of whot re 


» tvaret 


has learned to eelf-chosen activities. 


© Relative and wosolate bupsovement in perfornianee. 


0  Salisfoction of parents, fencher. did gperhups) an ovisids 


eh aT able 


Meal 


evalucion with tre port fay 


y 
We fide Myo 
PRO alate Vit oO: i) 


eu the strcestis in fhe ceneal, the more 


there will bo acctirultoeted about lita 


Theoretienth: 


may 


Ccvisivas ¢ vy): 


sbi ft 


foyauhe s 


* Gafoqunm 


Cupylelis 


increscins infomoidion cise tosce fo predece certein dangers whith part lo 


Suu sh! be quality comvel, rensitivits, anJd effortca dhe part of the toceber. oN 


vethe ales eStats, Pe hae 


swarred by fuformatias 


- 7 . : er Si ok Mo a 
and dics, and beconing camotag nt bocaucg aosthdeal Cues coef aetiveds oi vs 
siens of dissatisfied: 

The lepa-tern pond pres. cig ans are ralomeat Dtw 


short-fevin Vldeloerd he miahs by Cir feagerer. pfae 


nt the Ganeretioe Of tit te: 
rd 


rove wba a Bae nee ca et 


with bis Cubly 


Jee’. 


The Gagaoscos aud proscsiptisus are propered by the teacher to 


help ine student sebleve af leas’ dhe mininwm foradnal porfuruvunes obiectivas 


in doamanner most bones 


winte to hidia. In addiit 


fal and eres 


n, the stiulent will 


be able to exersise options about how lie spends pari of his day in sehook. Por 


personal opiieus the stedent ean use any existing preseription forins to plan his 
own program or devise his own we, of developing a plan. Since the dev clopmicnt 
of such a plen is a student option, the teacher will be involved only when the stu- 
dent asks for help with the plan. The tes‘. et the teacher in such cases fs to 
encourage the student to explore aud try new leering cetivitics in oreo te nike 
him morc compcient as a learner and hocavee anew leswring activ’ y may prove 
to Ge extremely c fective. 

1.6.5 Respunse 

tece ds ave qiapnesixed at Yort Tincels to be used as a tool in 


communicition, natas an cffart to minimize poerserst coniset beiveen teas: 


stulteri, Uhe infornation recurcdsd in the record: csn oly be put there by the 


stu torn adit obvervonr. The purpere of the recerds is to aid the poeple whe 


guice the Stuceet, ine ling (ha teccher, the stuc nselt, und the pareabs, 


Reeswds Goo ferve as adauesns of 


REO PROS VEL Ss, 


soothe vie efrecords Goveriniions of csist ys 


Hven with an cap 


Lara F ‘ 
O,..n Plan school. iaciote thatthe persoacl intescet of toschers is very inveh ie 


eviccnes, Por erie, teachers at Recine Wisco: fits Wirslow Pievnanle ny 


7 1 


Sebecl decics as a fet hea “oneh ehiidts aecds Cha bo qpeb as wells po cibies! 


Y jteireit, Pak io: We 
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cies, Agnewicoa didoeadiou, deorouaw - 


Such jotat doecigious lowe the odvendorve (int UYou cen sit dawn wand fatk ihout 


child and sce whet hep ds; sys Caroll Pigyins, lender of Winstow's anil for 


third- ai four’ graders. You pool ideas end piek exch other's brains, You 

just don't do this te a self-contained classeuom. ...At Wilsan school in Javesvillo, 
Wiseonsin, the uppee-grade children hove individual confer nees with teachers at 
least twice ay eck so thet unit steffs cua keep track of cuch child's prozvess in 
each subject.’ [n both coves the child's individuality is respected, perhaps even ta 
a greater degree than iu the tredittonal ehrssrocin, 


A case study shewing the process of dig sogis and preseripiio: 


appears in Sppendix G, 


e 
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al niaterinis stovld have hoth pee 


1.7 Direvoetie 4 


1.7.1 New Studenc: 


Phicuiend of new studeets in fhe Fore Lincoin education eysigo: will 


ay 


be années on the basis of stand sol from 


sAdiahnustercd in fhe 2 


which he his come and performance of the criterion objeetives esi Dlished as pre 


requisg 


¢ for success faa pariicular stive iv ihe Fort Lincola School, Entry 


criteria for oxeepticnal students ave discussed in Section 1.10.4 under Special 


Edvratic: rand Pri) Peorsosrel S 


ervloes 


Fonts 


poe 


1,7.2 Registered Stu 


Long-lerm preseriplicns will ho mace on the hasis of student por- 


esas measured by pretesis and postfests, comperchen- 


a 
me 


formance and characteris 


att 


migatio aGehfoveiment tests, and nrofective tcets, 


1.7.3  Pretests and Postlests 
Sone of the inctruetions) materiads recoramerded fas use in the 
Fort Livealn Schoml includ. pretest and posttest«. Some materiudls inelude or’y 
postteets; cher mofenils include neither. Ifthe Port Linceta etaff docides that 


1 
. 


vets and pocttests, seversd ales 
possiida: 
eo Where poeticsts exist, prepire an wicraste 


form fouse asa pretest: 


4 Se | 1 


© Where neither te.t esigis, aeart dlems fren 


—_—— 


stand rdived tests: or 


e) Write pret ts ard pan Geos divecthly bare ten 


rr 
“ 


fhe is. traction shan 


ew 
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The Port Lincoln efs aes adse chase heron tve pon of pietestis, They au 
chose to prcjaure etther a pretest that tosis the stxleit's mastery of preeegiisite 


fs the shudorits mastery of the Wave 


knowledge gic shits oc a pretest that te 
ledge aud shills covercd in the mitevials, 

When pretests are available which testi the students mastery of 
material in an assigeed unit, the student may choose one of several alternatives, 
The studort can deehle that he docs net want to fabe the pretest after exanuning 


the te (2 THe would Cosa becia work on the instructional activities velited to the unit. 


“So 


‘ 


Or, the student ean take the pretest to see how suuch he knows or Coes not know, 
Ifthe studeit demonstrates prosicieney on the pretest, he Core not have to dae any 
assismanents inthe uit, Whe docs nut shew profic’ nev, he will work in those 
areas in which he is deficient and then take a posite :t after corapiction of iba 
assionents (these can he assignments made by the student hiinseuy). With mastery 


ofthe posttest! the siagent proceeds to olber obicetives, 
"Proficicney' on obicciives or units will inelete a previnica for 

student choice ametg seorca instead of a single seare. Por cach unit there will 
be a high ond low option sceve for proficivscy. The low evfion will bo a ceare just 
better then chonec. The his option ill anlow for erly a smd errer rate ~ ssich 
as $3 percent correct. The stadont may decide whetice ke wants fo work on the tit 
untilhe has 2 record af op istent correct porforreance or whether be will aeccpt 

a highoe crror rate cide on te the nest voit. 


Inverse co ces the feucher may reguivre a ecrtain option for the 


studcat oo. the baste od knowlecdle obout Cie 


hoe com defos dy had diticudts wi docins Te. The teacher ein brcyre tae 
ce 


ol 


[ student to mater the high option proficiency level far rmitipliestion of de sinial 


ord of alyiys colooting cfther dhe hich ov 


munbers, On, i the studest bus 2 ve 
low optinn, the teacher my require the cher optics to det the strdent seu the 
benefit afoien type ef opfion, Ui the student docs scleet {he lov option, he will 

be reqitivod te repent the test one month Inter ard will be expeeted tu echicve a 
higher score, The feach ve will determine whit degree of improvement is neecsanry 
\ ’ 

|) dencndiny upon the characteristics ofa particwar student, HW there is no huprove- 
1! 


. ment, the stugont nov be assigned work on the objective, 


Not all chi 


ectives are of equal importance or difficwiiy, Thus, the 


| high and Jew optiers far proficiency will have ta he specified for cach objective 


4 accordjux to: type of activiiy required ag a tort of proficiency, In same ches 


the options may be adjust d for individuals 


| | 1.7.40 Diagnostic Achfovwaent Tests 
f | Test tuling will be a mere frequcnt ocenrrence in Port Lineota than 


in traditional schowls, Besicos the projective tests, phyeieal examiniit 


, 
ty A 


| | repuloyy occurring prefests and restion’:, the student will take compecheor ive 
| diagnostic achicvemen! tests, The raticnale for such tests is delailed ja De, Ligon 


paper, "Carprct.cr ie Oviterion-lis forcieed Achiovament Posing." 


|. A brief st umiey is proviced hove to itreate the use of sue tests In Poel Lineatn, 
[ (See Appondiv U fer full text.) 
The comprehensive dissnoctie nehicvement tosh: eee fo ho used for 


sel 4 


diagicetic papoose, not to produce thro te vee 


sa. Tha 


way will the studciuts be pom lined feos (hess fest roy 


Rather, stucents wit 


tobe the fests cs a was of previcbesa map efe tet (ies hoaw apd de net kage. ANT 
ra) ‘s 
52 


| 
[ 
i 
| 


jforns will he refercuced to specific Dart Lineein education eyoGie objectives m arder 
to achnowlo do and wive stoi te ere lil for what they know, ‘Phis could elinivate the 
necessity of faking a peeteat i the studiet hae demonstrated know lcdue of an objective 
on the coinprchensive tests, Siulcnfs would be provided with information on where 
they fit on the map of nfeemation., Terts miay alorve students to areas of Interact 
which they may went to pursue, Tests would also provide projective dott (see 

Section 1.7, 5). 

The California Testing Burcan of MeGraw-T Compimy has rerendy 
published coinprebensive achievement tests foe arithmetic, reading, lanpunge arts, 
and vocabulary. Other tests could be devised hy selecting items from onxisting tests 
and editing them to fit Fort Lincoln objectives. 

1.7.5  Projective Tests : 
Several meerures, weed to make infercuces from studcn 


will he made Curing the stwlent's vegalur te: ing tiacand will co ist af tnce 


basie types of data, Firs!, vesponsc? on the eomprchesive acnicvemen tests can 


= 
5 
2 
eva 


be used to meniter student idterests and develoyznent, such as areas in whic 
student deos very well, but hoe net studied forsvully in Fort Lineoin, Seeord, 
aptitude test: can be used to map stv icont interests. Third, teacher ase. tions 
(by use ofachectlist, observation schediwe, ar videot poy can be used fame: 


ait 


student's bohuvior chavectaristics and ceveluancat, All such intursation wow! 
be inearporated inte the sie. oat provite to provide a tei picture of the ahiviont 
This does nof necessartly mican diac there willbe imew fide celia as a vesull of 
the fesis, The action depents upon student perforimesce and dite vis of afade ut 
needs. 


o.. 
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17.00 1, Q. Tests 
No grovp-erdininistored TQ, tects are racenancinted war Puct Mineuia, 
since such Group mcasures are not recurate predictors, More iy portant, the plan ts 
to use tests to diggnose student necds, not to compare students on aneriative basis. 
1.7.7 ‘'Yeat Scoring 
Diasrostie coy chensive cehievemcnt tests and unit preiesis ane 
positesisaretoh selfscorced by the studeni, There are several renzons for this. 


ly 


Teacher time can be mv oo profitebly spent in other activities, Students leayn by 


t 


observing thoir mistabes, their corres! responses, aud thely cineertain response 


s, The IPT cxperionce indicates tht students 


that turned oi to be correct yucs: 
do not consider dingoostie ferta Uiveatening., Thus, the occurrence of cheating is 
low because there is no permanent reward for it, 

Most tests will bu pavcr-ind-pencil tests, partievingly in S'sge Th 
and Stage PV. But (hove will also be other kinds eftests, incladiry the recoediny 
facet 


student response: on audioteps nnd the coustruction er arcangerimcu of alygects 


in resposse to qicetions or direciicns. Some of dese tests ceibe suidont-reorcd, 
but soine ney be adull-seored, pacdicaliedls in Stace Tand Stare TD sims: kau oe: 
slutents eoubl ret be expec’ed to consistcatiy inateh Che correct: ous of A vespuie 
toa scoring key. This ineans a grester auount of Uine of adull or shident he yee 
Will have to be avportioned to this activity inthe firef two slaeee. Also, for cise 
objectives where plvsieat! conetnetions ar arcapgenents ere the tert resp aise, 
space vill deve tahe ated in the event hit erch tert records must roraia 

; ‘i 


several hours befeve anadult bor finie to seore aad faferperet Gig presets af suen 


tests, 


e 


04 


L7.8 0 Pore Produces 
While a number of difcrent types of fects have be 


> Port Lire 


testing will not occupy a dispvopartion efe sie 


Schogls, Gepomdly, the tevis are about the lemxih of a unit test or a quiz ina 


tradiiopal schoal, ‘he differe ce is in the faci that test iteras are kheved ic 


specific objectives, end thet students und teuchers ean exercise optinns on 


proficiency lev als and freyqneney of test taking. Testing ean he an activity the 


student selects ‘Yor fun" as a meas of instruction, (See the Guisc 


mevtition for details on types of testing, frequeney of testing, medels for 


ene ae ee ee 


developins: fests, and lists of existing tests appropriate for Fort Linco 
objective 
1.7.9 Comprehcusive Testing far Sy tem Evalurtion 
itis hich iW pi cobsble that some form of sehoalewir 


a standardised achiovene:t test poifern may be comlucted to devising | 


, 


progress of Fort Lincols stugents in reletion fu student progress fe oflen 


schools. If, when, andhow often such tests fake place and (he spociffe hustiia- 


tags eyaly 


meni to Le uscd will be detowmined by thosk pesy 


earns 


Stardordiaes schieverent tests cap lie uscd to cory tre tle 


pero) achicvmacnt of Fert Lincoln School studen 


schools. diswever, such tosis ds Mhossclyer ave net au adlquate bose 


y 


ts fe stitesis in cther 


whie ta evaletie Gio srecuss of the Tort Lincoln Scheole, Foo unis parypese 


evalvotiou vied fest ieetruments shay 
\ 


specific curricilaas ohiective of Part Toneoie, (ce ato t,2, 6) 
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ihe deste: criteria vel ihe 


1,8 Crile via for 


So [sr we have disvissed the selection arduse of tecmined and titere 
mediante objectives (3 to determine acadcmic requivemontis for all studesits, (2) to 
provide for individual student outtons, and (5) to cele mateoriads cust activiticn, 
Another use of ohjcetives wifhin the school is fo dctemmine the ansfenment ofa 
student lo a particular stage. 

A stage, as stated previously, is an arca to which the student is 
assigned primarily on the basis of age/developacat expectaney. Another dhnersion 
that guides plocement is austere of certain required cami optional ojectives. 4 
list of objectives recuired for assigament to a stage is purposely small since it can- 
sists only of the minimal cornpeleneics for all children necessery for success at That 
stage, Most chiltiren will oxeced these requirements, However, only minimal 
reciirenenis are specificd inorder to avoid pew Hsing a ehils for iacuitity to comply 
with bohuviovs set essontist for fdture success in the schol, 

Tsk Developinenial Criteria 
Developracmtal criteria idcatificd as miisinial fer srceocsal learnt, 


In various stages ave classificd in ferms of ceaperatien, psychomotor skills, miucenec 


nee, Memory (Aiteplion spany, concept Covelapincna, 


mentof cavironaent, per 
wriling, spealde., rerding, eLoeridica, apdimallicaaties, 
7 


Specific bovaior owithin each eahsery are those tho chiid will 


aAcmtire through matevation wil/or learaas arco) of (he opeoricnes he lig dann 


pardcutar siene, ‘these bchavigis eva listed hy cuosery for cach stone. ATA avis 
ie net epee Ted exces category every citee, Tnanesteseosa bohavteu is aos ited 
boule Gir fie werape Galli pra aceiy nebo eoce, to porferin df ce Po ewes 


vedic dor db pvesdete stan is owrreiont. 
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1.8.2 Acsdome Cviieria 
aT 


Resid. s proficieney ov developarcentcl objectives, oS speeiliod above 
L J : i J 


academic porsurmence is considered in the sssiznmont of studonts to alapos., There 


Will bo latitade in the tirac, rete, andordur with which students achieve academic 


cbjectives as Tong as the student dom onstrates proficiency on required termine] a 
for graduation from Vort Lincoln Schect, Tfowever, the studcat will be require d 
to coinplete a specificd number of required intermediate objectives in cach stage of 


the schoot, ‘The number ip eaeh area is small because the emphasis is on the wininiwn 
expected forall einudents. 2 Moet studemts will completa many more objectives. 

In Section 1.4, it was slated that some objectives Would be optional 
dependrg upon student, parent, and teacher concerns, To cnsure that al students 
have some experience in every curriculuia area, they will ha vequived to select a 
minimum pumber of objcetives jn cach ares. Por objectives seluctod by the studont, 
it will be acecptebte far him lo leave soine incenplete or to partially complete others 
Without ach! ving proficiency. Travaver, in order lo build persistence and to learn 
to tnke responsibility for actions, students th each aiaee (exept Glage Ty will oe 


recived lo complcte cortein percentioes of the eptional olaceth. vs Oyeyv select. 


idcmie eviterio for stege placiment appets on the next poge. 


A summary of 8 
The mumber and ctiricutty of the bohavior vt development objectives 
and aeadoimic objective: required fer stage places at ere such that a neanber of 


children will mect these requirements wel’ fh advance of the penerat level for a 


se-estiniices are made tpan fhe mumher of unite (eomparabto da size toa inter 
medete objectives in Port Lingela feyaineton) mastered on tie pverice in Obl, 
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Perceniuse of 

optional objcetiv ‘| 
that must be 
completed 
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particnhar stuge, Conyorscty, seme jaa 


eyo pavtivuteer disabilities (uch as 
special ducati n stadonds) with bo much ofter Geon (he ecneral age expreted far a 


stage. In eases where there is a large devintios fren fhe ages expected, the decision 


Z ry 
b 


for assignment to the nest stage Should take pouce in consulladion with the parent cud 


student, Options in such cases will iechide haviug the studcnt remain ab his presenti 


stage but using Korie of the materials from the next stege; having similar matevials 


a 
available in adjacent stages; or having the sludent divide his time betweon two staves, 


In sunmmary, (he criteria for slage assignment wishin Fort Lineoly 


Dal 


consist of: 


fc) Proficiency on required devclepmontal abjoctives. 
cs) Completion of a minivan: monbker of required academic 


objectives in each currieulum crea. 

° Completion of a certain percentage of sclocted optional 
objectives, 

° General teacher, parent, and stent review fi cascs Where 
readiness for assignmicnt lo anether slase varies signi fivandy 
from the ave especteney for that stage, 


Summary forms of requirements to bo met by students far proves 


from one stage to anolher are comuined in Appendin TP (cee figures Kl-Ra4y, Date ta 
completes the sununary shects will be sammarized from preseription sheets (for 
gendemic reqtirenients) and observational records (for develepmental behaviors) 

us regurements are metand dated accordinaty. Tnformation gathered fran obscryar 


fiona? vecords will be fneludced after (res consecutive moth ofscevedions uta 


64 


nontest Sifuctien have coal: d thot the ctadeut ens pyefown the dostecd helmiorns, 


Vhen (ho student has mat miniaal recsiiccments for gesiesmont to the nest slece, 
regardless of the dime during the school yeur, he can ssove on unless thers aru 
special rouse < lo veview the situatios with the parents ond the student. 


The punchers of obfeetives to he conipleted and setected Hat appenr 


in (tis seetica, and on the summary sheets in Appendix], should not be considered 


fixed staninvds. They are estimates bused on student performance with individualized 


instruction in othe: schools. ‘Teachers in the Fort Lincoln Schuol will evaluate and 


revise the standards Dbascdon the performace of Fort Lincoln students aftor the 


school is in operation. 
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Port Lincolos Sehscl may phiv nm aaiibor of 


tube port in adult cducwilon caus 


roles. As members of the community thes om 


or use recreation faciliticns they muy be resource persons, providing seccial skill, 


materials, ovmanne ver; they will be dovisiest makers Indiveetly through repre ventas 


lives on schecl cotcils and directiy os pavents of individual children, 


The following proceduses relnte to decisions parents wake ubeut 


daw 


their chileven., (Procedures related to roles of other community residents as 


resouree cyt represantative cceision mek eys ave diseuescd iu the Corrunity 


re ee nee mee ee 


Partiejpation Plan, Volume IT, So tien 4d.) 


‘The philesop by ofthe school toward parcats, the ways the philosophy 
is implemented, and the tegece to which programs ave explained to parents unct 


prove reliaide al cuhence the value of the parents! contribution t. the child and to 


the scheol, 


ue total projram for effective parental pecticipation ean he Ciseusscd 

in terms off orientsiion, parents" huidloolyand parental davelvenent, 
1.9.1 Oriente tion 
Ovrenti toa, Gro int redaction and exptoantion of the program and 

facHities of the Vort Lincola Seleol, heptngs when the children who wil) attead tlie 
school ars identificd. A parent oricutation pvogteun WIT be plaaned and dimple wented 
hy a cominittee of sckool and connnunity reproscnletives. UVossible aclivition 
Inchide povlicipadien dn stuhl Gravee program events towiceb etalfin aiersy toas- 


fn the oool, or obscrvines of chifdeen woslir awa enecer ban rn 


Veused inthe seho lp Pawvtecs Bap dso ailosd spyableniia qe dae lic te ied 
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arn 


ee see tet 


amass” 5 hn in eth ni ah arn chin er <Any, anon manna tn 


puelivwlay jitocest 


fo the ivsepre oat peewraaa. 


1,9.2 Povents! TP thook 


room dnclude scch information as a desexiption 


The precitst hard! 
of the edvention program, a calender of school events, @ schedule of ochunl hours, 
names ond folevbone numbers of, ovens fs contect for varies reusors, and a 
roster of schovl stauf€ with Gales and locations. ‘The selecl-comninudiv coment! 
respoasible for preparing, produeloe, and dictvibuting this handbook may ideutity 
other useful information. The handbook committee may be Uhe same as the prercnt 
orientation camimittcs, asulvommittoo, ov a scparste committec, A sunsested 


outline for the parents’ hindhook is contatned fi Appencin C, 


1,9.3 Parent: | VW tnvelvcinent 
The philosurky of the Fort Lincoln cducation syatein is that ihe 
parents and the teachers ava partners in the education of ihe child. ‘The teacher 
relios on the pauvent. fer information and cooperation to plan a sultable instructional 
progrian. The paeows rely on the teacher for professiowd jucmment ia speclaiized 
tiwdning in providin, the most effective learning cnviveanent pessih 2 for the child 
To su; port this philosophy, policies such as thene shewk 


4 


end canverved to porcnts: 
ausiing 
0 The school is open te parents lo vigil whenever (hey wish, 
fc) Parcnls visiling Che school ave requesiad do nolify the office 


Mangeer tn dhe teception area of tls ir presence dn tho ocliwadh 
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Parents are encotrarved to observe unebleueively ti way even 
or areas of the school they wish. 

Qieetis as about general school activities may hu ditected lo 
anyone inthe .chool but preferably to stefi members not 
Grerly engaged in instractional act’ vities, 

Closed circuit TV monitors placed in speelakobsorvation areas 


may supplement instructional aren visits fo same degrea, 


The first form: | feacher-purent conferences should be delay 2 
until the terchers have had time to perform Gingnostic tests and 
learn ta know the children scamewhal, probally six to eight | 
weeks atter school opens. Formal conferences should be 
arranged in advan. . 

Bricf, informal confercnces may oceur at any time and as tha 
need avisus., This policy should continue tntess the domend on 
teacher time interfercs with instractional activites, 

Parenis wilt confer with the teacher who js responsible fov 
maling long form disjaoses and prescriptions for Groiv child. 
Formal parcont-tereher cau vrences should be held 65 frequently 
as necessary for the eatishtction of all concerned - parent, 
child, uid teacher, A minimum of two conferences per year 


is recommenced, 


1 


° Formal conleronecs will he bald tor the purposes ef reviewlhy 
the chiks progress, plansing future activities, and secking to 
prevent ot to remedy problems. 


Reports Co Parents 


te) Parent-teachey conferences ave recomended as ines’ fruitful 
for informing parents of their children's progress, 
0 A model] report form to parents is contained in Appendix D. This 


model cau be used in a munber of ways. Luring Phase T teaches 
an 
may Wish Lo make vevisions inthis model, perhass in conjunction 


With parent representatives. Another potsibility is to use the 


mode? for a trial pevicd and then revise if, 


© Parents have aceces to all the inglructionel records of their 
child irsluding diagnostic test results on request, Q 
° Other metheds ol reporting to parents which may suyplercnt 


hoth conferences and writicn reports inelude actual domaastrva- 
tion by (1.2 child of his ability to perforin, videotepes of the 
child's uctivities, and things the child has produced - paintings, 


stories, constructions, inedels, tapo recordings. 


Items for Pa 


instruction 7 a,m. - . pom. si. days a week and parents will 


complete a fori specifying the preferred aveival dine and the 


five days the ehild will attend. 


Qo .. . ; 
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ia nmi sme A gs tt ee na Se rrp 2 


a Vaention (ine - Vecaiog time of tid mooties mey be dsl en any 
time chia the yee ee Tho exnet dine showld be arcanced two 
moaniie in advance to alow the echool to pion stuff time 
and vacntions 

Q Optional sebool altcndianee — Parents and school staff beth need 
to know of the student's presence in the schoo) at Gimes other 
than scheduled alendance and exree who is responsible for 
him at those times, 

oe] Instructional program -~ Parents in: v nuke modifications hy 
requesting that tho itd spend additional time en some objectives, 
select more obicctives ina particulary subject, ox Gemonsirate 
a proficicncy level on an object ive Which is higler than the 
minimuin level set by the school, Parents may or may net 
wish to exercise these options which may be made al a parent- 
teacher vonferenee or hy written request, 

ca) Homework — Students will take work lhome at their own disere- 
lion, bitt parents may vish to request that teachers give 
assignments in specisic areas if they feel the ehiid necds more 
review. They may also request guidance in ways that they 
(the parents) can help the child at honie. 

The policies showid be explained at a general mecling and summarized 

inthe Parent's Handbook so that parents as well as teachers have a clear under 


standing of whet they may expect fram each other. 
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1.10 Speeiobk Eduesiion aad Pradl Docsasicl Serviews 


L.19.] Rationale 


Piovisions for exceptional children in the Fort Liieoln School were 


based ov the follow considerations: 


oO 


Individual differenees among students will enrich veth or then 
hinder the edueniianal experience of nil children in the schoo}. 
For educational purposes, exceptional children should he viewed as 


as having severe and/or unusual learning problems during a given 


activity, vathe: than as mentally retarded, perceptually handi- 
capped, emotionally cistrubed, ete. Denencing on the learning 
activity.different students will display different learning styles 
Which will facili ale or irpede piczress, 

The learning patterns of exceptional children differ from these 

of nornis! children in degree rather than in kind. Novrimal 
children are defined as those chil‘bren having no special, diaenosed 
difficulty with arsval methods and materinils ina given situation, 
The chief advantage of special groups for execptional children 
when needs are demonstrated is the opportunity for fudividualized 
instruction by a specially trained teacher; this opportunity will be 
offered to all students in the Fort Lincaln Schoal. 

Research on the Gicder of special elnss placement for most 
exceptional children indiexles that it produces neg: tive effcuts 

on self-concept, Social skilis des clopment, expeetutions of 
teachers and parents, aud achievemeul, more often than it 


we 
produces positive effects. 
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Y fa special aducadi 


eo Tercera with teeta on Gun cootiibute 


simniticantly fo the instruetion of Mucenimel studoats, 

o Traditionally specis! closses treat exceptional students as 
exceptional in all instonees, Individualized in.trucifun wil) pro- 
vide spevial help where needed amd will uot hinder progress in 
areas where the studcat displays sno unusual jcaealns patterns, 

e Asct of minimum cenivy behaviors should be required for all 
children iu th: Yort Lineoln School, since the learning environ- 
ment mekes some unslicrable demands on them, and the eduention 
program presupposes that certain behaviors are in every student's 
repertoire. 

The current thinking about the concept of pupil personnel sei vices 

emphasizes the provision of serviecs (social and psychologieal) which create 2 
elimate of opiimimn mental heelth of both students and terehers, Provisions for 
pupil personnel services were based on the following considcrations: 

@ The primary csroal of pupil personnel services is facilitation of 
the learning process, Which requires as much work with staff 
as with students. 

6 The effectiveness of pupil personne workers can be inereage.! 
if they can observe and interact with students and staff in the 
class oom envi2 Sane over an extended period of time. 

@ Personnel quvities and demonstrated talent for hunan relations 
work are as impartont as educational qualifications for suceess 


in pupil personnel roles. 


a 
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C  Tnthe Port Lines ta Senaoh tescberswith special corp nee Miiants 
relate. fo pure) pevsemel servicers are reguler team tesehers, 


with no differentiation in salary levels, reporting procedures, ov 
enreer advancement fron the novins set for all stale, 
1.10.2 Placemciut of Uxcepional Children 
(3 


When students display oxceplional learning patterns they will not be 


Rak 


placcd in special classes, but will he assigned to stages, follow individ. otized pro- 
grams, and receive instruction from various teachers, as students whose progress 
is more typical of the age grou. 
1.10.3 Resources for Exceptional Children 
The human resources available to meet the educational, social, and 
emeticnal needs of stuvents will be available fo each child in the school as the nees 
arises and will inchiude the followings porsens: 

0) 6A teacher with special cducation competcacics, i.e., educatian, 
experience, and] shilb in restragturing the jearning tasks to meet 
the needs of iain with atypical learning styles for their age 
group, 

e Atcacher with human relations competencics, ie,, ceduection, 
experienes, and skill tn diggausing iitellectual, emotional, and 
social strengths and weaknesses of children, 

© Teachers (regular laff members) with proficiencies ina variety 
of academie and creative pursuits to guide and instruct sifted 


eludents, 
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An aide with special competency and duterest in wo, shag with 
childven who have speuial leaming necds. 

An vide with an outstondine eiff for relating to childeen when 
emotional and secial problems arise, 

A full-time seheol nurse anc part-tinie seheul physician. 

An itinerant sight-conservation teacher, 

An itinerant speeeh therapict and hearing conservation teacher, 


Volunteers and student helpers. 


The roles of these personel are cleborated in the Organization’ 


me 


Staffing Plau of this report (Volume If, Section 2) and in the "Segment of a Typical 


Day" which concludes this section. The contributions of these Jeresans to rweetipg 
ry red 
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° 


the needs of children is, therefore, only briefly described here, 


Teacher with special education competencies, 


1 


Diagnoses strengths and weaknesses in pereeptual, cognitive, 

and motor skills. 

-  Preseribes activities and materiats far development of these 
skills, 

- Supervises aidcs, volmtecrs, and student helpers in impte- 


mentation of preseril, } programs. 


- Assists teachers responsible for instruction in various subject 


areas by helping thei prescribe programs for students with 


atypical learning patterns in these areas, 
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~  Partichhites ineenforences wilh parents of children hoviey 
speciel Jeavraiee: neods, 

- Trains feachers, aides, and velwiteers in theary and 
methods of special education, includug applications ta a 
wicie variety of lourntay styles. 

- Maintains Halsen with Gonununily rescurees whieh ean pryo- 
vide ack tionel services for students in the Fort Lincoln 
School. 

Aide for children with special learning neec.. 

~ Assists ith iinplementation of prescriptions which require 
skills fov the treatment of special learaing needs. 

- Assists in diagnosis of learning abilities and disabilities 
of students. 

YVeacher with human relations compctencics. 

- Diagnoses emotional and social needs and intellectual 
aluilities if studeuté, 

- Communicates finplications of test results for students! 
educational programs to teachers, parents, and students. 

-~ Designs behavioral mapagenent programs for selected 
students with behavior adjustment problems. 

- Counsels etic teal their parents on their shared seciai- 


emotional necds. 


Preing teeehers, aides. end velindeors to understiyad and 
respond constiuetively to sucigl-emotionsb mecds of students, 
and to desion and finploment belwivior management pragranig 
when pecded, 

Mainiains liaisan with community resources which ean pra- 
vide servieecs for sacil-einoiionnl needs of jal Lirgoln 


students. 


Iunan relations aide. 


Counsels students in crisis situations, 
Counsels students ond teachers in order to prevent the 


reeurrence cf schovl-bascd crises. 


Assists with implementat’ a of behavioral mane gement programs, 


oe 


Nurge and part-time physician, 


Observe students suspected of needing medical sarvices. 
Recommend medieal services to parents. 

Liaison with family phyefcians, nevrologists, and others 
who serve Fort Lincoln students. 

Nevelop a health eduertion program in eo: unetion with 


teachors and community orpanizstions. 


Itincrant sight-conservation teacher. 


Provides diagnoses, prescriplions, and instruction to 
visually impaire.' stidents. 
Supervises and (rains teachers, aides, and volunteers 


in fnplementation of preserihbed proscracis. 
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e Speech (rerapist- cercetioric£ foart (ine), 


-  Proviees sptoch therspy to otedents with coooch cis araers 


(e.g. lisp, stutler). 


stenuehers in planning Janmuce develumpent proseuys 
fo students with language deficicneias in order to bubld from 
Pul not destroy theiy social dialects. 

6 Volunteers cid student helpers, 

- Assist with implementation of preseribed programs, under 
supervision of professioual staff member, 

The equipment, materials, and resources of the schoo! will include 
many dems of pavucular use to stucents with special learai: needs ina given exill 
area, These include: 

6 Kquipmeat — larye-tyre typewriters, tape recorders, casscite 

tape players, projectors, controlled readers, techistoseopes, 
audio flash card and laneuage master machines, study ecarrels, 
adjustable furniture. 

fe) Materials ~— Perceptual, cognitive, and motor training muterials - 

both pencil and paper and manipulative, acad: mie shills materials 
for students with perceptual, ccanitive, or motor disubilities, 
academic gaines, films, slido-tapes, audio tapes. 

e@ Resources — In addition to 2 wide variely of equipment aud 

matevials are metr.-polita resources, independent study pro- 


calion Foundation), and the freedom fo explore whieh will make 


ao 
ERIC Mort Lincoln ideal for unusually pitted ebildren, 
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All bumnan, cipal ent, and cunferiahs vesetrecs of the subeel wilh be 
avoiiable for the instvuetion ef sll students. Jt is assumed that he tesehar with 
special eduction competencies will work extonsis ely, bul nei exclusively, will stu- 
It is 


dents wie have been di-gnosed as exeeptional in a given area of learnin: 


a ae 


also assumed that materials for pereepiuel, cognitive, and inotor training will be 


used extenzively bat not exclusively by these students. This assumption follaws fron 


the idea that learning probleins of children differ in degree ar ual in kind. There- 
fore, many children expertence trausitery but Seats learning problems which can 
be remedied with special educational staff, equipment, and teebniques, 
1.10.4 Minimum Entry Requiremesits 
Miniimuin criteria for entry into the sebcal have been establishes tn 
order to accommodaic students with as wide a range of individwil differences as 
possible, and exelude students who camot profit from the educstional experiences 
offered or whose participation in the school poses a significeut danger to others 
or themselves. These criteria are: 
6 Toilet trained 
o = Self feeding 
© 6 Visibly responsive ta environment 
All children in the sehool should hive some enpreity te learn, 
however sinall, and this requires a modicum of responsiveness 
fo the environment. This criterion excludes the profoundly 
retarded and avutely psychotic. 
@ Capacity for controlled responding 
If he can't speak or wrile, the handieapped child should be 


able to tap, nod, blink, or do something in respouce to specific 
stimuli. 


1 
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@ Predivinbittt. in destructive-aeeeersie behavior 


Desiructive end necreesive childeon are manager ble if there 


are warrings before outbursts, bat of they oecur without 
Visible cause, other children and the teacher will live in fear 
of the di ebed elild, which aifeets everyone nogatis ety, 


© Not legally or medically judzed to be psychotic 


© Cormprehends verbal comiumuioution cither through heaving, 
or Jip-reading 


@ Commenieates physicul needs, cinotional reactious, intellcetual 
accomplishments 


if speeen is unintelligible, handicapped childyvesa should have 
well developed gestural communication. 


0 Recognizes letters in lavge-type books or bas braille-reading 
skill 


0 Activity level which is not disruptive to other children 


Most children con adjust fo a "wall-clinibee" fuirly easily, 


and so can teachers, if he is not cestitctive, noisy, or too 
bizarre, 


9 Orien{tled in spacc; can navigate ina classroom and out of 
doors 


@ Mobility ~ cither on foot or in a wheel chair 


1.10.3 Resources fer Children and Projected Numbers By Physien! 
Disability and Special Learning Needs 


"Labelling" af studeats according to category of exeeptionulity will 
be eliminated at Fort Lincoln. The wating of a student tu strengths and weaknesses 
is depen’ t upon the structure of the specific learning task, Projected numbers 
and availability of resources for students with atypical learning peeds are inchuled 
here to give planters data with which to organize for the opening of school, ‘The 
pucpose of the chart is to provide a quick and rough overvicw of available resunrvecs 
and of the flaw o. asaistuneess! each stage of the helping prevess, 
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Cid ope § 

Projected wo, 
o) ciue 
Special Jeavirbeg - 
Necds (2 
dents por subject 


SIG suue 


aren) 


ees ee Sg ee eo ene ere ee ne cere ee me ee 


Specch Disabitity 
(8-14 studenty) 


Physical Disability 
(excup vision and 
audition) 

{1-4 students 


Visual Disability 
(1-4 stud nts) 


Auditory Disability 
(-3 students) 


if 
Anke Re} 


DiGi 
‘Soacher a 
bb. C. Heath 
Dept, vision & 
hesving screeains; 


Disunostic {ests 
materiads @ 
equipr.ent 


Special Education 
Teacher 

Speech ‘Therapist 
D. C. Health Dept. 
vision & heering 
screening 


Speech Therapist 


Nurse 

School Vhysician 
D.C. Heelth Dept. | 
vision & hearing 
screcaing 


vision & hearing 

sercenins 

School Pht sician 
Specie] Education 
Teacher 

Selbook Nurse 


H.C. Health Dept. 
Vision & hearing 
Perea ne 

Belool Plynician 
Senool Nuwse 
Spieeh 


Dy. C.. Peat. of 
Sprech & Tearing 


Pherapist 


l 
D. C. Heali!, Dopt. = 
| 


Soeelal Eevention 
Teacher 


the Port Bincaln Sens ol 


Speech Therapist & 
Special Mducetion & 
Language Arts 
Teachers 


School Physician 


Sight Covvervation 
Teacher, 
Education Peacher 


Hearing Conservation 
Teacher, with €p. etal 
Recueation Poacher 


with, Special 


a re i Es oe ere ee ee re ee 
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Teste 


{= 


Teaching staif, inelud- 
iog Special Edueatic 3 
Teacher & Aide 
Student helpers 


Speeial education 
matericls & eguipment 
A-V matertals & 
equipme tit 


YVeaching stalf 


Student Parent Commratty 
_ Counseling Counseling Toinison 
- <> - > - <> 


Human Relesions 
Teacher and Aide Numan Relotions Aide 


op TQ 


Learning Reinforeemonrt 


Aides 


aa eer a Sa) Sa i ln en, Si I RRO od Sesaree Sopa vemrmahcahee ahs Semel ra a i oP cin Sl Ii se 


Hunan Relations 


Teacher st = 
Special education 
materials & equipment | Human Relations 
: A-V materials & Aide 
equipment 
| 
oe i a a a a oa es woe 
Teaching staff School Physician - = nod as al 
Human Relations a oes 2S 2 he 
A-V materivis & Teacher 
equipnsent Special Education - wee a> - om Las 
Teacher 


Teach'sg stafl 


Learning Reinforeenient 
Aides 


Human Reiatiens 
Aide 


Human Relations 
Teacher 


ad materials & Special bducation . ee mW gue o> 
equipment Teacher 
Hunan Relations Learning Reinforcement 
Aide Aides 


Teaching staff 
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1.10.6 Prosil Personnel Servieos 


Pupil personne! workers al Fort Lincoln will he called upon to assume 


functions which may or may nol be similar to those currently performed by pupil 


pelsonnel wovkers in the D.C. schouls. These functions ave to: 


6 


Evaluate students with behavior proiitems. 


Consult with teacliers on behavior management. 


- Evaluate students believed to have special learning needs. 


’ 


Counsel studests individually and in groups, 

Consult with parents and teachers individually an7 in groups. 
Train. staff in huraan relations and psychology of learni: -, 
with emphasis on their application to educational planning. 
Provide close liaison with community resources for children 
with social and emotional uceds, 

Develop school and comm ‘iy bised resources to meet the 


needs of parents, feachers, or students, 


1.10.7 Resources for Pupil Personne! Work 


The human resources for pupil persosnel work include one teacher 


with a humiun relations specialty, i,e., education, experience, and skills in diag- 


nosing and treating intellectual, em-tional, and social needs of children, und one 


aide with an oulstaiding gift for reluting to children with social and emotional 


prohlems. 


The secvices offered by these persons were doseribed briefly in 


Section 1.10.6 and will be owlined more fully in the role deseripliens for these 
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positions whieh are part of the Greenization/ ting Don (Yolue It, Section 2) of 
the report and the "Serment of a Typical Dag" serics which concludes this cection. 


It is assumed that the huinan relations speciali:t will serve all stu- 


dents in the school divectly or indiyectly through such meas as short-term cou .ul-+ 


ing se. ices which wi . be available to all students on request, and on-going 
consultation and training of alt echeol staff in hunan relations, 

An, additionai pupil personnel services resource will be the aices who 
participate in the Learning Reinfurcement Program, which is described in the 
Community Participition Plan, Volume IT, Section 4, Although it will not be their 
primary function, these aides will be available to make home visits and to raobilize 
community concern aud assistance for students with acute problems which may 
originate at home, in the community, or in schvol, 

The extent to which the Fort Lincoln School is able to deal effectively 
with the emotional and social nccds of students, staff, and parents dcpends, to 
a large extent, on the availability and responsiveness of resovrees in the coin- 
muuity. The fexible organization and richness of hunaa resedrees in the schoul 
will make possible the provision of healthy emotional environments for students 
and staff. In cases where a restructuring of the student's relationships and 
activities af home and in the neighborhood will be crucial to his social] and emotional 
growth, [he pupil personnel service can be called upon. 

Fquipmen!, facililies, ae inaterials resourees for pupil personel 
work include Aexible walls and furnishings so that a dieeiaatic play reom can 
be set up; quiel, comfortale areas for “cooling eff! and talking; a larne 


supply of educations! and psveholegical diagvaostie tests and instructional prograins; 
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andan exsiensive brary of materials on human ereavth aad developinent, personut 
adjustinent, und human relations in the fumily, schesl, conaaunit,', government, 
and other cullures. These atds will be avaiiabie to ell sel.col personnal, 
1.16.5 Segment seta Sypleal Duy 

Teacher with Special Eduvation Specialty 

Selects math materials for Tim, who has visual perception weakuesses 
when using the usual worksheets because they have foo much material on a page, 

Instructs e volunicer on Tim's visual needs and his cur ont achtce- 
ment leyel in math, so she can make some additional workshcets for hin. 

Administers the Mlinois Test of Psycholinguistic Abies to Charlene 
who is an advanced student in aveny arc . exeept g,iel'ing in which she does terrible 
wok beer se she spells phinetically, Results susgest wetness in visual memory. 
Adrninisters other tests of visual memary and confirms diagnosis, Preseribes 
exercises; explains exercises {o Charlene and her language arts teacher, 

Interviews a student who has completed all arts and hinnanities 
objectives he wishes to select. Decides with student upon a fine arts program 
which will take him to mefropoliten av'ea facilities Qvo days aweek. Student will 
be tutored by local college student on Saturdiys. 

Shaws exercises to strengthen fine motor ccordination lo a group of 
students having trouble manipulating pencils, 

Selects maicrials to railed verbal listening ckills for Mark, who ts 
highly d-stractible, and whose comprehension of speken language is very weak. 

Demonstrates exervices jn the Frosti¢ Development] Pereepliou 
Droyrams for uide, volutceers end parents, 

“4 . 
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Meets with a group of perents interested in lewraim: how to strengthen 
the oral (anmuece skills of their childven. Jatroduces them to materials available 
at the schuol, refers them to resource books, and sugves{s speeifsie exercises, 
gines, and other materials for use at home. 

Shows a volunt.er how to eul and p-.ste from a Sears Cataloy to 
make language arts materials for Sally whose attention span for verbal maferials 
is about 30 seconds, and who shovld have worksheets which she can cornplete within 
that time in order to feel successful, 

Interviews Molly who has completed all the objectives in mathcmaties 
and is unsvre about what to do next. When Molly suggests an interest in geometry, 
teacher refers Molly to a math specialist for a new prescription, Arranges for 
Molly to tutov a small mathematics group in Stage H, 

Segment of a Typ‘cal Day 

Special Education Aide 

Corducts a language drill for a group of siete with poor verbal 
flucney; encourages them to talk by having them ask and answer questions, repos 
rhymes, repeat sentences, ete. 

Plays "game" with Joe and Ron to strengthen their visual memory 
for familiar objects; shows them a tray of objecls, removes tray and asks them to 
recall as many objects as possible, removes or adds an objcet, shows the tray 
again and asks them to identify the giijedt added or removed, cte. 

Reports te speciat education teacher that allhoush both Joe and Ron 
are improving in their performance on the visual memory games, only doe cnjoys 
fem. Ron feels humiliated and resentful and, therefore, different leswuing tusks 


es 
are needed in this area. 


ol 


i . : . 2 ‘ ‘ : 
| t : Comlhicts cue of a saries of sbscrvatieus of Cart, Using fimoeseuiphiany 
fe techniques, to determine whether the leugth of time he pays attention is greater with 
x 
| 
auditorially or visually presented learning materials, 
an 
{ 
1 fs Supervises use of confvelled render by several students. 
; : 
} 
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1.11 Infornintion Summary 


i . 
i 
14 The lold-eut pages following this introduction eet iin a tubular 
Py 
bE ‘ é : : 
| stnmniry of the forms and procedures that have been discussed in previous sections 
i 
| | of the education plan. Only Stage Tand Ware included, The forms and procedures 
- for Siage JLipply to Stage If and TV with one exception, A student who has cam- 
4 
| 
pleted the minimum requiveme it: for Staze IV is eligible to be graduated from the 
i 
‘ Fort Lincoln education system panding decision by the student, his parents, and 
f the schoo} staff upon consideration of other factors such as age, personal go ls, 
} 
} 
and time of year. 
fl Stage I 
| For each stave, procedures are outlined for a new student entering 
the stige ard for a registercd student. Assume that a new three-year old is heing 
i 
\ registered at the Fort Lincoln School. Start in the upper left hand corner of the 
{| first fold-out page headed "Education Program - Information Summary." In the 
| first column, headed "Stage 1," the category "New Student" and the entry require- 
| 
ments are listed. Reading across the top of the page column-hy-column one can 
{| determine what information is required, how it ig obtained, who supplies it or 
obtains it, the form on whicn it is recorded, where it is filed, liow often it is 
] reviewed, and any related procedures, 
| In the column headed "Form," the name of the form is followed by 
5 
i a reference to & figure, Each figure is «facsimile or a sample form and is con- 
tained in Appendix I, 
| i On the second page of the Stage FInformation Summary the term 
x. 
[ "Advisor" appears in the column heade:} rom or by whom." ‘Rhis term desiznites 
e 
‘<) . 
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tlie teveher who is responsible for making long-term prescriptions, conferring wit 
parents, and puiding and planning with iis student. Every professional in the school, 
including the school level staff, will be assigned a certain number of students far 
whom he will serve in this role, Adv'sor/ctudent assignments are subjcet io the 
mutnal agreement of student, parents, and teacher. 

The transition phase at the bottom of the sccond page describes the 
transfer of records and folders when ‘the student is assigned io Stage I. 

The same format is used for the Stage IU Information Summary. In 
this stage a new type of folder is added and some additions! forms are used. 

A folder is prepared for each student in each subject area (cach 
student could be respcnsible for setting this up himself with guidance from a student 
already in Stage HW). On the forms kept in this folder are recorded the short-term 
prescriptions, activities, and test results related to that subject, Before short- 
term prescription sheets are discarded, summary in formation is transferred to 


cumula‘ive forms in the subject area ft ider or the stage folder. 
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Stage T 


New fiudent 
Lntry Require- 
rent: Shauld 
be tollet trained; 
three years old 


Registered Student 


Hp 


Slice | Tedacation Picgtin. = 
From or I _ 
What tformation | Tow Chbiined | by «bon Pouin Where Pied 


r | 
6) Derenfs! name and } Forin mailed Parent D.C. Forms {Permanent Fotvcs | 


addvess haine, or See Fiveres  ](kept with teacher 
Emergency contact | parent-teacher JA, B, and C* Wwho does Ioug-lteim 
Record of birth conference presermtions in th- 
Siblings ; stage student is 


assigned to), 


Family Baeckerou 


8 i eet ee ee ae a en oF nen a da ee fit ene 
— . 


Mail ov ! 
- Immunization Interview Parent | Figure C€ Permanent volder 3 
oI aa ee - 
ie} , i 
8} Physical Exam. Examination School Db. C. Forms [Permanent Folder \ 
e Sereening -- Nurse, Figure D 
2} Dental Physician | (not yei 
ol : 
| Eye available) 
pg 

Ear 


ee ee eee ee cee 


Creativity Observation Teacher {Checklist Stage I Folder E. 


Reasoning and adapted from Vie 
Problem Solv- discovery 10 
ing , objectives, cl 

Perception 35 basic 

&tWork & Study learning 

Sl skills skills, 

&| Understanding 1 checklist 

S| the World per skill. 

=| Communication 
B Self Confidence See Figure J 

& Reading, Writing, for 

Y| Avithnetlic sample 

| Readiness checklist. 

Beginning Subject 

Areas -- 
Science, Sovial 
Studies, Art, 
Music 
Vocabulary Devel- {Cbservation ‘Teacher, [See Tigure I fstage [ Polder D;:' 


opmcot Aide, for 
Student Jeheeklist 
helper 


satr = JfersacdOn Suainary 


os pe Relate Pree eek 
volduat ol Pyearly ~= Can be reviewed during regtlar parent-teacher conference, 

neher |} to keop 

wetorm |] information 

ginths .| up-to-date 

iis 

1 

solder i! Yeorly 
Utero i So NG a Ne ee 


Yearly 
| 
t 


ft 

ho — 
, Every ihree | 1. Every three weeks, teacher observes child in a different activity for 10 minutes. 
Weeks, 2. As behaviors are observed they are noted on the appropriate cheeklist and added 
, 10 minutes / to the child's Stage Felder. 

child . 3. When all minimum skills on a checklist have been actieved, that skill area is 
crossed off o:1 a Swnmarvy Shect in the Permarent Folder, 

4, Active checklists sent to next stage. 


Drily t. A vocabulary list of words classified according to mejor headings and arranged 


alphabetically has heen developedineluding spece Sor additional words, 
2. As the words appear. in the student's speech, they will be neted on some interim 
reenrd system developed by ihe stere staff, 
3. Periodically these words are checked on the Master List, iflisted, or acted, 
4. Mastery of 509 words representing concepts is once requirement for progress to 
Stase I. 
5. When 500 words d:. ce Leen recorded on vocabulary checklist, this is nated on 
Placement Summary shert. 
6. Reeording of words con{ aver, and yoowbidary checklist is scat ta Silage TH wien 
tL: student progresses. 


Bvoese oa DV opyavet brine Ea akg a Pays ot 


Pvein or 


"Stave D- cont. Wheat Inforsfien | Tow Oldainéel phy whoin | Porin 


a a ne tn we ee re ae ee me 


| | Placement (Stage 1 j Checklists Sumpiiry 
Terminal Ohjec- Sheet 
: tives) Figure El 
| Basic Learn- 
Basie Learning ing Skills 
Skills Summary 


{} Transition Profile cata which 


is sent to Stage il 


Family Backgroun: {A, B, C) 
Health Record (D) 
Placement Sunmary 

Shect (E1)} 
Basic Learning 
Skills Sununary 
Sheel (F) 


asic Learning 
Skills Checslists(d 


Sheet 


See Figure G 


Sumniaries Review of Advisor | Placement 


Figure IF 


Long-Term Review of AGviser |Long-Ferm 
Prescription Checklists Prescripio 


Meraamienk Faltor 


Permanent Poldey 


et rr re ee 


Permencnt Polder 
which goes with 


student to Siage If 
advisor, 


Put in Stage HW Fol): 


Active Vocalu- 
lary Checklist (I) - 
. all : . * 
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apie laa gp Dpaanneya guasie ee eee : é sock eo 
Bused on develope: pedetinvecd by checklicts whieh leaeher vue an 


Houhild bos dew in sehool at loin 
six to cight weeks. 

Preseripiion will be made only if ches! 
iA 

Tan 


tienal aclivities, 


aps av problems, 
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Related Procedures 


Parents included only every other time when reviews are more frequent than 
every five manths. 

Advisor uses both Permanent Folder and Stage Folder when preparing lang~ 
term prescription. 


1, Student who chooses and achieves a low optics prefieicnes’ on a pretest for 
a unit will record his secure on the shorl-term preseription form fav that 
wt, give it to the teucher in that area to indlenie need for retest ane 
month later, aid go on to next unit. 

2. Student who ehooses inh eptios provicioigyor for same other reson cone 
pletes the wnit,records pretest on shuriete 

3. Proficicucy cpiiens ave recerdd ca fost 

J, Compicted objeciives ave recorded wi cunpleted olfecity 


wee pes teription farm, 


wliant sheet fa sisee Solder, 


i } ayy sticet 
in stage folder. 
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ffudent eont, Information esl inventory be thers 6 lee a o4y Folacr. | 


(2) Record of Student, een and/or devi 
selected acti- [Aide loped by teachers 
vilics 

(8) Interview Parent~- Sce Fignee T. 

(4) Observation Acvisor for sample, 


Frequent, regular}fest taken | To be developed! Correspond- 
testing on stand- Jby student; | by teachers. ine subject 
ardized test ilemsiscored and area folder. 
keyed to objectives recorded by! See Testing Sce-. 

and/or tescher student, liou in Guide 

made test items, faide, 

teacher, 
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Comprehensive 
Diagnostic A enieve- 


ment Test 


re nee = mee ernest 


Recommendsions |Tescher er | Shart-term Student's 
of long-term pre- [aide in prescription sudject ar 
scription. subject form, Tig.N | folder. 
Student poxform- [matter 

anee on prefests [ares, 

and postiests. 
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tion 
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Feeliea 1.0. fot cmvespbonition of this teen, 7) 


= 15 minutes/ 
day 


required, 
3, Optional activities and objectives recorded in the studeut's subject area folder 
will be suminnrized ip the student's efave folder, 
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.- Aide, | Figure K 

{ Student | 
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: Student sheet, 
[ Figure P 
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, year’s work * | Aide, Work Sunmery 
summary, Student sheet. 
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Probebly by end of first yen in Slere Wall dhese checklists will have been completed 
eed other Pehiviocul observation instviunenis intdiaied. 


As student learns to read, he can assume sore and snore responsibil! fur this 
record, 1,000 words minima for progress to Stage IIL. 


4 aver noun Before short-term prescripition sheet for a completed unit is discarded, test scores 
hos been and options, types of activities prescribed or selected, and munber of days worked 
completed: are transferred to current year's work summary shect, 
every 2--4 : 


> area 


x0 TT 


wea S, 


Yearly Jeforve current year's swumary shect is discarded, test scores and days worked 


are transferred to the previous yearts work summary shect. 


Some students may be pursuing learning activities in both Stage MH andi Stage IM. 

I such cases, teachers in bot: singes invst establish some procedure for 

observing, prescribing, end kesping records, 

Also in the Permanent Folder is a complete list of terminal and intermediate objective 
for the total program. As the student conpletes one itis checked off. (Required 
objectives are noled.} This cumulative record will accampany a student who transfers 
to another school. 


Stave I Foldar becomes Siage DI Folde: unicss it necds to be replaced due to wear. 


Paoery 


1.12 Recommendation for Oneuine W 
a 


A considerable cnount of tine has been allocated far the Port Lincoln 


School staff to plan and prepare for the openin:; ef school (see Phase I of theOrenatz 


Staffing Plan Volurne JT, Section 
start of any new enterprise, but devbly so in this case, The staff, the students, and 
the community will share in the implementation of a distinetly different program in 

a new and wiisual school program iti untried procedures. Despite the time and 
thought that will precede the opening dej, not all problems ean be anticipated. 

To allow time and cnergy to cope with the unexpected events that may 
occur, it is sugrested that minimal instructional goals be set for the early weeks of 
school. The intent is to provide a naniea in which adjustraents con be made in pro- 
ecdures, and staff and students ean get to know each other and the setting. 

Many activilies should bo carefully planned for the opcning weeks of 
school. However, they shoald be aimed not toward learning subject matter but rather 
toward learaing the cents of the sysfem, so that subscquently attention ean be 
focused primarily on learning. THcre are some of the activities that might be con- 
sidered for this period: 

0 )=6Phys.ect exauiinations and sight and heartins tesis for al. 

students. 

o Joint planning between teaschers and students o# the arrang.~ 

ment of materials aid equipment and vules for their use, 

e Tours of the school fur all students with exploration of the 


possibilities it offers for lenviine. 
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ee lastriction and practicn in the proper use and cere of audio- 
visual cuuipinert by the students. 

e  Individu.! nd group activities that permit the staff to observe 
the behavioral charieteristics and present levels of ability of 
the students, 

e Formal and informal testing. 

6 ° Instruction and Sradties in the use of student records by the 
students. 

e@ Taking Polaroid®) photusraphs (students ean do this of each 
other) to be attached to their stage folders. 

This is not to suggest that no learning activities will be taking place 
but rather that there should be no feeling of pre sure io "gct started on the syNabus 
If the concept of individualized instruction has any validity, the four- to six-weck 
"“shake-down" period will not be lost time. The time spent by the student exploriny 
the pessibilities of the environment and helping to plan and prevare it will free him 
to concentrate on tasks of learning. 

1.12.1 Student Participation 

The way things go the opening days of school eau be critic:l ta the 
future success of the program. It is important thet the students fool thai iis is 
their scheol, All details of orgsnizaticn and procedure that they enn lesithniely 
deteriminge and implerient should be left fos them tu do. These might ireluce deuid- 
inswhe +10 store instructional materials and helping to put thom away, Tahellins 


drawers, Gevising colar ur syinbol codes to sels penrcaders lecute placcs aad 
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thines cad prepuring their folders hy put tines their pictures and nanies an them 
(they should be free to decorate thein os they wish). 

The student helpers who were trained during the summer and other 
students who participated in the summer program ean assist in the orientation of 
other students, act as fowr guides, and help teach the use of equipment and pro- 
grammed learning materials, 

3.12.2 Guidelines for Collection of Diagnostic Data 

There are a number of ways by which t'ie teacher can get to know the 
student both formally and informally. The teacher can begin to get some idea of 
where her students are by using previously acquired information in the form of test 
results fri. past years of schooling. 

Informally, time may be arranged for each child to read something 
appropriate with the teacher, The teacher may take the ti:ae to lock at a painting 
or drawies that the child has made, or play a game with an individual child or 2 
small group of children. 

More formal diagnostic testing cen take place either through the use 
of well established tests or through compyrchensive tests which are available ina 
fow arc. s (e.¢., MeGraw-Jiill), eo diagnostic tests prepared by the tesehiut staff 
of Fort Lincoli. While thong activities ave going en, the studcals should be given 
a chance to explore thelr environment and choose activities they find interesting ov 
appealing. The ercative ant practical arts and gunes are especially ussfia for 
this, and the way the children behave in these activities can he ay important guide 


lo feecher decisions, U the teacher is fou busy ta bo present, another stalfmenibor 


ean make an observational repert or vieootapcs can be serecued after an eveut. 
o : 
@ ; 
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During this eetling auquetatec period, the fescher shold mala a 
COMCIOUS effort, through staff mectings, meetings with the parents, interviews 
with the child and possibly with cogsultant hel). to reach a tentalive decision about 
the kind of assignment and dixcetion that the sindent needs. For extmple, docs the 
student pursue hobbies? Does he work well independentiy, so (hat he can be given 
general responsibility without a 7. - at deal of close supervision? 

To-summarize, the stratery for collecting initial diagnostic data on 

students is as follows: 

e Gat to know students, 

e While getting to know sludents, observe students and form a 
hypothesis about the kind of student activities which would be 
best for each siudent. 

e While getling to knuw students make sure that there are suf- 
ficient orientation, motivativaal, and diagnostic activities to 
engage the student sa that the ipichicn is fre> to onalyze and 
interact calmly. Observe the students in all their activities 
either first hand, hy report, by video and audio tape, or by 
the products of the studenis. 

oe Use post infornidion frem student record folders and Intemiosts 
with stulents in forming the instructional hyyothasis. 

e Begin to wake derrautional assignments with We student since 
one of the stratewies of Fort Lincolu is ta onable Gis stuccal to 
make his own chicaiiond plans and asoignments ag seo ie he 


has both (is abliligy eed dactinadion ta de se, 


@ 
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A lagien) procedare to follow during thin data-wathering period is 
for each teacher to conrentrate on co ciies to know the students lo whein he is 
advisor. In thls way he em prepsre for the intial parcal-advisar conference witch 
will result in the first lony-tern preseription, 


1.12.3 Flexibility and Chan 


Sa 

Some of the precedures recommenced in the cduention plan for the 
Fort Lincoln School, aud niuiv of the procedures worked out by the staff during the 
sunmer may not peeve feasihle when implemented. While preserving the basic 
principles on which they were based, these procecshires should be modified when- 
ever the evidence indicates that they are interfering with the Instructional process. 
One example will suffiee. 

The age ranges for the various stases are set at 3-5, 5-7, 7-9, and 
9-12, Depe: ting ou the encet cnro'nient of students and their general chilracter~ 
istics, il may make more sense to group them 3-6, 6-8, 8-10, and 10-12, The 
original iment wus to group students according to age and cc velepmental characte. 
sities with enough overlap to accommodate individual dittexeress in gravth und 
learning pattern . 

The students, the staff, and the verents who will share in the imple- 


mentation and operation of thy Fort Lincoln fehool are the final arbiters in dtcr- 


mining t)¢ best ways to oxseiule the plan te achieve the gunts for which it ts desig 
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Sports Kavipient 


@ Minidnuin ftandard Stattoroery Hermns 


e  Ttems Recommendcad for Additiaanl Purchase in Al Subject 
Areas 
© Supplics Available fromm Parcrts, Stuc ots, Toachers, and 
Other Sourees 
1.13.2 Standards 
Guidelines for the type and quantity ¢° cauipn.ent and supplies are 
primurily from two sources: 


Stage 1 - Nimnicht, G., McAfe:, O,, and Meter, J. 
The New an cory Sebcol, 


ipniics, Trdletin 39, 


All Stages. - Equipm 


W aghingten: tfon - Chilchood 
Education Internsiions, 1665, 


1.18.3 Budeet ar? Rationwde for Expenditures 
Investne id opereting expenditures for the Port Lineuln cducati 
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INSTRUCTIONAL OBGINC LIVES EXCHANGE 
Center for the Gindy of Evaluation 
Graduate School of Education 
University of California 
Los Angeles, California 9062- 


W, James Popham, Director Marvin C, Alkin, Director 
Instructione! Center for the 
Ohjectives Study of 
Exchange Evaluation 


A SER ICE ORUNTATION 


The primary service of the Objectives Exclhiinge is to make 
available alternative cbhjectives and measuring devices to 
assist school person! in their instructional and evaluation 
activities. 


HOW TO PARTICIPATE 


Participate in the Objectives Exchanye by cantrib ting 
operationally stated objectives and evaluation mieastress and 
by will rawing obicctives and items from the pool which are 
suitable iat your partioulay instvuctional situation, 
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"the quality of any instructionul scuqvence mast be evaluate. s 
in terns of its ability to promote desirabic changes in the inteneesd Terrie: 
This assertion, OY sfuterants simijar to it, have wet with inere.s 

mong influcntint Anericen educators durin: reecnt years. Not thet 
a novel conception; one could untoubtect: locate cempercble uticrances 
very besimnings of dducctional histery. but the inersaslngly widespread oy 
ment with this conception of instract-onal off .civeness ig mew. “Never betore 
in this countxy heve we had so mony cducaturs wanifesting comitent ta the 
notion that we should judee instruction prizarity hy the results it produezs in 
learners. 


Critter ion-Referenced Tnstruction 


1 


Perhaps the type of instrucviensi stratery being advocate 
can best be described as 
instruction focuses prirsi its 
specified criterion behaviors. For ox ae: in preptring instructic 
the developers decide what to revise on the basis of learner perfors 
net according to the judamcut of consulting experts Or in another situetion, a 
school district decides to sclcct one set of supplescntuyy reading toats 1A- 
stead of another because of puprl perfor on related criterion tests, not 
buecwuse one set of texts is ere attrac y dilustruted than the other. 

Such exqaples accurately al prinary feature of criterion-rif 
instruction is a aan eras with ihe resutts of instruction, pet tho pre 
cecures 1 cd tu previote thes. It reflects an cnds-orjented eppvoach te instvar 
tion rathes than means-oricnted appreich. Ssace most clucate:s concuy thet the 
ultimate index of an ed *y worth is the ie to which i¢ 
benefits the leerner, wet or crite sion ereferesce:) ino tine- 
tional: appronch 3 1s ner 


els 


fi 


cH awata, 


But against the pel supportive beckdrep, it is distivesing the 
very fev large-scale etefercacc’ dpstructional operations ave urnicv- 
way. Verbal sappert VWidesrread pra iecel lrplososntation th % 
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PARENTS HANDBOOR OUTLING 


Sucevestod Ovtling for Porentct Manvel 


1, Brief history of Fort Lincoln (Refer to prose loention mm the beek of the Maistal 


for school stall names asd titles.) 
I. Sehoal calendar 


A. Hours and duys school is open 


BL. Now's aad days Rososw'ce Center is open 
Wi, Physica! location of the schoal 
A. Map of District with plncement of PLNY and of echayl atendsnees area 


13, Mp of building by stage 


? 


C. Fire aud safety regulations for tie building 


Alls 
IV. Description of eduentional program 
A, General gaals -- as specified in contract 
B. Specifie goals and precedures 


**), Individuatized instruction with spevific pluns for eech child, both 
long rare ant short rane 


2, Performance chjectives te meet these goals for ehildrea, 
Explanation of why objectives aie used instead of a curriculum 
oudline (general and brie; exulanution of varving diffferlis of 
objectives as a factor in length of time nevcecaurs fo complete 
them 


3. Use of self ise(rectional materials and interaciten with ebicets 
with Icseripiion of haw the child is enpccted to bene fit from. (ets 


appresch 


o A, Tepes of gvoun silustions for the child te pacticinate in 
7 ae : 
fas Student decisions al sat the propria 
6, What porcits may expect of the ¢ lid as a vesull ef this prageain 


n, Pirst mec 
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b, After a yoar 
is Varlobility of juterest, rufe, efe., but masiery at ona 
of Steve IV 


7. Continual lesting -- pe and porttesd:, commrehensdve tests 
and ebarting of behavioral chavacteristics, (Cons ‘itesludieg 
sample furms) 

*ES, Assignment of students to stives; explonnation of p vental vole in 
deter raining progression from stage to stage 
Vv. School atlendauee 
A, Hours and Gays open 
B. Minimum hours student exported to atterd 


aC, Explanation of haw school and parents ie mine exuct hours a student 
is expected ta be present. Include sampt!e forins. 


1. Decisions of whe is responsible for i. student whe stavs at school 
longer than required hours 


lv. Waat child is likely to do at school ike atavs longer than ve. ire 
lime -- activitics, degree of selp from set. P start 


rT. Vacation tine 
VI. Parent confers ices and reporting tu parents 


A, Frequency 


1, When first one of the year expected to ocany 
2. Conferencus available on demmucd, average frequency experted 
3. Reeords Uevays availebie 
Lb. Fuvinit 
1. Written Ginelude sanple) 
2, Videotape 
3. Projects by stuccit 
f. Ceniers, oe with fegehss 
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Viti. 
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NI. 


Poront bolo iu docidius what the ahwent will study fovcrkap with WW) 


A. Time 
i, Subject 
Cc. Proficioncs level 


D. Dormework 
1. Discretion of parenis and student option 


2. ° Availablity of guidance from staff about how to help their 
children at home 


Visits to school 

A. Yor parents. 
1, Procedures 
2. Use cf CCTV 


3, Limifiaticns on visiting and observing (i.e. do not Pflerrunt 
a student taking a test) 


4, Procedures for hclping with instruction during visit, if desired 
B. For geneval puili 


Evaluation af the Schoul (stndent cad tezeher performance; rintecis 
and appreprinteness) 


A. By parents 
B. By separate evaloction steff 
Revouvees and som ices 


A. Comunity vesourecs the schoot liepes fa use and which vearecats aaa 


i 


want fo explores with their childrea, List addresses and/or porsuns 
to confeel 


Kh, The scheab as n resource te the community 


1. Hlours the school is availa ts fer special aetis ies sucles adel 


Yh 


ecneattan pa air: 


ita 


ase Matericis in the school aveilubie to porents 


ia. Provedives far setting the meferials Guay have fo bo alte 
to operate & prejector ly f2he one home) 


b. Responsibility for materials 
ec, Hours Resoures Ceater open te parents 
d. Length of tine materials may be checked out 
C, Arvangemenis for special uses of schyol facility — i.e. for a community 


fundraising preject, mectiins 


dD. Services fo parents and students wh ch een be requested from the D.C, 
school system (overlep with XVI Band may not be necessary), 


1. List of services 
2. Persannel to corta 
NI. PTA Counell and Community Council 
A, Reryponsibilities 
B, Provedtires for becoming a member 
SI, Opportunitics for parents to wort with instvuctional staff 


A. Voluntecrs 


1, Type of work 
2. Frequency and lengts of tasks 
3. Whoin fo contact if intoresicd 


LB. Curcer ladiors - 


1. Stops 


2. Whain to contact if imeranted 
Cc, Things to comribute (a sugserte Dist ts ineludend with the eaipsacct 
List) : 


NUM, Lucchroom facilities 
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NVI. 


SVIL 


Speeial discipline problems 
Glosscey of terais thatomay be anew fo the parents and which ehifuren ave 
likely to use} eeuse of their work in the scheal (slude ot profile. criterion 


yevfartuance, names of sets of materials such as PWT or PLAN 
: } 


Names, tiles, phone nvavbers, hows (for purt-time personnes), of personne) 
, , \ i 


to contace for various reasons 


A, School staff roster including aides, teachers, seerctaries, mainiennice 
staff, and others 


B. District personne) -- procedures for contieting, if different from 
school procedures 


Cc. Srecial Projects Division 
D, Members of the coinmunity board 


BK. Mersbers of PTA hoard or council Gf different from the community 
hoard) 


r. Members of FLNT citizens odvisery couneil 


Index 
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For for Reporting fo Pavouts 
he fovin fev reporting to perenis whieh follows favulves teuchers, eiiouts, 


and parents in the eveluation process for Staves TW through TV. The three seetiongd of 


t 


the form are developer feom the steded divas of the Fort Pancola Sehocl; 
of knowlede and hile; development of personal interests; and ar awth in posiGive 
sclf-conecpt, 

The first seclion of the report requires that both stvdeut and teacher pespont, 
Teachers (or sider) are asked to nete the munber of required and optional objectives 
selected and completed for all eubject areas. This pfesw:tion on objectives Is found 
on a for in the stage folder ontiticd "Objectives Completed to Date’, Appendix I, Fig- 


ure. TE Reyuirements for completion of objectives are edetsiled in Appondix I, figs 


E1-V4. Teachers will also need to eonsuit the tanctien m Pr escriplion ferra in order 
to cenplete part J. This ferm is contained in the poymanent fuider, A sianple fovin 
is lovnted in Appendix I, Fisure G. 

Part 2 of the report asks the student to reflcet upen and record his own strei hs 
and personal talents. 


Part 3 asiis the slutent and teacher to discuss the etudent's soc deyvelome cnt 


and growth in positive self concept. The stude: t aud teacher will review the Fort 


Lineoln objectives which dv clwith the slident altitudes and hoheytors, end come to 
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nereunent onthe students streng! san the U7 cas listed. 


he noted Le cither party. These objectives are defincd in isuch geres.or detail in tue 
: ] 4 i os 


v Setoelscetal studies -hjoefives T-d1. Phe 


Obicutiives foe Fort 


et ee ee ee eet re 


toncher Wil iedieste une. ual bebayior preblems, thea comment in awrilirs on overt 


Opinions Of perroer case. 
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Objectives corapteted to date 


Miathematios; = Stage Rea, 
Reading: Stage Req. 
Communications: Stage Rey. 
Iealth: Stage Rec, 


z 


Optional (must complete —S of those selected) 


Avis: Min. Selection 


Social Studies: Min. Selection 


Sciences: Min. Selection 


Physical bd,: Min. Selection 


en ee 


CommMeted 


Complicied 
Completed 


Completed 


Complatedd 


Completed 


Completed ee 
Completed 


Initials 


Progrves? on Long-term Preseription (see Long-tcom Preseription) 
Whet progress kas been noted since Iasi report? 


What revisions heve Boon mode sine 
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the Long-term Presver tion wet ands 


Revisian 
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10, Shrews awareness 
It. Is committed (o an open, Comoeratio seeloty with eyushify of Gupertunity aid 
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ara: My indeponde nt stidy or reseurel: profeet we . 


Committees or clubs I enjoy are 
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Aim: Growth in positive self concept and sensitivity to others and to the environnicit, 
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Mlilude and behavior objectives whore strength: oxist - . 
(circle number) 


Proerves 


1. Hos respect for self. 

2, Respects the integrity and tho dienity of other indevideats, 

3. Acvepts s responsibilities of membersh’p and citizenship in family, school, coumiu- 
nity, and netion, 

4. Is #Joval friend, 

5. Believes inthe rational settleisent of disputes. 

G. Respeets truth mud honesty 

7. Appvreciates the diversity cf mankind 

& Respects the natusal cnvivonn.eat and the beauty of nature, 
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of imteriels. Thus, work pages ir fractions, a1] skills in alld units 
at all levels, ane yellow; ain nexerationr, all skills in all units at 
all levels are pink; in subtractien, abl skills in all wits at ell 
heveod:. are tuo; andosoon. Phis sy.ten has en advantage for individ- 


ualivation in tie classrocia as well: the color cf a child's work pages 


can only idk the kind of work he is doing, not the level at which 


he is doing it. Nis own individual pace remains emactly that--his 


own. 
Another unique feature of INS is that each separate page is 
laminated and studonts write on then with a nylon-tipped pen which 


mekes Marks that can joe removed easily. Yhe pages, therefore, are 
not only dureble but reusable, a distinct advantage fer the public 
schoo? budeats with which teachers are already so familiar. The Tis 
pages also ace strikingly attractive and this in itsel<, wholly 
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Audio-tape (in cassette form) with same lesson on each side, making 
rewinding unnecessary at the end of each Iesson 


CoroHary Work-Study Oide for students’ participation in lesson - 
use of illusLrations and diagrams, as well as examples to aid in 
learning 


Lessons vary in length froin 8 lo 27 minutes, dependiag upon maturity 
of student and complexity of lesson 


Taped lessons are additional teaching medium for the meeting of 

individual needs in a classroom 

1. Review and reinforcement for the child having difficulty learning 
a skill or conee~t 

2. Enrichmeit for the advanced math student. 

8. Make-up Icssons for absentecs 


Taped lessons should be only one part of a well-rounded curriculum 
fuvolving 

1. Graup lessons and discussions 

2, Manipulative material 

3. Individual teacher-student meetings 


Lessons are listed within each unit from simple to increasing levels 
of difficulty 
1. Taree categories 
a, Primary 
b. Intermediate 
ce. Advanced 
2. Specvifie grade levels not indicited sinee individual needs will 
vary within any given grade 
3. Starred lessons indic#te those for enrichment 


Teaching procedure provides for widerstanding -- written and pro- 
duced by esperience) teachers - presently engaged in the teaching oi 
mathenilies , 
1, Diseovery techniques 
2. The showing of relationship of new ‘deus to those already 
learned 
3, Diagrams ar illustrations -- which precede the alvorism 
in most Causes 
te Portrayal of mateematics as an filegeal part of life - 


utilization of life situations 
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Ii. ‘teache:’s role 
1, Diagnosticitn --- provides the necessiuy lesson 
3. Evaluator of students’ rates of progress 
8. Advisor on students! sequential sleps in lesrning for clfective 
use of taped les ons 
I, Levelops skill in listening and following directions 
J. Lesgons are pre-tested and quility-controlled by children of all 
abilities -- ranging frem the slow learner to the gifted 
Types of Class) «im Organization 
A, Individualizec ise of tape -- provides the ideal teacher-student 
ratio 
1. Student proceeds at own rate 
2, Student uses self-evaluative techniques in privacy 
B. Small Groups - Children with similar skill and concept needs 
C. Whole group instruction -- frees teacher to closely observe the 


students as they work, and pive additional help as needs arise 
1. Initiating a wit 

2. Reviewing a unit 

3. Reinforcing a difficult topic 
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Fractions 


Tile Der beer ier) Unsere. one with ~ UG Lewecns 
1. Addition and Subtraction of Like Fractions - (no rensring) 
2. Finding tees: Cariien Jenoninetor - Inspection & Moltiples vet 
3. Addition and Sebtraction of Unitke Fractions - Using L.C.8. 
(no reqrouping) 
4. Subtraction cf Like and Unlike Fractions - Regrogping & 
Review Test. 
S8G.cultiplicetion of Fractions - Understanding the Process 
7. Wultiplication of Fractions - By Fractions, Uhole, & 
; ined funbers 
8. Hultiplication of Whole and Mixed Numbers - Rorfzontel “ethe- 
9, HKultiplication of Whole end ined Hunbers = Vertical Methac 
& Review Tes: 
10. Division of Fracticas - Unde rst anding the Process 
Ll. Division of Fractions - Divisible Gecthed 
12, Division of Fractions - What is a Reciprocal? 
13. Division of Fractions - Understanding the Reciprocal Proper 
14, Division of Fractions - Using the Reciprocal Property fe 
Reviov oe 
ee YS. wultiplication and Division of Fractions - Using Laast Comvnan 


Denontn 
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TV, Modern Math - 25 Possible Le SSONS 
Humbers of lessons apsroxinace. It is possible that one lescan 
expanded into tio, or that two lessons can be-combinga into one, 
that lessons will be added, 
A, Seis 

1. Recocnitiion of Sect 

2. Size and Clenent ea tc, Infinite - Equivalent) 

3. Subsets and Vean Diaarars : 

4. Disjoine and Uni versul Sets 

S$, Application of the Prope riios or Laws to the Operition 
B. Mathematical Principles ; 

lL. Closure Principle in Addition and Mulliplicetion 

2. One the Identity - Zero as a Factor 

3, Conucuteative Property - Addition and Nultiplication 

4. Associative Property - Addition ans Multiplication 

§. Distributive Propecty. 
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1. Positive and teqeti 
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3. Positive and Negati 
A, fthuabers by DIfferen 
DN. Nunber Petierns 
1. Sauared numbers 
2. Unit Fractions 
3. Reciprocals 
4. Rational tumbers 
E. Ordered Pairs 
1. Properties of Ord 
2. Fractiens es Ordere 
F. Humeration with 
1. Base 5 ( 
2. Base 12 (The Duodec 
3. Base 2 (The Binary Sc ehenn) 
VY. dumber sentences = Tents 
1. Equality and oe vuality 
2 
3. Fanilfies of facts - 
4. Families of Facts - 
5. Greater Then,’ 
6. Using Variable 
V1. -Predtas. Solving » Envation 
Yen ative Lessons - Mus 
1. How to Reac a tethe: 
2. How to Read a Nathe 
3. Using Equations to 
4. Using Equations to 
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** 6. Using Equations to 
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As a Decision Making Tool 


By a curriculum decision-inakin: commiitee (administrators, teachers, 
parents, students) 


By a school board, panel, or parcnts' committee reviewing or being informed 
ofac rriculuin adoption recommendation. 


As as liformation Resouree 
By in-service groips learning about new trends and prozrams, 
By wmndergraduate and Dee-service pieieas classes, 
By concerhed community, parent, teacher and student grovps, 


Programs Described in the Elementary science education, in sharp contrast to 
tradition:l text-oriented approaches: 


They involve students in basie science processes and concepts -- rather than 
teaching facts, laws and theories. ; 
They create a lahoratary cnviromnent by using eetion-meatevials and exercises 
rather than reading siatter, 


All believe children capable of advaneed level: of scienee; all enconrage children to 
experiment and inquire rather than just observe and listen. 


Concephially Oriented Program in Elementary Science -- COPES 


General scicnee program focusing on five conceptaal schemes. K-6 
sequenee designed to Cevelup shills and funetional undorstecding of 
science, Lab ovicates: no materviais provided, New York University. 


Mlementiicy Seicnes Stuly -- ESS 


Genero) Sclenee prosran, foaised en nea-dis ected, free exploration of 
carefully ecleeted net ob phonomenan, Unit: are vsed as camptete K-8 


progranveres supplercais, Hducation De velopment Center 
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The Flementary Science fiaformetion Unit 
of the : 
Par Weel Laboratory for Educational Research and Development 


The Information Unit_ Contains 


Introduction end Directions: A printed booklet introducing the unit and its use; 
intended for the zroup leader. Text of all audiovisuat presentations included. 


Brochure: An introductory handout for individuals which explains the Unit. Con- 
tains charts and summarics of all programs reviewed, 


Audiovisual Preface: 15-minute audiovisual overview of all the programs, intended 
particularly for groups. Also describes group use of the complete Information 
Unit. ; 


Reports: Detailed information about the goals, content, matcrials, classroom 
activities, costs, evaluation and other major features of cach program, 


Supplement: Regularly updated sheet describing those aspects of the prerram which 
change frequently -- costs, stage of development, names of field test schagls, 
ete. 


To Secure the Klementary Science Unt 
Contact: Educational Produets Information Exchange 
366 Park Averve South 


New York, New York 10016 


EP]-. will distribute the unit in late Spring, 1970, The unit may citer be purchased 
or rented, : 
Luture Information Units _ 


Information units ceseribiag innovative individualized instruction preagrinys and 
2 ce 
secondary social stusics pregrams for ihe stusy of Ammeriesn voverhirent are pice 


i 


sently beter develeper. Should yer ie fterested in field testing one of these pou anne 


7 


or sceuriizs the fine) versions which will is available late in tu70, cont.ek 


Dr. C. L. Thdeliins 
Yar West Laboratory for Rdecadoncl 
Research ard Development 
Garden Cirele, Hotel Claremont 
Berk lev, Caivoriia Gere. 
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fuquiry Development Program -- 1DP 


Physical scienre problems focuser on inquiry process. Teacher assumes 
non-direclive role to cneouraye thinking, One full-year sequence or 
supplementury units. Grades 4-c. Science Pescarch Associates 


Minnesota Mathemiuties and Ecience Teaching Project -- MINNEMAST 
Combines math and seicice procceses and conecpts in spiral pregram 
for grades- K-38. Structured activities leading .tudents to abserve and 
experiment. Minnesota Mathematics and Science Teaching Project 
Scienee - A Process Approach -- S-APA 

General scienee prearam developing skills in science processes. 
Sequential program, K-6. Behavioral objectives specified. Commission 
on Science Educatio. , American Association for the Advancement of 
Scicnce 

Science Curriculum Improvement Study -- SCIS 

Physical and life science program for K-G.  Facuses on concept 


development. Units follow structured sequence, A specially designed 
teaching proccdure is used. University of California 
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EXCEPTS PRORPPINE VIDUGALT.Y AEARA 


by Robert AL Woisszerh: 


Audiovisual Tn: atrecticn, Outaher 


fo the Americ Te 

for Research ii Peabo Ato, 

Californie Pregect Pi. VN ts 

ao qart of the Institute Par 

Individual Deucetion | + 

velopment, a nucleus of te. 
search and support persoanel who ¢ ah EE Gi 
Co shousive attack on the casip problema nf in- 
dives ing learning. The initial effurt Pocnses ups i 
the finite Ciseidi ines of scienes, languace ails, mathe 
matics, and social studies in all fevclve grades. ‘the 
schedule of this project is as follows: 


1 raring and 


Furst Farts Secon! Tatd 
Test end 


hrvisson 


Teetend 


Grades Bevel by 
1-5-9 Septanber wn?  Weay-ises 16 
2-6-10  Septeinber nd 16-180a 1969-1070 
3-72-11 0 Sqptember Tes 1859-1976 4970-1071 
$842 September 970 197u-197 2 We i-3y72 


Participating students will bave continu! 
ing Using the PLAN materials; for exam} 
whe finishes grade twill move ta are le 2 
time the draft learning anit: 


wt He some 
become availatue, Devel: 
opmental effort is, therefore, progtessing simultaneous: 


ly in different kinds ef -chool cavirenmests and with 
varying levels of matuiity in the population. Altocuther. 
Tischoand dteliets have porticivated in the fire? year 
and ahalbef dec Project. These districts are located in 
Califooda, Pennsylvania, West Virgida, Now York, anil 
Massavhurntts, 


ee ee eee 


Students in’ Project PLAN pussye | individual pro- 
Wing 


prems of sludy ultistng speeisly design al Tr. 
Learning Units (PLU). TLU's i 
lions of parts of cuuently av 
meters wihtel will ficiliiete yous esters i 
wont al patioal 


tien fives. 


Bach ef these ‘fils is a 
the patticuha 


UPpPHOMsy 


fatroiunad or tiodiade af 
With meng datenial sbeps, bo dis possilde fea a shud. al 
to shdit feasibly ericpe the THs which Tie hes Teen 
ansigaed in dhe fan decd Whi craldbes va 
coneentration of at sation wine 
eda dis progress threarc Cre schoml scorn ‘The stn. 
ess repeats dais prec by adobe cand; 
he iv eds. he ois eveluated ea his athaniest ef the 
objectives. 


needed, ends 
al 


aed wien 


Vor sl) students, pro eos ead evel ny 
ele fed foun tla: scliao) vite tele hase diae)s do 

chospocd di gtab eeagetter, wha dhe feck 
feo bei pal vied lasek te thes 
the follows day. 


Wye Jor res Ta tart 


Hits ATi pt 


aod p ot a 


« . | ae 
Wis ean nliha ep) is, atv tia tescthea 
with te ta tea kop ho qaeack sGateat Les 


wees ot es Tey chectiag aboupedive Wblbs whina 
mach sideet mb tt thast agpgdaepriah dy ua leah be 
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cv and Harold P, dete -- 
CLS, pp. 8ab-8od, 


A contabelonenat ofthe PLAN peoject is te distiuc 
thon) santerich and eqvipmrcat with whieh lie student 
interacts. Various hinds of hools are us 
ray Of vudiovisual eqnipiacit aad new media are spect 
fied, inelucine tapes, Shastips., maps, slide 
study prints, metfan piles meh boards, 
on. A nuinber of farsighted publishers ere arntively cole 
Jaboratiog, Including Cha THN, Theughteas Milita, 
Chandier, Addison Wesley, American Bool, SARA. 
and others. 


vl ane ania. 


cords, 


anel se 


This is in oe with a major Projen$ eoal. that tial 
Vidualized instruction can be accompliched by ime 
proved fechniqucs rather then by gieally escalated 
costs. Technology will continue ta be dntred: 
modest hicrements asa wey of delurmiaing 
can be inast effectively introduced without greatly add 
ing tu the cost burees in schools that might adopt 
the systein, “ 


Aree nt Fe: 


Following the ouitiae of a curriculuen, @ “scare und 
sequence’ is develuped which Jists availble tryics 
within the project Evpericseed teachers from Wie par. 
liciputing school dist? ts use the curricalu: document 
and the tewfative scape end scquerce ta cevelop bee 
haviorat objectives argund which presiams for indi 
vidual students cen be furnmed. 

Wher behaviers) objectives are set. ‘ning active 
ilics are specified fo use a variely of curently 
availeble instrictonal motaiats. In the past, schocds 
have not hed a comypichentive sel of instrucliral ote 
jectives available, aud as a causeque 
Gifall, iP net impossible, to arsess 
velue of dectoine mautcrinis. Therefore, Too] 
is spoeifyon: de diavicie obiectives ie ie 


tagtertels te he uses 
objeehvcs. bao this am aes, and with 
Computer staid) dit, : 
be pessitt: teoov. dns 
iistiectionab vate tials 
ins: spuenifis | Sele 
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eye! moody sel) 
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Piece ovale woae (hoa dad hae. ter the stideatoen 
an Ghipective ty vel tele ‘leks ro that it fe posible. 
for hae iis tecches fo ditenring serait whee 
the dodoats etal, 

‘Has, iteeu be scowl 
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tive. Which aes 
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THE MATEATALS DIGSEMINATION CENTER 


Tae Materials Dissemination Center, an activity of the Institute 
for Develoveent of Ediucstional Activities, became onerative as of 
July 1, 1966. The Center was conceived as a curriculum bark to 
serve teachers participuting in the I/D/E/A Demonstration School 
Project anc other teachers throughout the couatry. 


The curriculum bank is-a Ceuter where teachers deposit «nd with- 
draw curriculum materials. These materials are specifically 
designed for individuaiization of instruction. 


Teachers have contributed when they have materials accepted by a 
corps of consultants and have submitted the materials to the 
Materials Vissemination Center. 


The following assuiptions are basic to the operations of the 
Materials Dissemination Center: 


I, That the Center will collect, disseminzte, house, and 


evaluate materiais, (UNIPACS). In addition, the personnel 


of the Center will motivate and counsel teachers to 
produce such materials at workshops, conferences and at 
individual schools. 

II. That teachers will procuce continuous progress curriculun 
materials with the assistance and consultation of learn- 
ing psychologists, subject matter specialists, and 
curriculum progranners, 


III. That Poachers will be given the opportunity to demonstrate 


and evaluate the material in their classrooms, 


IV. That teachers will produce the material specifically for 
self- iheeniceion and independent study by students. The 
Material will facilitate continuous progress for the 
learners. 


¥. That the mater? bial will be organized into i sel "-contai 
ackage or unit of instruction and titled a UNiPAC. The 
NTPAC will contain the followiny ingredicats: 


pé 
U 
A, The iccar: concept to be taught or learned, 
B 


» A Change in the behavior of the learner. (instruction 
objectives) 
C. iversified content thet diaplesents the materia to 
be learned. 


DBD. Diversifi J methodology used by the instructar to 
motivate “the learaer antl present ihe lessci. 


Io Tavependent study p.sjects to facilitate de 


breadth, and quest, 
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WHAT TS A UNFRAC 
Tha £ 1 | ntat wal 
A UNIPAC is a self-contained set of teaching-learning materials 
designed to te heh a single concept and structured for indivie al 
and independent use in 4 Continuous progress school progran." 
£ 


HOW TO USE A b> A UNIPAC 


UNIPACS are designed to help students achieve at their own best 
learning rates. “Whether one refers to this as individualized 
instruction, Continuous progress, or as self-paced learning, the 
-intent is clear: given UNTPACS, students will be able to achicve 
neasurable performances under given conditions, at or above 
specified minimum levels, and at rates which are individually 
unique to each student. 


When the student with the assistance of a teacher selects a 
particular UNJPAC in his sequential learning program, he takes 

a pre-test based on the behavioral objectives in that UNIPAC. 

If the pre-test resuits indicate that he is ready for the concepts 
or skills of the UNIPAC, he selects from suggested learning 
materials and activities in the UNIPAC those which fit his own 
unique learning style. Behavioral objectives, which are contained 
in his UNIPAC, guide him as he learns. When he feels that he 

has achieved one benavioral objective, he proceeds to the next 

one and again selects froin suggested learning materials and 
activities. ; 


When the student feels that he has achieved a]l of the behavioral 
objectives in his UN]PAC, he takes a self-test. If the self-test 
results indicate that he is ready for teacher evaluation, the 
student can recvest the post-test for his UNIPAC. Upon successful 
completion of the post-test, the student may proceéd to his noxt 
UNTPAC or he may participate in quest activities. If the student 
elects to participate in quest, he defines a prooslenm for in-depth 
or in-breadth siudy, and he conducts his research in order to 
achieve some level of resolution of his problen. 


Ruvine the entire Jearning sequence’ the teacher provides as many 
> ‘ 
opportunities as possible for student-teacher and student-studcent 


interaction durine canterences and scminars. Small learning tens, 


nade up of fron two a Six students are oe whenever feasible, 
The teacher moniters cach stuconits Progress, djacnoses Jearning 
problens, prescribes possible alters ive learning niverjals an: 
activities (usualy suépested in the UNFPAC) which will help to 
solve the probiens, and eyvalusies cach student's progress in 
achieving stated behavioral objectives . As a result ef jndi- 
Vidualizing instruction through USI PICS, the teachs i-learning 
act becdsen rich more personalized both fer the teacher and for 
the student. : . 
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CASE STUDY 


Naine Rebecca Webster 
Age: 4 
Staye: I 


Teacher: Mrs. Alice Glen 


On Septemtx ¢ 16, Mrs. Glen obgerved a student, Relecea Webster, 


| 


fox ihe first time formally. She watched Rebeeca matching and grouping sets of 


sy:mbols and objects. As Rebecca worl:ed she attempted to identify the colors of 


the objects. Mrs. Glen referred te a checklist as she watehed (see Figure 1). 
practice, and simply initialed areas where progress 


On it she noted areas requiring 


appeared normal, After watching for about ten minutes, Mrs. Glen identified some 


reading readiness skills that Rebecca needed to practice, In addition, she made a 


note for Rebecea to work on colors. She ecnsulted the Fort Lincoln Obycetives. 


ool: under Reading Objectives: Level .\, Visual Disevimination (see Figure *), 


per 


Mos. Glen then went to the corresponting section of the Fort Lincoln 


Activities Book (see Figure 4) and looked under Reading: Level A, Visual Dis¢erimi- 


enter ee a ee Se 


nation. She selected a number of netivitics for Rebecca which instuded paper and 


rdtoe help 


pencil activities, fihastrips, and gaines. The activities were C2si gi 


rohbeceu deentify and name the colors, compere and match symbols, and divevimi- 


nate like. sexes and differeness amen obiects and pictures of objects, 


Among the mitcrials were filmstvips dealing with proportion and sinc, 


with observing liken es and differences in miajer and piinoe detail, and with 


ms 


identifying the colors. She alco preseribed a searerimator gasac culicd Dele ot by 


d 


Feb ese putes Le typices! Chore ia the net eb ACU ihic i Peres, 
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SRA whieh uses the tuchistescopc method of presentation for perectice with visual 
Ateeiniination among symbols and shapes, The paper and pencil activities included 
IPT worksheets and the SRA Red Book. 

The teacher then entered these activities on a prescription sheet (see 
Figure 4), An aide was advised of the entry and asked to help Rebecca with her 
readiness activities. The aide assisted Rebecea with the visual ;, csentation devices, 
gave the oral directions, observed and scored her work, and advised the teacher of 
problems along the way, She informed the tencher when Rebecca appeared ready 


for another formal observation. 
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yr 7 a 
: All objectives on this 


Stave F Checklist checklist ave required. 
o Unik 1. 00 Observing 


oo ATT 


Soris collection of miniatures of common objects : 4 
| tA __into provos of same kind ~- cars, i a 


it Sorts pictures of common objects | 


ple, fools, cle. 


same hind -- pe 
fF Sorts silhouettes of common objects into groups - 
-——-—-—|__of same Kind. Puro liee 


| | Sorts stylized miniatures of coinmen objeals 


mon ohiects into fa 
Sorts hignly impress 
objects into groups of same kind, 
Alter studyin,, picture of an object briefly and 
then having it da.en awey, finds identioal pic- 
|_ture in prous of dissimilar piettree. 


After studying picture of an clvect bricfiy and | | 
| 


fonist drawings of carimio 
a a= 
eon GW saa 


then having it taken away, finds identical pie- 
_ dure in eronp of similer pictures. : 


| Tells from memory what heppened insileat i 
[(-—-- _votion pitture he bas seem 
lf Telis story ol what's happening by ses | 

| of comie, pictures on 2 pry a” 


ent an 2 
Identities same objicet or ehape in suries of 
pictures even thovch object or slope is shown 


Given en sol of pictures of aa @dect Trem dite 
ferent anges alongs with a plotuve of a simiher 
bat different object, ples out one thet is 
| | niffret, 
[ Given a serics of pieta ves of an object fro : 
different angles with a similovy lat different | 
object shown ionic plelore in die secies, | 


coe 


in ioterrvantis 
Se cate 


> fe ebiecees pit cde te fae 
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In a drawing rendered in perspective, identifies 
which objects are really the biggert and which ave 


Obs, 


| Ina drawing rendcred in perspeetive, identifies 


|__ observed, § 


one fo the next ina regular pattern, chooses from 
among several sfuthir possibilitics the correct pie- 
ture to complete the series. ee ee : 


Affer citdying a series of abstract desijns that 
chanse from one to the next in a remilar pattern, 
cheoscs froin amonz several similar possibilitics 
Hat correet desicn lo coinploie the sevies. 


In a drawing rendered in perspective, identifies 
objects that are the same even though they are in 
Aiffercnt sizes, om 


which objects are closest and which ace farthest 


While looluing at a picture, Cescribes fine dctails 
has freevles ona bayts meso. 
Interpects detail in pietres fo draw conchtsions 
about abstractions, stich as what (ine of year the 
picture represents, 
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Lib. S. 


Rel. Xl. 
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Nol uv. 


Aud. 1, 
Str. A, 


Vou, Dh 


@ 


ERIC 


JA Furtext Provided by ERIC 


RUADING 173 


Level ss 


a 
Cin » Identifies shuilmwitves dne differences in objects aud pictures; ideitiilos size 


differentials, 
Identifies and nemes iellers of the eipbabet., IRdentifies eruups of Tellers tha 
form words, , 
Inentifies names and matches the basic colors. 

Identifies familiay veenl and nenvocal seitieili: Selects rhyming werds ag read 
by teacher or shown jn pictures, 


Associates words sad pictures that are rclated, Deveribes severil charactoristics 


of an object. 

Responds artes wo directions are stated orally, 

Arranges pictures ina logical sequence and gives orally the story presented, 
Interprets a story orally. 

Completes an unfii ished picture and marks what is wrong with a given picture, 
Responds by pointing to “title or "word" in or on aback, Tells astory orally 
from a picture bool. , 
Traces or copies numbers, letters, and figures using correct pencil position. 
Identifies left and vight, top and botton: on a pare, 

Clacsifies pictured o} hiocts into brosd categorics. 


Level B 


Identifies words begining with snort a, f, m, p, t fren pietures, Gives orally 
words that rhyme with a word presented orally, 
Responds orally to printed MeGraw-ill Primer a 
words on Dolch list. Uses them in sentences, 
Follows simple printed directions. 
Reealls events of a story orally and locates answers bu que. 
Completes sentences with eorreet word in wriling, 

Tells a story from a picture series aud desevibes {he mood of a ctury listencs 
to. Predicts or enplsins the oufcome, 

Identifies irrclevaal ideas in a picture series ov a porsyacal, 

Loentes the lithe and the auther on a beck caver. Moves finger left to right 
under 2 scufence in a baok, 

mt anges Wphah 


4 
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4jors in the fox, 


-Lin seqrvenge 


bof 


Names letter homdet bestacps or ond of iaey werd Given orhts 

Identiies tad wrifes rectwaords, eiuoulor tactptues! former regular reat, 
and contr: figs. 

Identifies in prha sheple avoensans, Gelemoans, weed prardanwerd . Usotera 
fext elves fo define words, 

Matelies words Gnd form an nescetativg pear, . 
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Compre housis reed Achievement Tr 


wsthiy 


Better testing ivstriumeats are necded tu serve the studait aad the instvact ional 
process, and they should be pul to better use, The availability of technology sych ne 
prosramined jnstvuction, Information retrieval systems wilh hard-ec, - priniou (. 
cassette recorders, and 2 wide variety of other materials and activities yr quire a 
testing avstem which will describe the characteristics of the student so that he will 


interact with apprepriate materials and activities, 


Importance of what the stuceat does not know, Imagine the problem of chiléccn 


moving between schools in an increagirgly mobile society. A student ertervs the 


schoal and be should beyia lo veeeive instruction, For this to Le an effective process 


we necd informition, Can he answer questions in more than me sosyllebies? What 
arithmetic operations can he perforin? What words have meanings different to him 
than to others? How well can ke follow the logie of directions which are uscd in the 
school? Wow well can he work independently? Wow well ean be work cr operatively 
How well can he use reference and research techniques? 

If the teacher and the system assume nonexistent knowledge and abilities. the 
student will fail without knowing exact why. He may experience 2 scnse of embar- 
rasaginent and shime for lachin,, the assiaed obilities which everyone around him 
seeing to exercise su compctently, Tle may then hesifste to ark quecticas or te oer 
ajudeanent, activities so dimporiant Co the educative precess, Rather than scet. 


nloraction apd ving expose ef painful feaerance, he aay try to ontevess (he tooeher 


and the sagt. 
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| Tnnertonce of It is ateo extrericly impertaut ta 

| know whet the student does knew. What a student lnows audis jiterested in is the 
fabric and fouetation which ean and nist be uscd to make new informaation wmoingy = 

_ 1 

ful to him. An analozy is fruitful only when the basis of ihe analouy is fan iar 

: fo the student. 

| 

Rather than foens on the student's weakuesses or struneths, the unique 

| | aspects of his knowledge can be made a source of pride and can be dsed as a found- 

ae ation for further learaing. foes he have a special hobby which can be relaced ta 

| 
instruction and classrooin performunce? Ilas he read deeply in a certain areca cf 

r 

| : human history? Has he been places which make him an cxeelent first hand reporter 

| to the rest of the class? Does his father do a kind of work which would be relevant 
and interesting to the class? 

| : Docs the student know a cerlain way of dofng things which will interfere with 

: learning new weys of doing things? Daos the student alvcady know importaal segments 

t a ~ i) s - 
of what would normally be uught so thet he will be bored and disruptive daviag the 

|| 
repe: ted instraction ? 

| ) In addifien, it is important to kna; the Lowndary of a student's knowledye. * The 


stucest must he challers sd by probleins and tasks which are at the boundary bebycen 


{ 
I what he knows and Coes not knew. If the lasks are too easy or hopelessly bovone 
| hint, motivation falls off, In short, a gy stein of indivicualtyed instruction needs 2 
map of the etudeni's hoowledge, iriuorests, andubllittes, 
| | 
a sire fo bres abou self, testy Bas nut Deca made punishiss thiov sh 
| negative user, if tends fa be cajoyatie. There sechis io ledaomony of us an tatevent 
ie 
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inuneppins ourselves aloe vierious dimensions, Maeoxdnes and newspupers find 
variows tests to be goad copy. Receady se a: lests have eppceved on stile for 240 in 
trie) termninats; eposrendy peomico will puy for the privilege of teling atest! Slu- 
dents ere usually intensely interested in Information alaut them -- their picture, 
their record, thefy mark upon the world, 

Compreharsive, The test should be comprehensive so that no importani areas 
are left out of the mapping precess, The inore thorovgh and wide-ranging ine testing, 
the move confident will be the siudent of what he knows and what he doven' hvow, 
This reassures Uie student at the seme time that it inforims all involved in the cducs- 
tional process. Parents, whcn they are involved, can gain the information they seck 
through profiles which can be easily drawn from the resulis of comprehensive tests, 

Diacnovtic. Items mist be included wiich purmit the assignment of specific 
instructional sequences, i.a., the patiern of responses to specisie items must bea 
guide to instruction, This means that the exact nature of crrors or difficulties with 
acertain subject or prosess must first be confirmed by the administration of par- 
ticular test ilems. For example, a student makes ervors in additicn of multiple 


digit numbers: inspec: tian ef the items le misses shows that thes coatained munbers 


wilh zeros, More problenis 


of this type snoukd he given to the stuck ¢ to sec if this 
is the aren of difficulty, 


Criterion-refercs This cocdition means (hat the guide to selection or pue- 


parvation of faqs showid be the mepping af Che subleet and the kinds ef errors ard 
diffiewties sludests lave, Voresanple, ab easy probleirs cssential ta progtess 


ino evbjoct shonld be inehivod in evitcrion-veferenced tests since failure 
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fo perforin well on uniessy que: tion is elrost certain to imply difficulty ata 


Jater stige, 

An easy item whieli is costly perfor med decs net tee much tine and once 
mastered is dispose] of. Since we tre interested in prescribing for the individeat, 
no mative staticties becom. of secondary inlerest in this kind of atest, Weighing 
of answers for scoring or percentile er slanine ratings is not necessary since we are 
interested in the specific item responses and theiy implication for the ecvestion of 
the individual, 

Acvievement. The results of the test should represent achievement which, 
according to the standards of schools, ean be accepted for course crecit, for eerti- 
fication, and poxsibly for diplomas. More important, the fests should ho so o.paaized 
that the student has a sence of achicvement, a sense of what be can do now that he 
could net do some time avo, 

Practices! Protloms, Mow docs ene devalep comprehensive tects in the face of 
problems of cost and time? Can one, in fact, strike a bolenee between testing 
and learning time? Certainly, as ene increases the ammou.. of school time spent in 
testing, a point will be reavhed where further inerease in testing will impode rather 
than enbunce the learning process. Thi. is an empirical questien which hos net yet 
been answered end whieh deserves study, My argument is simply thet if tests are 
used for the purposes nomed above (and not for selection er normative eroding, 
our syeten cin Leacht from a credly incre. ted atention to fests whieh rip a pti 


dent's leaoniien. 


180 


Seuteperye: teas Probability can be woed ta desist in fhe Tin 


sequcaciig for a student ca orcer teanb tice testing fhe. Per onde, Ta 
student. is heing examined on his knowledee of the 500 most frequently Lost words 
in the Erslish lanvusce, it may be tliat if he ects 20 couseculive randomly elonen 
words eorre:t the chaness are 100 to 1 thet he will perform to criterion (fa be defined 
for cach task) on the remaining 150 words. Thus, the testing could then iramedistely 
move to the nest level of difficulty. Conversely, if a student begins to perforn poorly 
at a certain level, testins: ean probibly be diseoatinacd temporarily, or items of less 
difficulty selected. Testing rules of this kind have beeu used before and 
eduestors™ are now apotying scaling rules to various forms of academic to" fs. 
Student onticas. An important ecousidertion in comprehensive testing is to 
male the student fecl that the tects are for him, thal the informétioa beloygs to him, 
that no sceret Cussiers are boing, compiled, and that he ean express his individeality 
and -ense of autonomy Cerough the tests, 
Students cavld inturset will the tests in many ways in addificn to the fuw Cart 
Lhave thousht of. (1) The student could invieate a certein wurher of questicas which 
he feels are inscequately steted and for which he would write a short ecsay rather 
thon complex mieitiple cheiee responses. (2) The sivdcnt coud indlette up to TO poccent of 
the qvestions ag ones for which be believes that his answer may be dilesent fren 
the key gnewer and, eenin, exvlabr his answer ina short woaitien iiawer. Since 
reading the shert answer re popses would reuice oxtive ndult that, the etude would 
ha 


na 


Jovhoos de powived to pey for the reared tice frei his efors er thio: 
i i ‘ . Ke 7 a 


fal choaliouges stome foun ane dent bends 


foo prid te the reader seta. Suce. 


for refieins the test... (4) Che suidcat show bo nericiticd ie have a re geoaghly 
cy 
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Jurge sey da what desi clea 


sce When, Jloreiy eveu should a studeet be 
forecd .o take a test smd hoe showld be py ematical to meguest any fest clement to he, 
administered, (f The testing evstem could he structured fo simul ate munes ov 
academic competition fer those who enfjey and respond te thie, 


Individvally Preserihod 


astrvetion GP) mathe smities as an ext iple. While 


mathematios is somewhat atypteal in the scase that it ean be organize. and sequen- 
ced from (1) simple to complex, (2) easy to difieu! f, (8) beginning to terrsinal, the 
expericnzs of people with the IPI system of mathematies od reading instruction 
Gives chcouregement fo the notion that comprehensive tests have value to the eit 
dent, the school, and parents, 4, 5, 6, 7, 8, 9 

The IPI wathematics curricula for eleme: tury sehool children has about ic0 per 
formance objectives. Each objective tc’ 28 on the average of one or two Csys of schoatl 
to cornplecta, Each oljective is the basis of eviterion iferns ranging from coauntine 


ring algebia, The exiferion items are ors wed 


aloud from ene to tea up thre 
into (a) place:scnt tests (h) pretcsis and pasticsis, and (c} curviculum-curbeacod feria, 
Thus, we hive a fairly comprehensive set ef perhans two or three thourand items. 
The way in which this system pluces a stident at the Loundary between what he hooves 

and whit ne does not know Lac been particulariy.. ipressive., The ifeins cre net 
always excelicut truin a test writing stendpetat but thos have served their porpare 
suprising y wellin view of the sGraight@ocvord and hurcied conditions tader whie' 
they were cenerated, 

On the basis of the PPE expes eis Ge OL Propet Sa otsaniazgd oad setae ced 

setota fov huadve ] Giounsnd dea spariniog (eed cael stlicet hire, povebae 
miotor abilities, end vactous testa of abdiiy te pros: is inforaation (ese. Tete. 


iafereove, upeddetion, Cle) Th vartes eens rte ho testes aac prio PA Tare ha 


so that lugh prderity opess wold de ascessed frequeutly and Jow priority areas (e.g 
ni | ; it : ; 


tyes 
mucteal history Ph weed be dee ssed less freyeontly ualecs « spectal demund arose, 


Ures ef that 


me te mee 


In addition to use in diagnosis and educational proseripiion 


Twould like fo stigyest snother important use of the test that would involve nu esplict 
reeper.e. O1ee we have information about our development and knowledge ina cer- 


tain area, it is important to keep the aption «not doling onydng. The infersiation 


obtained through testing can Lo used as a way to follow the studeai's growth in the 
area wider consideration, My Iypothesis is that just knowledse of test results aicne 
will genevally result in signifiesst growth. The student will have deen sensitized to 


a dimension of knewledve and his position on the map of the subject. This mey 

agult in increased atteaton and effort in situations which would otherwise be ignared, 
In any ease, Me student may learn from many sourees other than expilelt agety ements 
ina subject. 

It may be uscful to follow the growth of the student by testing in ares thet he is 

not actively eivudying as well as those which he is studying. Onc reasen fer this is 
to Cavelop and understand the interaction and transfer between formal fostruction and 
spontancous and self-selcetcd learning, 


Cheatine. The IPL expevienee bnplies that diognostic tects ave not (heeate Hing 


and that since theve is no permanent pay-off for cheating, litle accurs. Teal sevurit: 
should he of no coneern, Uf the teats are truly comprchersive, if makes litthe dif- 
ferenee how the recpeeses are devcloged. Tf envere wish od a eany ef cll the tect 
iteiss, that perves could ba given a eapy. 

Conpeter. il seems obriods Uint the ceyopeber cant. useful ta sforias anil 
retrieving the large muaber of item nececd in a com prehed sive besfibg bre da 
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Burtier: 0, 2 cainputer praceai emp sorerate effieical and intecestirc: search 
procedures for gapping the oLiltites of a student. Fer cxaniple, the camipufin enn 
eall ap an item either complcicly at random or ab yvandom from a ghen cubjcot oan 
(c.g. Boographyi. Inthe student answers the questica correctly the student can 
explore arau.d the t- tial question hy being asked reloted questions of appronimotely 
the same degree of cifticulty uid complenity, Tf the student answers the fivet question 
incorrectly, the pregeain might present a second question either at a less diftieult 
level or at the same level for reliability. The student at any fime could enter the 
gare by saving that he wants another question Hike the ona he missed, that he wishes 
to have additional questions in an ares that the computer is prepared to move anay 
from, ov that he wishes te move to another area regardless of his performenec. 
The compi.er could maintain a record of lateney (fhe time student takes te 
answer},errer count, and/or verbatim rcspense item hy item, On some schedule 
the conputer could refutrodice questions thal the sfudiat hes encountered before in 


“or 


ten the ehesee that the studemh wos merely ! 


order to test refenuian gy 
unlucky the first time. 


x . . i t 
The computer tests necd not be all wittinie choice, peuell dud poper items. in 
a ’ 


The student can be sent away from the terminal te do a jaboratery prolien: and iv 


enter his answer before he is shown the multiple choices neeessaurs ior ergy scortyy. 


Ifa typewriter inpul is uced, a fair variety of consivucted shutout respoases cin ho 


handed as well re a campltsiet mede when the efuceat feels that the unsyves he gave 


is} tert)  thaoncs in storsea av wher lic feels that (ie qiuvecilen was fouliy. 
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pecisll, orfigiued, nev cs 


Summacee. Phe ciegtesiien ovtlined above js nat er 


iiinvelve skills o¢ technolo sy net currently availble, Comprohoosive dicgnoattec 
c iterion-referenced achievemeri fests cin, therefore, be com trucied to muse an 
jmportent contribution to education within a velitively short time. The amerket is 
sufficiently large lo warrant the expenditure of the development fuads of the erder 


of a few million doVars in order to get the job dene. 


ws 


The tests shculd have imporient metivationsl and efficieney propertios which 


will warrant their use. Actually, Lexpect the effeets to be even greater this the 


limited available evidence will allaw one to predict on a conservative basis. 
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SUMAIAGY OF SLCUDTIIST EX PORMAT ION FOR 


>= Kept with tencher (cdvirov} who makes toupetern prencrintions 


A,}.C Fails 


bd Phys 


PSLOTS 


KI- Placement eens Srect fron: Previous Stace 
i Placement Sumner. Sheet from Current Stujs2 
° Basic Leeenin,, Skills Summary Sheet (Stuge Pond Jy) 


G Lony-tera Proveviption eee - Original Copy 


Stance Folder - Retained by student except in Slane Ih 
Picture a Schedule ou the C 


fan 


ueVOY 


Figure 
G Lorton Pres erpdioa Porm - Doz teate Copy 
H Oliee tives Completed to iie i 
I "best Options Sale. ed J 
Projective Tes! Nesults: 
J Basic Lea. Sills Chee‘ list ? \ 
K Vocabulary Check: List iY ge Tand i] 
L . 


: Stege HW. WT, and iv 


Behasior snd Jatercst Information 
5 ee = ts ¥ Stave Vi. Wt. and Ty 
N Activities senmeary Fhe: t (Optionat) | “ 
Subicct Are: Folder - One for eneh Stuje Tl. ML, and IV student in eneh satject en 


Piguve 
N 


fort-term Preveri: tion Porm (ample) 


O Suzverted Unt Titles 
Pp Current Year's Work Suninar, Sheet 
Q Previous Year's Work Suimaiaey Sheet 
Specific. tons for Pol@ers: Heavy tex bosrd with horivental pocrots on ineide oc. 


froat and beck covers; student's (et u 
card will ke stapled to the froat of the Steve Pelesa. 


trite 
ME 
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PERMANENT FOLDER COVER 


Stutent's Name 


* 189 


o.. 
ERIC 


JA Fu text Provided by ERIC 


reg tyre 


daisP tee ATES Sak RA EP PAIS Hepes 
PUNDIC SCucCas OV THE GISkIC 


VETON OP RESDIONCE 


Mot paths tog! 


Abert entry 


Pu: “s address is 


He is living at thik oc 


who 
Tl: 


vote 
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2 Mes tere sean. Wicantelsecs 


PR CUI ce Seo ds eee oo ee bee es Bek s Sees ete, Gee 


Pupil's Acdices 2 2... eee. we ee ee onees etme ds view sGcuene iat Coeedistensss, UPHONC LAA cleoaccietadadcestees 


Date of Birth, .2.- Zuee, dered space ctecwe, Dscaccns Pledger Ihr ..< Lee eetes eee Lites kceawneieagan 7 
Miriis Dae Cis Steer Ge wtny 


Wirth Cortifscte Now... eee eee eee eee Othies Varieation 2000 2 222... e.-. Natinonadily oo. 22 ee ee eee 


Smallnax Vere. Date oo... Sune ee OV MECC ITC Pe. snc ceeicgigs mab: speeds de, ok Se) Bonen w Be see, cowe dle 


Pipe ving wih esscesne aes eos tveddhece*slasscteece 2) eeecenane Hees - Relotinn 


Father's Meine 2...0c2. .cusss semeias 


Occiipation:.2. us 2s2 (22seeeds ee deeeies Sager tess: BMpIOMer ee Nam, 2s. egekes Uitdics Sheed: Seestes 
eeee DWSINGSS: White .oodeceees Messer ses 


Mitheare Nore .. be: eats ue yaaa _ . Addriss .... 2 2. os vel eh mowers Seeceass DNORE nee acer cee ace 
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Stuce | 
Phlacernent Su tdpare 8bect 


Naine ; Age 


Deeision fer Placemint mode by 


Date moved to Store IL 


Putte Sunavarize Viv 


Se pee mh eeee Sai Cl Sane eS eel emes 6) ales messi one eee te eas 


1. Weeks tonether with encther elild of his 
choice for 15 minutes, sharing miiterints 
and/or equiprient, 


2, Responds te a task ev question by mehing 
Amark ol apo, selveting uw Sirple 
object ov matehing 2 simple chjice's, 


8S. Finds his vay arow.d instreedons] avons 
to locate familiar objects, 


ses, keeps abs GI, ies pats axcay when 
‘tp litels vito 


he senttored in covrse of ply. 


5, Given a cin.pte tesk Be ain that task 
for at leust bo acne 7 
G. Given & yea at eh ee repents " . 
3 digits 


7, Given a shiple dechuw tiie sectenee . aieh 
States an sel te bo performed, repeets fhe 


instroetion, 


ra indicated by 


abilicy to ase i Vocelndeiy words 


orally. 
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Slee IT 
Placement Sucsungey Cheat 
Rane ‘ Age 


Decision for Pleecment made by 


Date moved tu Biase Wi ee [ a 
Date SPU EY eadia 


J. Works ina gruup with f-4 other children, 
not selected by the elild for 1/2 hour, 
sharims materials and/or equipieent, 


2. Puts on winter coat, boots, mittens, in 


10 yninales, 


8. Denis a standard deck of earde 

4d. Unlocks a door witha a ee took anid key 
Cuts finser neils or menipuliiles sin.ple 
tools such as scissors, without induring 
hinsell, 


ao 


7. Gees ta schoal alone in dusicht hours, 
Reneo lop stuns 


8. Gperates a Lan weac Master, filmstyiy 
proiectar, record player, Single eongt 
filis projector, Grdcas-che tape recey ser, 


9. Uees, hoens rock of, and puts ovay 
piiertals for required and optional enjce- 
lives TOU of the tine, 


10, Asks for hetp when secures of infornmniion 


z 


is net edoguclo, 


for 


Jl. Given asityple task poreiste in trv’ te 
at lena 1/2 hour, 


2. Given veopencihiliy for aia gle fark. carries 


it to Conatetion, 


Ws. Given gosbeple Coclsealive ctate.ond requir - 
: 
ing nach (be tudo eon peafarra, ftleas [os 
. ies w ee 
io Piose becvec . ateienent of diecu- 


ERIC flea aed eopectnadGy fa perforin choutb ec otexcerd 
PA Funtext ‘by ERI 
anand 3 


Fisare P2 continued 


con DT 


Date | Sun 


14, Dials home phoie nuahor from memnery, 


17. Has mastery ef 8 1,000 conerpts as i 
by abililies to use essocinted vocabulary 
words orally. 


18, Writes, priests, or types naire without ervor. 


19, Writes Ictters when dictated for weeds of up 
to G letters (mo spelling involved}. 

20, Speaks ina senlenee when requested to du so : 
in respouse to que -tions such as "Yell me 


abou the picture" (descriplive senten: only). 


21. Decades 500 words vf 90°. proficieney including 


basie cesnective words from Doleh list ples 
any phoneiicaNy regina: words. 


22. Uses numbevs to 109 es an idontifying addvess. 


23. Gn request, exp cout ar collect cay number 
of olkjevis up to 12, 


24,0 Cornploted LO mathemeties obfcetives. 

25, Completed 10 resdias ebieetives. 

26. Completed t comimuniention skills oujectives. 
27. Completed 2 healil ot jectves. 

Selected Parts and humanities ebjectives. 
20, Selected G social studies © jcetives. 

OO, Selected 10 scionce objectives, 

Bt, Selceted Ppheasies! education oectives, 


B82. Comaplafe oO fof sell seleetod eplioiat objeciives. 


a 


@ 
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Nauie ; Age 


Decision for Placement nade by 


Dete moved to Stange IV 
O 


Date _ eurpmartved Ty 


1. Participetes ina elass of up to GO students 
for 1 hour 
a, listens to group instruction 
b. does notdistrect othey pariicipants 
e. keops silent if requcsted to do so 


wee Ee baton 
bee tO POU 


d. takes part inteshs agsig 


2. Collates up to 29 pages ip proper sequence. 


3. Follows 3 part dirertion code to opera 
combination Jock. 


4, Reads a simple map of the neighborheed to gel 
a specific iocuilen, 


5. Operates a iGoam film prafectes, records on 
a tape reearder, 

G. Uses, keeps (rachaf, andpul: avuy ms'evists 
for reauived ond optioral olicctives 80" of the 


time, 
GT. Uses reforcnes chills ta find fe f-rimation; for 
example, he uses the card cuflatenue to Toons 
a book on a given sn 
§. VFothows cchool rufes at leaet 150) ef he tise. 
Volions directions on a glardacdised achiove- 


mecnut test. 


10. Given ates ith pa tial divections gad sais ¢ 
procento’ far sti tent to de cide Upaunl lames 
and/or persists in Gay far 20 neioufer, 

Ti, Vuras in couplhtcdwoeok which was as ijacd 
the previews da. 

ti 
Q 
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Pisuae DS Cont ine J 


12. Specks fa reutones wren remicefed ta de 


su in respoece to quer’ tons seehin: 


digas and/Gs logical eomicerfons ene 
Gate] aad eff ut 

3. Answers questions regardis factual inforime- 
tion given tha oie porgupaph readive selee- 
tion the cliudoot ean deeady, 


J4. Ditavs a seems ovo mehes a dicgvam vhich is 
recounizable ata later dace to the stuvdeu 
and to others us a mothail of recording an 
obrorvalion, 


15. Rends a 12 hour eleck, 

16. Cainpleted 20 mathematics obicetives, 

17. Compleicd 15 reading objectives. 

18, Completed 6 communication skills ahiectives, 
19, Completed 4 health objectives. 

20. Selected G6 arts and hus.enities objectives. 
21. Selected 8 social studies objectives, 

22, Sclected Li sci@ ice objectives, 

25, Selected 6 poesiert! erhication objectives. 


24, Coinpleted Hi af sell-selceted optional ebicetives. 


Notes: 


Oo .. 
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Fi irure by A 


Nine eee 238 Awe 


Decision for Placoment made by 


Date ready for Grodustion 


1. 


G, 


Pardeijates In a discussion us a membo. of 
an assigned group, contributing aie 
but not deoninat: os the group, felurating 
differeness ef apintoa, ard building on the 
ideas of others, 


Uses varicns sourees of informati -n and 
tovis fo check tho validity of dita, 


Given tusk, decides upon proecdures to ba 
use} fo cor plete the task and manages and/or 


‘ 


persists fa task Jor 172 hour, 


enan assignment to ba completed within 
(days, completes the assiounent within t 
allotted ‘tiie: 


Given $ related, Cenesdent, sequential, 
mening b operations extending ever at least 


19 minutes when na the lasnuage and opers- 


lions ave plage tobe ia the coudent's reper 
i 

toire, statent completes the task; shudent 

mes write down direetions if he chocses, 


Listess to aed velays a meniingtel messes 
When ee Coufent cd dunsuene usec in die 
messace ave knew ate be within the student's 
repertoive, Uinie delay of not more than 

5S minutes, 


Comptoted mathematics required terminal 
objectives 


Complefed reading required terminal 


objcetivens, 


Corepl tod eo ntnuntedtion eidhe required ter saa! 


ol geet V3, 


mata 


10. Completed health rocuired Commins 
| objectives. 
Jt. Selected 8 arts and humanith 5 objectives. 
| ‘ 
12. Selecicd 12 social sindics objectives, 
| 13, Selected 20 svience objectives. 
14. Selected 3 physicnl education olsiectives. 
| 15. Completed GA% of self-selecte: cplional 
; objectives, 
Noles: 


ce 
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edna! 


BASIC 


Suamnary 


Finuie fe 


LO ARN INCE FRELES 


shoet 


When all tho minimura skills ou @ choellist have been demonstinled to the 


\ 


estiblished proficiency, cross ¢ff the corresponding category on the Hist uelow 


with a loehlielt pen and dis 


12. 


o.. 
ERIC 


Observing 

Listening 

Expanding vocabulary 
Improving menary 


Recognizing charact visties 


Solving probloins 


Predicting and testing 


Touching 
Understanding shupes 


Knoving coler 
Soeaning 

Pollewing divections 
Counting 
Uncerstinding nunbers 
Telling thine 
PIOUSUNG AS 


SHiching tad ask 


19; 


20. 


25, 
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cava ube chechlist. 


Understanding rules 
Tasting and suwliing 
Binger dexterity 
Drayiug 

Making aud building 
Usin tools 

Knowing the alphobet 
Relations with others 
Self-care and safety 
Understanding "Whit?" 
Understanding "Where?" 
Uncderstindiag "When 2" 
Understanding "Whi?! 
Understanding "How?" 
MWho?! 


Under stiwine 


Po 
Maling sounds and music 


7 


Dhasieal cooedination 


STAGE POLE COVER 


Name 


A ae ey eo ec a ee ae eres 


ee Oe ee Mr eee ot ee ee oe 


Arrival at School: 7:30 $:00 8:90 
9:00 9:30 10:60 


Duys at Sehool: MOOT W Th F S 


<) 
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Student's 


Photo 


a 


Objectives 


Meothematics 
lequincd __ 
Year's Goul 


Optional 


Year's Gual 


Reading 
Required 


a ee oe 


Year's Gock 


Lc edeneentnateneineted 


Optional 


me es 


Yerr's Goal 


—— 


Communication Skills 
Required 
Year's Goal ere 


Optional 


Year's Goal 


eee ae 


Health 
Required 
Year's Goul 
Optional 


Your's Goal 


Qo. 
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Ne ee 


mae 


Commtuted ta Date 


ee ee 


eee 
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— ne ee 


a 


Onn ne 


ane ed 


Additional 


Yeor's Goat 


Arts and Tiasann 


Minimuin 


Year's Goal 


Additionni 


Year's Goal 


Minhnsm 


Year's Coal 


Additional 


Year's Goal 


i! 


Miser Hci 


Ohjoutives Corpleted to pete 


ics 


ee ee 


Physical Education 


Minimum 


Year's Goal 


Additional 


Year's Go: 


Qo. 
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mee ew ee 


eee ote ee 


ween een = 


en 


eee weet mn 


ney 


a ae (OU 
SS eh en, Sac Sere eet - a = se! Bese | 
fi fee ee ee 


~ ——— I te ae ae | 


Sciencc ' 


Comm te; il on § ae vis 


s Sein IO I 


Sox octal Stu aes 


aap 


Unit al | | _| . | ee i 


Option ft. as | ct walle, | oe | | 


Arts snd Tors nities 


5 al CanaE ieee Hes a Sa 


| 


efile ae ee i i dee! 


is ste Ma cs et aa a et ty tee 


ERICH A ioteetereeeees oasis oF ee me | 


Vipeve Fe 206 


Baste Lesvaing Shills Cheel lint 


Unit 26000 Relslicns with ou 
See pont pree for directions.) 


aN ucitl ; will give a Loy or oer 
an - LL | 
pholuve taking w toy or other iaiuria a Ee ra | | “a a 
Ark sa ae al Tis lope doing something oil ae i a a | oe i 
ae game will of shoe idian ni, Waits to take own furs | | 
inoreer, wp ett a te act Neale chased as ; alt a 
3 rrtja usuther child to express his own | { “| “i 
rau activity, | : 


Foden Wit ins 


Liakes ost wo livilt. th ta 


A 
iuecis om fale ay 
gee ai Gi 


oe ALS eto ke, Se eee, SR aS A Saree ee ee tas Pees ot cad: ee eed as ae a mo 


ae ee ee ee ee ee er 


Fiowure J coplisvedd 


such as jis 


_bedromnp ative. 


others. ae: 
Docs not come to di adult unnece: 
(x) | mince proble: 


Makes up ow 


avily to salve 


nonfud without belp in solving sinple 


the {ace of di ole hea ee 


Directions: On date of first cbservation of any shill on this cheellist, enter date in space at 
top of the first vight hand column. In the box opposite each ohserved shill, enter 
initials. Repeat the proeedare for observations on subsequent dvies. When the 
skil] has been ohserved to a satisfactory proficiency, plice a cheek in the felt 
hand column headed "ind Regular Observation." 
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igure iy 


Voemhbule i: C 


One. of the reeemmonded criteria for provecesction of students from Steve [to 
Stage Ti ie mostery of AGO coneepts as represented by vocabulary werds, Mastery 
of 1000 concepts is one of the criteria for progression frova Stave Ht to Stove Ti, 
For a con picte list of criteria for ah stages, see Forms 1, 2, £3, and li tn 
Appendix >, 


The Vocabulary Checklist is suggested ss a means of recording these 


concepts, The words on the list were selected because they are must likely to be in 


a preschosl youngsters rep-etoive. The list is nut ivfended as exbaellve., Space 
is provided to enter wnlisted words a enild knows or the teacher wishes to add, 
The $55 words are grotped unter 20 headiigs arranged alphabetieally as are the 
words Within each proup., A list of headings end the page on which cuch sieris 
follows this introduction, 

As a way of ehecking that voealuilary is being developed in all aresis, it is 
eugecsted that ever, child be required te master a minimum number of words in 
each group (exezpt Time), Chis number is in parenthescs on the page listing of all 
healings, and at the top of the first coluinn of wards in each greup in the list itsolf, 

The column heaced "VW" is checked when the chitd varbanzes a word, ‘The 
echovn headed "AU is ef oeked whon the child demonstrates mastery, Theat is, 
given the word, th. student is able to point to an object or a picture representing 
the word, perforn. the indicated acticn, or define the word briefly. A cheek in 
Chis column indicetss mastery. 

An asterisk indicates the words cvery child should inew becnuse they arc 


> important to his health sud nafcly (lop, hot) or they are ueche for conlinved 


od 4 | iene (listea, bein, tien). 
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The ma. cove of commronle used words relating to color, maiden and pars 
of the bedy can be observed ov tested readily in velation to other learning activities. 
Award boxis a useful device for collecting Ghe less comunen vords eo child ts 
learning. Fach elitd is given a cardboard bon larse enough to hold index ecards. 
Whenever he asks what a word mecns,tle adult or older student who explains the 
Word writes it on a enrd and the child puts if in his werd box. Periodigally an 
aide or tea rher con Jook af these cards and test the child on their meaning. Words 
the child bas mastered are cheeked undey "M" on the Vocabulary List. ‘The cards 


are initialed to indicate that > sling has been successfully completed. 
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Contents 


(By Word Gros, Vite) 


Action Werds (15) 
Animals (5} 
van 
ZOO 
Pets 
Insects & Wis Animals 
Food anc Shelter 
Sounds 
Body Parts (16) 
Business (5) 
General 
Occupations 
Plhices of 
Clothing (5) 
Colors (7) 
Comimunientions (5) 
Conditions (4) 
Food: (5) 
Meat 
Fruit 
Nesseets 
Milk and Dsiry Products 
Grains 
Miscelancous 
Verctables 
Meals and Uiensi]s 
lealth and Cleanliness (2) 
Home Furnishings (5) 
Nature (2) 
Nunber and Ameunt (10) 
People (5) 
General 
Family 
Comunity 
National 
Position (4) 
Shapes and Sizes (5) 
SheHer (o) 
Time 
Foys and Mafer’ ts (4) 
Transportation (5) 


we 


aot ntnaandr 


8-9 


eououecr fl & % 


* Nushers in pourcatheses are requiccd a dabmums for Ueat greasy, 


210 


Stier, “vom: Canorp 


| Autic: og Wards 


aoe a ; \ 


Bend 


Wie 
; ae Se eee ae 3 
nn 0 

| : aan ee eee Sree ae 

f* ore : - 43] - 

j ; ; i 

nae Sad. : + ee ailes aid : : 

is Co a ; 

! Follow. Save 
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Feem Arias 


Calehen 


Goos st , ! 


Morse " tak 


eas 


Sheep 
@ ‘Tarhey 


[ 

fi Aiea nae 
ooBew 
ie 


Camel. 


: COAT ad \ i 


Lion ” 


o_o Menkey ns 


4 


oe “Uae st cr 


| 

} 
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; 


}_ curt lo lt ! 
| 


inse, is fale 


Batter fy i 


nn ne be tnt seme eee 


_Chipaiw ot 


Spicer 
— Squirrel 
_Woll 


en ee ee ee 
: 


Sects Saree 


i CRO: 


Anine: : 
Mavaa Anis 
I ‘ood ame re: 


ris 


Bu ae 


Ma ee 


oAniuel 
Siolter 


: er) 
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iy Go 
i 


De SC rt 
dangle ' 
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i Pel Sh ialter | 
| 


Wild Aniinsl 
Shelter 


_F ield 


Stream 


away ' 
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ae 
| ae 
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Too ro i 


a 
i fo Toons 
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Behaview and Interest Informetion 


Nannie 


Behavior 


Tolovance 
Persistence in the | 
Face of Brus 
Acccptance of 
Criticism _ 
Ability to 


ration 


Self-Confidence 


Attention Span 


Notes: 
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| Activilies Summer ey Sheet 
(Options) 


Film- 


subjeet area and colors in total davs en an activity for a subicel area, 
J . J 


| Color code: Reading ......... Red 

f Mathematics. ...... Line 
Social Studies ...... G'aen 

[ Science ... 10. ».. Yellov 

| ; Communication Skills . . Orange 
Arts & Tuminities. 2... Brown 


F : ce ; 
Physical Uducwion . . . Purple 


Henlth oc ee eee eee Ubtek 


SUBIRCT AREA FOLDER COVER 
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igure N 


Name a Adviser 


Terminal Objective Names and identifies mincrats from ito 10, Matches crotvalodt 


and non-caunivalont sets. 


Level or Stage A ; Unit NUM OM ATONE 


“Tie fosew 
- (Wi-lLo Pref. Crit. >) 
Pre Post 


A 
a — | ae Peay Se cau 
fore feen eam .- bozok oefeom cine 4 
ele satel ate eccnesell eal ce it ee ee 
a an eee oe ee eae oe Serr 
_ eee oe ; ee seat vo a ee ee —e 
| eas een Sc (nae | ean 
Ce ee ee ie Te 
aie RAI I OE I ee Ee 
cal = en ae ——f | 
- me He ee za i oe oe ine sp tate ae cmia teases 
eee eee coe fat ee |. ed 
ee e — i ee ee eee 
BRS po ee ee a es bus pas ene 


record keoping ant ¢ 
usuaily thay will incorporate all intermediate objective. under a given terminal 


objective. 
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The subject matter at Fort Lincoln is divided info units fer purposes of 


G 


Suveested Unit Titles 


A} 
1 


Discovery 


Observing 

Listening 

Expanding Vocabulary 
Inproving Memory 


Teceognizing Characteristi 
o o 


Chissifying 

Solving Problems 
Predicting and Testing 
Touching 
Understanding Shapes 
Knowing Color 
Speaking 

Following Directions 
Counting 
Understanding Numbers 
Telling Time 
Menrsuring 

Sticking fo a Task 
Understanding Rules 
Tasting and Sinclling 
Fingcr Dexterity 
Drawing 

Making and Building 
Using Tools 

Knowing the Alyhabct 
Relations With Others 
Self-Care and Safely 
Understanding Uo Vnial" 
Understanding When" 
Understanding "Where" 
Understandiag "Why" 
Understanding “Wow 
Understaiting People 
Making Sound and Mneie 
Physical Coordination 


rort term preserimions. 


Units may vary in levgth “ut 


226 


| 9 


ERIC 


| PA rut oxt Proved by ERIC 


Rewtior 


Visual Diserimination 
Auditory Diseriminudion . 
Literal Comprehension 
Interpective Comprehension 
Evaluative Comprehension 
Library Shiils 

Related Reading 
Voeabulary Development 
Reference Skills 
Structural Analysis 
Organization Skilis 


Communfertions Skis” 


Writing (Writing 1, 3,5, 6) 
Spelling QVriting 2) 

Typing QWVriting 4) 

Listening (Listening 7-9) 
Speaking (Specking 10-13) 
Observing (Onserving 14-18) 


Nuwneration 

Addition 

Subtraction 
Multiplication 

Division 

Fractions 

Place Value 

Moncey 

Time 

Systems of Measurement 
Gcometry 

Speeial Topics 
Combination of Proecsscs 


Social Siudies 


Social Valucs (1-11) 
Eocial Research (12-17) 
Georrapy Skills (18-23) 
llistory Skills (24-26) 
Social Skills (27-22 
Glebalism (3-34) 

Land Forms (35) 
Cliniate (36-37) 


Patterns of Dieersity and Similarily (38) 
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Chaunse (59) 

Urhanivation (0) 

World Distory ¢i1--t3) 

Eexplorntion (1 6) 

American Tlistory (25-49) 

Wats and Chojces (50) 

Conswnplicn and Prediction (51 & 54) 
Careers (52) 

Money (53) 

Technolo, sy (45-56) 

Modified Market Neoucmy (57) 

Fovins of Govermment (55) 
Comparative Governm: nt (59) 

Amer can Goveriing Iistitulions (60) 
Fiahts (G1-62) 

Policy Making (63) 

Public Opinion (6-2) 

Political Parties (65) 

Interest Groups (66) 

Conflict (G7) , 
Anthropology (68-69) \ 
Archaeology (70) 

Sociology (71-72) 

Culture Change (73) 

“Black Studies (66.03, 67.08, 68.08, 71.05-,08, 72, 73) 


. Arts and Tumsanities 


Visual Aris 

Music 

Literature 

Dance 

Drama 

Architecture and Urinin Studies 


° Ifealth 


Safety (1-2) 

First Aid (8 & 11) 

Disease (4-6) 

Nutrition (7) 

Anatomy (8) 

Addiction (9) 

Medicine and Advertising (10) 


ball - 


me eee 


o.. 
EGS aera 


* Objectives which can be used as oulline for a Black Studios Unit. 
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Scicnae 


Obeerving 
Space/Sime 
anbers 
Hy asuvine 
Classifying: 
Comimunicnrting 
Predicting 
Inferring 


Eiuclea! Ruceation 


Gymnastics (1-3) 
Swimmins (1-5) 
Group Sparts (6) 
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Current Year's Work Summary Shect 


Ini | 
Activity Een ane aa soem > 
AEG EE OSA RE OER DONUT ALR RIES RNG ek eee hid See ant aes 
‘Tests | 
Pretest | | 


Posttest | 


Comp. Diag. 


Improvement | | 
Days Worked | | 


Datcs ; 
Option Selecied , | 


Learning Medium 


ee et | cet ann ee a a ee 


Work Pages f 


Books 
Films 


+ roa 


Filmstvips 


toes -—|+-— -_ 


Games | 
Ind. Study 


Tulored by Peer | 
Tuloved Peer | 


Other (list) 


a oacatuiyy) “aan tarpactimams than Aft —- ama stirs eta = 


Visnre oy 93 i 
Previous Yeur's Weurh Sumnury 


Year 


nee a ~ 


Unit > NOMO Uo | | | 


Pretest _ 


moot | | 


Posttest 

Comp. 1 
Diag. Test fo 
Improv ove, aa — 


Test 


Day s “ 
Worked ose 


Year 


Unit Name 
Pretest 


Posttest 
Com), 
Ding. | aS 


Pretest 


Posttost__ 
Comp. 

Dig. Pest 
Improve. 


re) 
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INDEN 


Activitios Bont: 


Advisor 


Affeetive Domain 
Materials Rekdting to 


Aide, Lesvaing Reinforcement 
Aide, Role of 
in Record Seeping 
in Special Education 
Amevican Association Advancement of Science (AAAS) 
Arts and Tlanunities 


Atteudance 


Audiovisual Equipment 


California Testing Burners 


Carre!s 


Center fer the Study of Evaluation (Iastructioral 
Objectives Exchan:;;e) 


Communications Skills 
and Eeclosy 
Onpjectives 


Comunity Resources 
Jnstrictional Procram 


Ppeetel Eduction 
Comprehensive Dingnoste Achiever coal Pests 


Curricular Develoament 

Cuorricuhun Vieleetods 
AAAS, Scicace - A Process Approtch 
Cot 
Klectrentie Learning Matha ities Prepon 


Hlomentrry Science Procrancs 
Lg 
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1-20 to 1-28 
[aoe Tus 


1-80, 1-82 to 1-8 
1 


1-10, 1-61, 1-63 


1-1), 1-29, 1-90 


1-11 


1-51 


[-28 
1-25 
1-50 
ua, 1-01 


2390 


Curviewiin Metevials cont. 
© Individualized Alutheniudios System - 1-29, 1-50 
Tndividualy Preserib.d Instreection 1-25 to L-28 
Michiegun Loneewege Progran 1-29 
Project PLAN 1-81, 1-52 
Sullivan Matcorials 1-24 
UNIPAC Program, Metevials Dissemination Center 1-31 
Wisconsin Research and Development Center for 
Cognitive Materiels 1-29 
Descriptions Book 1=23, 1-20, 1-30, 1-0 
Niagnosis and Preseripticn 1-35 
and Individualized Instruction 1-35 
and Role of Parents in 1-60 
and Role of Students 1-37 
and Role of Teacher in 1-35, 1-37, 1-39 
Long-Term 1-36 to 1-36, 1-42 
and 1-69 
Procedures 1-36 
Short-Term 1-338, 1-86, 1-39 
Eeology : : 1-32, 1-38 
Education Plan, Components of 1-1 
Evetuation 
and Revision 1-8, 1-9, 1-389 
Student 1-1, 1-2, 1-16 
System 1-8, 1-9, 1-44 
Exceptional Children 
and Individuaized Instwuction 1-68, 1-64 
Definilion 1-63, 1-G+4 
entry Criteria 1-42, 1-G1, 1-70, 1-7) 
Equipment and Meteri:ts 1-69, 1-70 
Trostig Developmen t..t Perecplicn Proven 1-75 
MWiiisn Roreurees 1-65 tu 1-70 
Narabers 1-71, 1-72 
Placement 1-50, 1-05 
Ration: te 1-638 
Role of Cenmianity ; j-0i7 
tole of Touches 1-75 
Role of the Aide 1-76 


Folder 
Perimmient 


1 
Sfare a - Pet 
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Foon, Lone-Peris Prescription 
Prosiig Develormmental Pereution Program 
Gases 
Goals 
Grouping 
and Nongradins 
Assignment 
By Slave 
Alternative 
Guide to Lmplementation 
Handbook, Parents 
Health 
Homework 
Idea Beok 
Ilineis Test of Psycholinguistie Abilities 
Indexing 
Individualized Instruction 
and Curriculum Innovation 
and Digenosis aud Prese: ption 
and Nonerading 
and Self-Instvuctional Matericts 
and Systera Respunsivencss 
Individuslized Mathematios Syctim 
Indivies ily Proserih .d Tavstrvctien 
Inforimetion 
Forms 
Procedures 


Student 


Instructions] Objectives Excnanye 
(Coater for the Stuce of Ryabe tien) 


Interns odinte Objectives e& 


and &eleetion of Alater habs 
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1-58, 1-59, 1-62 


1-17, 1-19 


1-25 to J-25 


1-89 1o J-83 
1-20 fo 1-83 
J-75 


1-1) 


1-86 to 1-16 
po 


ERIC 


1. Q. Tests 
Learniog Reinforcement Aide 


Long-Terin Proseriptten 


Inger, Robert 


Materials and Activities 
and Student Characteristics 
and Student Choice 
Role of Teacher in 
Seleetic:. of 


fathemalics 
and Ecology 


“ndividualiced Mathematics Syste: 


IPI 

Objectives 
Project PLAN 
Teclnolo sy 


Michigan Langutce Program 


Negotiation 


Attendance 
Instructienal Program 
Placement 

Vacation 


Nongrading 


OChjectives 
and Quality of Instruction 
and Selection of Materinis 
and Studert Evcunttion 
Avalls tility 
Critertan 
Defirition 
for Krowlestice and Skills 
for Valtess ant Aftitedes 
Instructional Ghjcctives Exelon se 


Interme date 

Optional) Pesruminid 
Preselioel 

Required Tereina 
Revision of a 
Selection of 


1-36 fo Lees, 1-12 
and 1-$9 


1-38, 1-40 
1293 
1-6, 10k; ite 


1-8 
1-61, 1-62 


eee ee 
! 
& 
ran 
1 
. 


ry 
! 

_ 

= 


1G, 1-17, 1-19 
1-1, 1317, 1-19 
ee 

1-16, 1 9 

120 

1-16 


Qhicetives fer Port Lincoln Elements: 


(W 


Openin 


Collection of Dingnestia Dats 


= 


of Beles 


Provedives 


¥OS Horas) 


} 


E 


Student Pr rlicipation 


Tests 


Parents 


and Diagnosis and Preseviption 
and Philoso 


hy oF Scngol 


Confereness 
Handbooks 
Orientation 
Reporting 


Role of 
Visiting 


Physical Education, Objectives 


Placement, Student 
and Academie Criteria 


and Developmental C.iteria 


and Negociation 

and Optional Objcetives 
and Required Objectives 
New Students 
Procedures 


Posttests 


School 


Prescription (sce Diegnasts end Prescription) 


Pretests 


Procechres 


Dircin 


nig cmd Presser iplies 


Now Stone 
Opening of Scheel - 
Placement 
Registered Studcut 
Student Records 


Profitior -y 


High Option 
Low, Option 
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1-15, 1+18 
1-22, 1-2. 
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Project PLAN 1-$1, 1-72 

Projeclive Vouts 1-15 

Pupil Personnel Services 1-3 
Delinitien 1-"1 
Equipment and Materjals 1- 74 
Goal 1-3 
Human Resources 1-71, 1-72 

Reading 1-412, 1-5 
and Project PLAN . 1-31, 1-32 
and Technology 1-35 
Objectives 1-17 

Resource Center 1-12, 1-15 

Reports to Parents 1-E%, 1-GL 


Model Porm . 1-61 


Schedule 1-10 


School Hours 1-10 

Vacation . 1-10 
Science 1-24, 1-28 

and Ecolovy 1-3 

and Project PLAN 1-6 

Programs 1-00, 1-31 
Self-Instructicnal Materials 1-6 
Shori-Term Preseriptica 1-33, 1-06, 1-29 


Socinl Studies 


and Technology 1-23 
Objectives 1-19 
Project PIAAN P-51, 1-02 


Specioh Pducnticn (sec Nac tonal Children) 


Stages 1-16 
and Activity Arcas 1-l 
and Ruoieet Mather Aves 1-72 
Assisnaicnt of Percher lo 1-11 
Criteria far Placement in c ds 
Stanatrdi sed Vouts : <4, 4 47 


c 


eo .. 
ERIC 


I Oe a a 


Student Helper, Role of 
in Opening of School . 1-87 
in ecord Keepin: 1-380 


Students, Rate of 
in Curviculum Revision 
in Dingnosis and Preseviption 
in Opening of School i 
in hecord Keeping 1-82 to 1-&4 
in Selection of Activitics 1-3! 


Supplies eed Equipawent 


Carrels : 1-12 
Classifications 1-90 
Kgupment Lists 1-90, 1-91 
Purch: s¢ by Teachers 1-% 
Rationue 1-91 
Standards , 1-91 


Sysicm Responsiveness to 


Parents 1-6 to 1-8 
Stucents : 1-6 {fo 1-8 
Teachers ; 1-G to 1-8 


Teacher, Role of 
as Advisor 
in Diaenasis and Preseription 
in Individuslized Instruction 


— th pe 
{ 
SS 


in Performance Standard s ~57 

in Purchase of Equipment -7 

in Selecting Test Qpi.ens 1-48 

in Scleetion of Activitics 1-39 

in Spe cial Education 1-65 
Technology 1-35 
Terminal Objectives 1-16, 1-17, 1-19 
Tec 3 1-12 

California Testing Bureau 1-15 

Comprchensive, Disgnostic Achievement }-1] 

tHingis Te:t of Psycholingutstie Abilitics 1-75 

QQ, 1-46 

Options 1-45 

Posttests . }-*2 

Pretosts 1-08, T-a5 

Prajevtive : 1-45 

Schedule ; : 1-17 


es 
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Posts eaunt. 


Scorhe 1-46 

Stunde dived 1-15, 1-47 
Univers Eduection Carpovation 1-18 
Vaestion 1-10, 1-G2 
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